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What is the Need of Education for Democratic Citizenship? 

 

 


Today the process of young people’s socialisation is getting more and more occasional 

- family, as an institution, cannot play this role successfully in the changing world, 

while school does not offer any special mechanisms to prepare oneself for living in a 

qualitatively new society. 

 

If we go two decades back, to examine the examples of communist socialisation - in 

the Pioneers’ Organisation or the Komsomol (Youth Communist Organisation), we 

shall see that, apart from the purely ideological essence, the activities gave young 

people the opportunity to acquire the obligatory public behaviour mechanisms in a 

group, and get used to the rules of society. 

 

Today these things are not to be found at school, and a growing number of families 

give up or just neglect their authority of a socialising institution, so many children are 

growing up in what can be called a “social vacuum”. 

 

Purely children needs of social contacts for knowing and understanding the world; of 

developing elements of critical and moral statements; of participating in games, as an 

element of approaching and graduate entering of this world - all these are being more 

and more often neglected. 

 

Contacts between family and society or school and society are broken; there are no 

permanent relations in the process of socialisation. 

Furthermore, society itself is much more complicated today and much more difficult to 

predict in comparison to the socialist one. 

 
 
This is the basic thesis for the need of Education for Democratic Citizenship. Because 

at school we bring together children from different social groups, with a different level 

of socialisation and personal development. Because a growing number of children 

come from groups, where there are no conditions for normal socialisation - families 



with one parent or families in unequal social status. And because when we are lacking 

a focused process of teaching citizenship, we leave everything to chance and lay our 

future society on a rather fragile basis - citizens with no sense of citizenship, learning 

about the rules of behaviour in society using unknown methods and tools. 

 


We can still claim that our education meets only some primal needs of young people - 

such as getting information (keeping in mind all remarks about its adequacy and 

meaningfulness). The tendency in modern society is to focus education around the 

higher needs of the young generation - the feeling of commitment, of being a part of 

something and the opportunity for self-development. 

 

If we use the traditional scheme of Maslow to explore the hierarchy of needs, we shall 

see that traditional education does not meet completely any of them and they could be 

covered only within a new educational paradigm: 

 meeting purely physiological needs at the school level would require a qualitatively 

new hygiene of mental labour, opportunities for relaxation, good working 

conditions, larger and better organised school space; 

 the need of security means both physical and psychological safety for young people 

and teachers at present-day schools, as well as the predictability of school situations 

as based on dialogue and without threats, stress or repressive methods; 

 the need of belonging to something has to be revealed through a positive climate and 

emotional contact between educators and educated, together with fare control 

systems; 

 the need of acknowledgement is revealed in an atmosphere of justice, motivation 

and encouragement of experimentation attempts, where young people have the 

chance to think and act freely; 

 the need of self-realisation means opportunities for developing one’s own potential 

and interests and learning to believe in his or herself. 

 

Modern education seems to concentrate where the traditional Bulgarian education ends 

- the moment of leaving school. 

 

The meta-ability to study and analyse themselves, to take decisions about making life 

or social choice and develop strategies are the new features of present-day young 

generation, which can hardly be compared or derived from the traditional skills for 

acquiring, organising and reproducing information. 

 

If we have to summarise: 

 there is need of clarity on the main features of the young people’s 

socialisation process in the new democratic society; 

 there is need of focused Education for Democratic Citizenship; 

 there is need of new methods and technologies in education; 

 there is need of educational programs meeting the needs of young 

people and requiring their commitment; 

 Education for Democratic Citizenship is one of the options for 

restructuring the system. 


 




If we try to give a general definition, it will be: “Education for Democratic Citizenship 

is a process of personal development and preparation of young people for social 

activities, dialogue and cooperation on the basis of respect for human rights, personal 

ethic position and knowing and keeping the laws of our country and the mechanisms 

and principles of Bulgarian democracy”. 

 

On the basis of this definition we can outline the main streams of this educational 

course: “training in communication and cooperation, for the development of practical 

skills and attitudes in the vital spheres of family relations, school, working 

environment, small communities and state; training in knowing and keeping the basic 

human rights and laws as the principles of this communication and mutual co-existence 

and as the basis of modern Bulgarian democracy; training in focusing on the personal 

and moral development of young people, the self-cognition and self-realisation within 

the relationships with other people.” 

 
 
The argument about the independent character of this subject area is not only 

Bulgarian. 

 

Of course, it would be perfect if the whole curriculum and the subjects were prepared 

in a way supporting the development of citizenship in young people, and every single 

subject or sphere made a contribution to that process. 

 

Normally these processes should start in the primary course, when free communication 

and game elements are still a common phenomenon; where subject division has already 

started but there is still enough integrity of pedagogic messages. 

 

Unfortunately our educational reality does not look like this: 

 there is a lack of such necessary civil elements in the separate curricula; 

 there is a lack of a general idea of co-ordinating teachers’ efforts and integrating the 

program elements of Education for Democratic Citizenship; 

 there is a lack of an appropriate training for educators, as well as purely methodical 

guidelines for practical work. 

 

Even if the requirements mentioned above are met, Education for Democratic 

Citizenship still has its specific features and cannot find its way in the general 

curriculum. 

 

What tells it from the rest of humanitarian subjects is the analysis of social reality as a 

cross-point of personal attitude, social and legal rules and – on that basis – 

development of a morally and socially responsible behaviour. For example, the subject 

of Education for Democratic Citizenship in biology would be the social consequences 

of certain biological processes, the legal regulation of those processes in a democratic 

society and the development of civil attitudes and code of behaviour for young people 

in regard to those processes. 

Similarly, the role of family in Education for Democratic Citizenship means exploring 

the possibility for developing young people’s behaviour and attitudes toward family 

relations in line with the obligatory moral and legal requirements, as well as 

accommodating these attitudes and behaviour within the overall civil “repertoire” of 

young men. 



 

Even if we agree that the “civil” element will be better represented in the individual 

subject spheres and cycles with the qualitative development of school curricula, there 

will still be a need of a specific subject, where different civil activities, behaviour and 

processes will be analysed as inter-related. 

 

It is important that we remember this duplicity of Education for Democratic 

Citizenship. 

 

It has to be studied by every teacher, as far as there’s hardly any subject, synthetic 

discipline or cycle, where civil problems will not be the theme of training or 

arguments. 

 

On the other hand, there is an obvious need of a separate subject, which will be in strict 

co-ordination with the other subject cycles. 

 


What are Education for Democratic Citizenship objectives in the primary school: 

 Leading children from the relatively isolated family environment into the 

complex world of various social relations; helping their adaptation to this 

world; giving a general idea of the character inter-action and the universal 

nature of rules managing the world. 

 Delivering knowledge and skills for achieving efficiency as a student – the 

main social role of young people for the next decade of their lives. 

 Supporting the development of basic identity of young people as students, 

members of a family, citizens of a town/village and Bulgaria. 

 Delivering knowledge and skills for orientation in the wide world young 

people are going into; supporting the development of a value system, which 

will help them establish and test for the first time personal concepts and 

relatively constant moral statements. 

 Preparing for an effective social communication; learning how to interact 

with classmates and adults and overcoming one’s own self-focusing. 

 Practical exercises – games, discussion on real problems, participation in 

various activities. 

From this point of view, Education for Democratic Citizenship in the primary school 

involves basic knowledge about the communities young people grow in: family, 

school, neighbourhood, settlement; about the institutions keeping order and operating 

these communities; about our state and its laws; about the characteristics of the global 

society Bulgaria is to become a part of. 

 

Thus Education for Democratic Citizenship in the primary course proves to introduce 

children to the organised social world, supporting the development of attitudes for 

living and acting in that world and opening their social horizon wide, at the same time 

helping them step over the barrier between their small world and ego and the big world 

of others. 

 

 

 

Age Specifics of the Primary School Children and the Education for Democratic 

Citizenship 



 

 

A child becomes a pupil at the age of seven. His/her entering a school, this new way of 

life are the key events influencing the child's growing up. It is important for the 

education for democratic citizenship to make use of this fact and, by knowing and 

understanding the school environment, to create abilities also for cooperation and 

accommodation for the social order, to give prime opportunities for elementary 

understanding of social structures, about the rights and obligations, to win recognition 

for its own personality among the others. 

 

The external attributes of the new school role, which excite the child's interest, have to 

be shown or related to the school reality structure. This is the period also to strengthen 

the interest in the real learning, this is the transition from playing to studying. The 

activities in the sphere of education for democratic citizenship, with their game-like 

nature, are ideal for rousing an interest towards the subject itself - getting acquainted 

with the objective laws governing the behaviour and the human communities 

functioning, learning and interiorization of the primary norms of conduct at school and 

outside its borders.  

 

As far as the learning process in the education for democratic citizenship with this 

school age is based on play methods, on including the child in close to it situations, in 

studying and sharing its experience, basic attention should be paid namely on the 

conscious analysis, on discussing the game details and on what was experienced. Thus 

not only a reflectiveness to its own behaviour is created in the child, but also it is able 

to go out of the all-volumetric limits of its "ego" and to face and confront with another, 

but similar social experience  - the one of the same age. 

 

It is important that through those discussions and the attention drawn to specific key  

elements of the activity or the experience, we create, perhaps, the most important 

conditions of the contemporary process of studying. The distinction and separation of 

the "ego" is thus connected also with a process of building critical judgements or 

abilities for critical judgements, for what is happening round about the child. Without 

these abilities for a critical and moral analysis, the whole future work on educating in 

citizenship would be built on unhealthy basis. 

We should not go too far, of course, with the role of sharing and debating in the work 

with children. Those should be an irreversible element of every activity - there should 

not be simply a game, but we should never forget the major specific features of the 

childish mentality within these limits of age. 

 

The cognitive interests are:  

 imitative and contagious, and are still accidentally occurring; 

 unsteady - they are lasting short time and change easily or without a reason; 

 shallow - only external facts are interesting, especially the bright and unusual 

things; 

 close to one’s own life experience; 

 inconsistent and lacking system; 

 focused on the closest result; 

 wide scope - pupils are interested in completely different spheres of knowledge, 

children raise many questions, very often unusual and without being interrelated. 

 



The children's attention is distinguished also for their vagueness and non-stability, they 

quickly distract. The perception is selective and limited in the time and space. It is very 

often impossible for children to put in order this so different and often dropped from 

the clouds, (bearing in mind the fact that less and less children attend kindergartens), 

world. 

 

The memory also is with limited volume and has a selective character, i.e. the child 

remembers easier and better those things that are of interest to him. 

 

The process of thinking is clearly figurative and concrete; the imagination is exuberant. 

The emotions and feelings are dynamic, very difficult to be controlled, with a strong 

external expression, spontaneous. The vocabulary is still poor, the speech - on 

situational basis. 

 

Nevertheless, there is a progress in the intellectual development at hand, which is 

expressed in:  

 children can think and correctly to use the necessary concepts, to establish not only 

closer but wider connections and relations between subjects and events; 

 not only the children from the 3rd - 4th classes, but also those from the 1-st class 

are able to generalise, to select the major thing, to draw conclusions; 

 knowledge is active and flexible. The children try not only to master their spoken 

knowledge, but also to apply it in practice. 

 new qualities begin to develop, such as power of concentration, organisation, 

abilities to plan independently their work, punctuality and ability to accept 

responsibilities. 

 

The assessments of adults and especially of teachers are extremely important for the 

children from the 1-st  and 2-nd classes, but the children from the 3-rd class become 

more independent, they start attaching importance to their relations with the other 

pupils, their interest to the opinion of friends becomes stronger, looking for recognition 

of their own dignity as esteemed by themselves. 

 

In the primary school age are created qualities by means of communication, which 

could be formed only in a group - assistance, competition, understanding, sympathy. 

With regard to the moral development, the children gradually start realising the 

expanding social context, where they live and study at this age exactly. 

 

At the very beginning they do not have any idea about the effect of their actions on the 

other people. Within that period appear the other people outside the family and until 

then the children can see the consequences of their actions in wider context. Thus, the 

basis for more adequate moral judgements come. 

 

 

 

About the Education for Democratic Citizenship Standards in the Primary 

School 
 
Our broad definition of Education for Democratic Citizenship naturally leads to more 

varied educational requirements to the children at this school course. 

 



They also regard the amount of knowledge and the various attitudes that need to be 

established, as well as the first skills and behavioural strategies, which children are 

about to implement purposefully in their contacts with others. 

 

Thus, in the field of knowledge we pay attention to a broad range of concepts and 

spheres of human relations and social life: 

 Knowledge of one’s own personality: ways of communication, virtues, values, 

needs; 

 Knowledge of relations with others: about friendship and partnership, about 

assertive behaviour, for resolving problem and conflict situations; 

 Knowledge of family: distribution of roles and responsibilities, social roles of 

parents; family budget; basic rules regulating family relations; knowledge about the 

clan and “clan memory”, about human relations within a settlement, about customs 

and traditions kept alive by the clan; 

 Knowledge of school: learning about school as an institution with its major roles 

and rules, learning about one’s own behaviour at school and the strategies for 

resolving problem situations; 

 Knowledge of society: the institutions; the state as a contract between citizens; the 

Constitution as a supreme law, a regulator of human relations and a safety 

guarantee; democracy and the basic principles of democratic society; national 

holidays and traditions; the differences existing within a state; 

 Knowledge of student community management: team work and leadership; 

 Knowledge of the environment: orientation in the environment; local institutions 

and important figures; one’s own position; participation and opportunities for 

changing the social environment; various social groups and differences as a basic 

element of democratic society; 

 Knowledge of the global society: about the world and its resources; the 

International Chart of Human Rights; war and peace; the global problems affecting 

children – famine, poverty, violence, exploitation; the place of Bulgaria in this 

inter-depending world. 

 

With such a broad approach, it is normal to rely on the establishment of a range of 

attitudes for starting the process. 

 

The basic attitudes we would like to mention are: about the importance of human 

entity, including one’s own personality; for self-control and self-discipline; for self-

cognition; for positive thinking and active life position; for accepting the differences in 

sex, age, race or social status; for sensitivity to other people’s needs; for empathy; for 

labour, market-orientated thinking and personal budget; for using this budget as a tool 

for enrichment; for intolerance to injustice and aggressive behaviour; for responsible 

behaviour in democratic communities – expressing one’s personal opinion and 

listening to other people’s opinion, solving the problems together, acting in partnership 

and mutual responsibility, participating in various children campaigns and social 

activities, respecting institutions and keeping the Law. 

 

The broad range of skills that have to be developed includes: 

 skills for taking care of oneself, for self-realisation in problem situations, for 

assertive behaviour – defending one’s rights and making a choice; 



 skills for information procession, rational use of resources, efficient time 

organisation; 

 skills for communication with classmates, ability to tell friendship from partnership 

and friendly from business relations, skills for communication with adults, officials 

and institutions and people in unequal social status; skills for defending personal 

statements and expressing disagreement, skills for an adequate behaviour at public 

places; 

 skills for fast orientation in the school or social environment, skills for taking 

responsibility, for social activity and enterprise, for elementary social initiatives and 

participation in social actions (charity, ecology); 

 skills for democratic participation, decision-making, expressing disagreement, 

accepting the opinion of majority, and inter-acting with people who are different 

from oneself. 

 

As a separate group of skills we could define those directly related to gaining, 

processing, synthesising and evaluating knowledge: 

 skills for comparing the ways people from different cultures cope with their 

physical and social environment; 

 skills for giving examples and explaining the meaning of cultural unification and 

cultural differences within and between groups; 

 skills for developing a vocabulary suitable for describing events – past, present, 

future, a long time ago; skills for making elementary causal connections; 

 skills for using the facts and historical documentation to explain the development 

of the decision-making process concerning public problems; 

 skills for map preparation – of the settlements children come from, of the country 

and the world (thus demonstrating their understanding of location, directions, sizes 

of social groups, institutions; 

 skills for describing the way people create an environment (school, classroom, etc.) 

according to their ideas, personality, culture, social climate; 

 skills for analysing the inter-action of people and their environment – land use, 

urban planning, change of eco-systems in certain areas; 

 skills for reporting the present use of resources and suggesting alternative use 

mechanisms – at home, at school, in the region; 

 skills for realising and describing the changes in one’s own personality in time, 

related to physical development and personal interests; 

 skills for describing one’s relation to the given town/village and the close 

environment (home, neighbours, buildings, institutions); 

 skills for describing and explaining the unique features of the family and the clan; 

 skills for studying the factors influencing human personal identity – interests, 

perceptions, abilities, impact of the close environment; 

 skills for self-identification in different roles – student, member of a family, 

member of a group of friends; 

 skills for identifying and explaining the meaning and ways of functioning of public 

institutions, as well as describing the inter-action of people with those institutions; 

 skills for describing and understanding the activity of institutions for meeting 

people’s needs; 

 skills for studying the rights and responsibilities of individuals regarding different 

groups they are members of – class, family, coevals; 



 skills for explaining the purposes of state management and different social groups 

and communities; 

 skills for differentiating local from national government and identifying the leaders 

at each level; 

 skills for identifying and describing the factors leading to cooperation or arguments 

between people and nations; 

 skills for explaining the inter-dependence between people and groups of people in 

relation to labour division; 

 skills for giving examples, where science and technologies change the physical 

environment and the life of people (in a family, care for children, school, work, 

transport); 

 skills for giving examples of conflicts, cooperation and mutual dependence 

between people, groups and nations; 

 skills for studying the connections between personal needs and global problems 

such as the import of oil, environment protection, pollution; 

 skills for identifying the prime ideals of Bulgarian republican form of management 

– human dignity, freedom, justice, equity, supreme power of the Law and 

opportunity to discuss the implication of these in specific situations; 

 skills for identifying and explaining examples of citizen’s rights and 

responsibilities; 

 skills for identifying examples of civil participation and discussion in a democratic 

republic; 

 skills for identifying and interpreting “common wealth” and how it could be 

enhanced through various forms of civil action; 

 skills for identifying and explaining the differences between people and social 

groups and their value. 

 

 

 

 

Group Work - the Modern Education’s Foundation 
 
Our world is getting more and more interrelated and it is normal that education 

becomes a collective, group process as the studying of social rules would be impossible 

without cooperation with others. 

 

This development contradicts the definitely individual character of the teaching process 

and the obvious impossibility to draw the attention of students and provoke their 

collective spirit and abilities using the traditional educational methods. 

 

Group work is a prerequisite for: 

 keeping student’s interest in the whole course of education; 

 studying the mechanisms of cooperation and the division of labour, which is natural 

for our society; 

 developing advanced communication skills; 

 stressing on cooperation in human relations rather than competition; 

 mutual support for mutual stimulation and development of new qualitative and 

quantitative opportunities for studying and training; 



 learning to express oneself and defend one’s rights, at the same time sharing 

responsibilities as a group; 

 far more effective and timely feedback, for a more natural analysis of the efficiency 

of the educational methods in use; 

 helping young people to search together for ways to approach the opening world – 

to civil society, economy, local communities; 

 developing models of social commitment and participation, of the future living and 

working conditions for young people. 

 

At the primary course we, as trainers in democratic citizenship, will come to a paradox. 

First of all, we start our work with a number of children, who not only are not a group 

yet, but find themselves under such group conditions for the first time in their life. 

Through our work, we will present them with the first facts and experiences concerning 

group work – what is happening outside of me, what concerns me but also concerns 

other people. Education for Democratic Citizenship at the primary course is, therefore, 

the other name for the establishment of students’ groups and the participation and 

accommodation of children within those. That is why we have paid so much attention 

to the different types of groups and communities – family, clan, class, school, 

neighbourhood, settlement. To us the group is a place for young people to learn facts 

about life and themselves; therefore, the group in this model is one of the prime 

institutes for young people’s socialisation. Moreover – only the group for democratic 

citizenship provides opportunities for concentrating socialisation around the specific 

features of children, without the “negotiating role” of another subject matter. 

 

Regardless of the fact that the group of children, due to the obvious age characteristics, 

is much more different from a group of adults or another training group, we still need 

to underline the rules for group work, derived from last decades’ practice – rules we 

have to follow in our work. These are based on models of effective communication 

such as: 

 

Sincerity (Openness) 

Give children a chance to express freely their feelings and problems, paying attention 

to the feelings and problems of their coevals as well. Creating an atmosphere of 

openness, sharing and attention to the others is one of the most important socialisation 

activities. 

 

Non-assessing atmosphere 

Children come from different social groups and still from a society, where the 

assessing character of every statement is very important. To let them share effectively 

and learn to speak freely about their problems, we have to give them a chance to do this 

in a safe environment, without assessing their character and sticking “labels”, not 

letting the others do this as well. 

 

Preciseness and spontaneity 

In the group, we work with children on certain problems, provide certain feedback and 

encourage the sharing of certain problems, which brings young people closer to each 

other. Precise thinking is still one of the main features of their view of the world. 

 

Activity and enterprise 



In order to get the first feedback from their coevals, young people should do what is 

most natural – take part in group work and activities. We – as trainers – should give 

everyone a chance to be active. In Education for Democratic Citizenship giving 

everyone a chance to make a statement or take part in the suggested activities is more 

important than getting the right or only answer. 

 

Children subjectivity within the group process 

For us, there are no passive participants – our task is to give everyone a chance to share 

their experience, find their role in the suggested activities and get used to the fact, that 

they are an irreplaceable part of the group and their thoughts and feelings are as 

important as the thoughts and feelings of everybody else. The group for Education for 

Democratic Citizenship must become a real chance for children in unequal status, for 

the shy ones, unused to public appearance. 

 

Stressing on the “strong” features of students 

The desire to give everyone a chance to participate and feel equal t the others, should 

not make us stop looking and stressing on the positive, strong features of every child. 

The Education for Democratic Citizenship group gives us that opportunity – because 

we encourage the sharing of different feelings, experiences and skills, and there are 

enough things to show approval of. We must not forget that at this age the teacher, the 

adult or the trainer is a very important figure for children and that many of them do not 

get any positive support at home or at school. 

 

The view of others in the group 

For the children who, despite their differences, are put under the same conditions for 

entering a unknown world, it is much easier and, at the same time, much more 

important to underline the need of accepting other participants unconditionally. We 

must develop equity in the group by encouraging the expression and sharing of 

feelings, experience and opinions, as well as the desire for mutual understanding, 

support and acceptance. 

 

Group rules and personal responsibility 

For many children, school world is the first place, where they take responsibilities 

within a group. Step by step – through the joint activities, sharing, search for 

information about themselves and their deeds – children develop their sense of 

responsibility and strengthen the ability to make moral statements. 

 

Inviolability of person 

Right because children are fragile and make their first attempts to be together, share 

and co-operate in a group environment, we – as trainers – should pay all possible 

efforts to protect their personality and dignity. No one can accumulate experience at the 

expense of other children. 

 

Support 

At this very age, children need most support: merely human (understand that the others 

have the same problems), instrumental (that will help them cope with the problems) 

and constructive (help for the future development). 

 

As Education for Democratic Citizenship Trainers, we are practically in an ideal 

position to suggest, implement and model these rules of group work. 



 

It was already mentioned that the educator is an important authority for children at the 

1st and 2nd grade and we have to use this authority to establish constructive relations for 

group work. These are key factors not only for the moral and personal development of 

children, but also for the understanding and acceptance of the first social roles and 

behaviour rules for self-realisation. 

 

 

 

The Role of the Trainer in the Education for Democratic Citizenship in the 

Primary School 
 
It is certain, that there will be many difficult questions the Education for Democratic 

Citizenship Trainer will have to find the answer to at this school course: 

 Which are the values I will have to develop – my own or these of school, family, 

state, etc.? 

 How could I make these small kids discuss such abstract and vague matters as the 

ones regarding civil behaviour? 

 How could I be the person to introduce them to the world of citizenship and the 

rules of moral and responsible behaviour, and at the same time keep a dialogue and 

beware of imposing my own opinion; how could I overcome my natural and even 

indisputable authority before them? 

 How could I implement the rules of group work, dialogue and equity with these 

totally inexperienced and trustful human beings? 

 

First of all, we have to change the physical parameters of the place for Education for 

Democratic Citizenship sessions – the classroom. Working in a circle instead of the 

traditional rows means we lift the barriers between children and ourselves and – more 

important – between themselves, that we are all in a sense equal in the face of the 

problems we will be discussing. 

 

To us, as for the trainer of a group of adults, sincerity and openness mean constant 

interaction with children, facing and admitting the importance of their problems, 

finding enough time and appropriate moments for discussing those problems. That is 

the basis for the dialogue, which for many of them will be the first serious dialogue 

concerning their world and personality. Effective dialogue is impossible unless we 

enjoy direct and informal communication with children, unless we are prepared to 

accept their initial helplessness, sincerity, curiosity and amazement. 

 

Working under such conditions means taking a risk. This is the risk to lead twenty or 

so young people through the process of analysing themselves and the conditions of 

their existence and growing up, the search of truth about the surrounding world, which 

is often full of pain and injustice and the attempt to find the answer to subjects that are 

not always morally acceptable and clear even for ourselves. 

 

After all, we shall need much dedication and energy. On one hand, we will have to 

acquire further knowledge in areas we take for granted – family, local institutions, 

state, human rights, laws and regulations, even school. We shall need motivation and 

energy to be able to take this activity out of school and the classroom, to inter-act with 

parents and public figures and expand the world for the small students. 



 

In order to be able to do his or her job well, the Education for Democratic Citizenship 

trainer needs to play several different roles simultaneously. 

 

First of all, he or she remains the TEACHER, whose role is to introduce children to 

the world, train them and help them live there; he or she is also the LEADER they rely 

on in difficult moments, having an argument or looking for help. He/she is also a 

DIRECTOR – co-ordinating, leading, keeping the spirit, thinking over and over again 

about the work of the group, the organisation and the eventual consequences in the 

minor detail, if necessary.  

 

The trainer is also an EXPERT, a SOURCE OF KNOWLEDGE. He/she is a 

MODEL OF BEHAVIOR AND ATTITUDE towards problems. We already 

mentioned that, at this very school age, the trainer has much more authority and that 

calls for greater responsibility. 

 

Sometimes the trainer will have to be a JUDGE or an ARBITER in an argument or a 

problem situation. He/she is also the GUARDIAN of the first group regulations 

children will work out together with him. Keeping those regulations at such an early 

age is much more difficult and requires tact and persistence. Teaching children to take 

responsibility is a hard and painful process. This leaves the Education for Democratic 

Citizenship trainer in the primary course in a unique position compared to his/her 

colleagues from higher courses. He or she is the one to start modelling, never being 

able to witness the overall result of his efforts. He/she lays the foundations that will 

become visible much later. 

 

The treaty the trainer “signs” with the group members should be executed here, but “re-

signed” every next year with a view to the growing of children. It is extremely 

important that a similar treaty is made with parents, so that they are fully aware of the 

work in the Education for Democratic Citizenship group and the expectations for their 

commitment and support. 

 
 

 

Evaluation 

 
The question of evaluation in Education for Democratic Citizenship is extremely 

important. On one hand, it has to meet the following requirements: 

 be a permanent process; 

 be done in the context of the objectives; 

 determine the level of realisation (qualitative and quantitative) of the student; 

 apply different methods and techniques; 

 give information, necessary for correction. 

 

On the other hand, it is clear that traditional evaluation methods cannot be applied to 

the accepted ways of working: 

 the opportunities for individual testing are very limited; 

 it is difficult to make constant evaluation of group participation; 



 the members of the small groups are constantly changing and the trainer cannot 

monitor the work in these groups; 

 the traditional mark in that case will have a rather demotivating effect on children; 

 test techniques do not give the necessary results when the program is orientated to 

the development of attitudes and change of behaviour. 

 

What could be done in such a situation? 

 Use different ways of acquiring information about the personal achievements of 

children – their working notebooks, test forms, participation in group tasks, gaining 

of certain skills, self-evaluation, cross-evaluation, organisation of special 

evaluation sessions; 

 The trainer can keep a special diary (or files) where the personal achievements of 

every child will be listed. 

 

You can use the following benchmarks for evaluation: 

 organisation and interpretation of information; 

 skills for listening to the others; 

 skills for processing information from printed materials; 

 skills for accumulating information by interviews and questions; 

 skills for analysis, synthesis, problem solving; 

 skills for evaluation of situations and problems; 

 skills for decision-making; 

 skills for presenting one’s own ideas; 

 skills for participating in problem solving, individual work, decision-making, 

implementation of action plans and defending one’s personal opinion; 

 skills for group interaction (work with partners, participation in group discussions, 

skills for cooperation); 

 good knowledge of the matter; 

 motivation for participation in group work; 

 homework; 

 participation in extra-curriculum activities related to the program. 

 

It is almost obligatory for the trainer to have a personal working diary, where group 

development, problems in the course of work, successful or unsuccessful action and 

educational strategies, difficulties in program implementation and inter-action with 

parents and colleagues will be described. 

 

It is important that parents are contacted regularly during the evaluation process, as 

many changes in the child can be assessed better within the family. Thus we shall lay 

the foundations of inter-action between teachers and parents, which has to be 

maintained during the whole period young people spend at school. 

 

Another important topic in the evaluation process is the use of feedback by children – 

in discussing every single activity or closing the working day. 

 

A main principle is the focusing on the positive developments and changes and the 

suggestions about what could be changed or improved. 

 



We must not forget the rules of using feedback when we suggest that children do this – 

feedback must be precise and timely, and it should not concern the character of the 

child or features it cannot change. 

 

One of the greatest achievements of the trainer should be the establishment of the 

feedback process as an everyday practice – thus one can not only collect the necessary 

information but children will be able to take an active part in the work and improve 

their skills in making critical statements. 

 

Another important moment of evaluation in an Education for Democratic Citizenship 

group is its individual character – children are at different levels of social and moral 

development and every unification of criteria would prove confusing and unfavourable 

for their development. 

 

It is also important that the trainer is able to assess the group development and its 

dynamics, the role division and the informal structure, the ability to cope with 

problems or tasks, the establishment of group identity, the undertaking of socially 

responsible group action, the inter-action or rivalry to other student groups. 

 

On the whole, evaluation should reflect both the individual appearance of every child 

and the group character of the activities it takes part in. 

 

In that way the Education for Democratic Citizenship trainer will be able to see at any 

moment the direction and features of personal and civil development of every child in 

their dynamics. 

 

Me, the Little One 

 

 Who am I? 

 We are alike, we are different  

 Together! - group rules and principles; group 

responsibilities and limitations 

Who am I? 

 

 

Objectives: 

Children should 

 Achieve a higher level of self-cognition, self-understanding and self-

realisation; 

 Expand their views of themselves and the others. 

 

 
Background: 

This is an introductory topic. Its aim is to place children in the focus of 

attention. They have a new role to play – be students. The range of 

responsibilities and requirements is growing. To cope with that, children have  

to find out new opportunities for themselves, new sides of their character they have not 

known until now. Through various situations close to their experience, they acquire this 

knowledge, as well as an understanding of their abilities to inter-act with classmates 

and adults. 



 

This expands the spectre of self-cognition and self-understanding – an important 

condition for personal development. By knowing more about how they can cope with 

different situations and how the others – adults and children – react to their deeds, 

young people develop a broad view of themselves and development as a transition past 

– present – future. 

 

Projecting the personality in the future enriches the concept of oneself. Thus children 

come to understand their present better and expand the range of responsibilities and 

contacts with other people. 

 

Children go to school, but the games still play an important role in their lives, together 

with studying. Therefore the exercises and activities within this topic include many 

game elements. 

 

The organisation of information is closely related to the development of children – we 

start with the present, exploring the past and future through its prism.  

 

The first activity is devoted to names. The reason for this is name is an integral part of 

everyone’s self and has a great influence on his/her personality. Names mean a lot to 

children. They identify themselves through names. Name is a symbol of safety and 

completeness, of one’s ego and self-esteem. That is why the celebration of the so-called 

Name Days is very special to children. 

 

The understanding of the present is connected to studying the past. The comparison 

with the past – childhood memories – gives a feeling of change and helps children 

realise the scope of the present. This is the meaning of asking the important (for the 

child) questions: “What have I been?; What am I now?”. The answer to the latter is 

important for realising the significance, uniqueness and identity of the child. 

 

What will I become? – is another important question, as children still build the idea of 

themselves by projecting it into the future. The answer to that question helps them 

realise that growing up means taking more and more responsibilities and complying to 

rules and prohibitions… 

 

 

Activities: 

1. Draw Your Name – 40 minutes 

The trainer suggests that all children draw their names according to how they 

imagine it. The artistic value of the drawing is not important; what children 

want to tell by it is that matters. 

An exhibition of drawings is organised. In turn, children stand by their drawings and 

tell the others who is the person they are named after and what do they know about him 

or her, what does the name mean, do they like their names or not, and if not, what name 

would they like to bear and how would they like the others to call them. 

 

The role of the trainer in this exercise is very important. He/she must draw children’s 

attention to what they wanted to say by their drawings, encourage their desire to speak 

more about it (if they want to) and provoke a positive reaction – that there are no good 

or bad names and everyone is identified by the name given by their parents. 

 



The aim of the exercise is to make children think about the origin of their names and 

learn more about their meaning, so that they would be proud of this. 

 

2. The Things I Like – 20 minutes 

A business card:  

favourite season, favourite colour, favourite character, favourite movie, favourite food 

 

Every child fills the card in and attaches it (by a paper clip or scotch) to his/her clothes. 

Then everyone start walking around the room to see other’s favourite things. Children 

love to discover similarities to others. 

 

The exercise gives children a chance to learn more about both themselves and the 

others. The trainer should encourage the participants to discuss the things they like with 

one another. 

 

3. What Am I? 

The trainer should have talked to the parents in advance and asked for their help in 

clarifying with children some moments of their lives they do not remember. This is 

important for the better self-realisation and self-understanding of children – a 

significant stage in their personal development. 

Preparation – children talk to their grandparents, parents, relatives. 

A. Where Was I Born? – 30 minutes 

Every child tells about the place he/she was born in. They can bring photos or 

postcards. 

 

B. I Was a Lovely Baby – How Did I Learn to Talk and Walk? 

Every child brings baby pictures of himself. The best ones are organised in an 

exhibition and everyone tells about their baby-life: funny words they pronounced, how 

they have learned to talk and walk or other interesting things they have heard from their 

parents. 

 

C. Time Before I Became a Student 

Children tell or draw interesting moments from the period before they started school. 

Presenting and thinking about themselves is very important in the process of self-

realisation of children and a step forward in socialisation. Therefore the trainer should 

support children and leave each of them time to speak of him or herself. During the last 

three exercises, the trainer can suggest that children make an exhibition of photos and 

drawings that could give a general view – picture – of the class. This exhibition could 

be presented at a parents’ meeting, giving the adults a chance to learn about the rest of 

the children and their development and past. 

 

4. What Am I Now? – I Am Growing Up 

 

A. What Has Changed From the Time I Wasn’t a Student? / What Do I Do at 

Home By Myself? – 20 minutes 

Children are sitting in a circle. The trainer asks them about what they do themselves at 

home – every child answers in turn. 



The trainer draws the conversation to the point that independent activities mean taking 

responsibility – e.g. children write their homework themselves because they want to be 

able to cope alone at school, or they help their parents because they want to take a share 

in household duties, etc. 

 

B. How Do I Resemble Adults Now? – 40 minutes 

We suggest that children draw a silhouette of an adult and we list some characteristic 

activities – carrying a heavy bag, waking up early, going to work, having personal 

money, shopping, cooking. 

 

Children underline the activities they carry out and explain why it is so. The trainer 

orientates the discussion to the fact that children start to resemble adults because they 

take more and more personal responsibilities – e.g. the father carries a heavy bag 

because it contains important documents, related to his work. The child-student starts 

carrying a bag for his/her textbooks and notebooks. 

 

The trainer asks clarifying questions in connection to some functional sides of the 

subject: What will happen if you lose your bag / if your father loses his? Why doesn’t 

your father let you “examine” his bag? What will happen if someone puts a hand in 

your bag? 

 

The exercises related to children’s present are crucial for realising the importance of 

children and the role they play both at home and school. 

 

5. What Will I Be? 

 

A. Draw Yourself as an Adult – 20 minutes 

Children draw their idea of themselves as adults. An exhibition is organised. All have a 

look at the drawings, compare them and seek for similarities. Children are given a 

chance to say something about their drawings and the drawings of others. 

 

B. What I Want to Be 

The trainer writes in four columns: 

 What do I want to be? 

 Why do I want to be such? 

 What do I like about this profession? 

 What is the profession of my parents? 

The trainer starts a discussion about the activities connected to a profession and the 

concrete results, as well as the responsibilities it requires – e.g. firemen: what do 

firemen do? / extinguish fire / save people. The profession is useful – firemen protect 

people’s property and lives. They have many obligations and responsibilities – be 

constantly alert at work, ready to rush out; risk their lives in the flames to save 

somebody; often take shifts at night and on holidays. 

 

C. What Should I Do to Become What I Want? – 30 minutes 

Within 5 minutes, the trainer asks for suggestions about all activities children see as 

related to their wish. The list is written down on a poster, composing all possible 

activities – e.g. study hard, train sports, keep a regime of work and rest, etc. 

 



During discussion, the stress is laid on the choices children have made, the reasons for 

these choices and the information they have used for that. 

 

Additional activities: meetings with people with various professions or visits to 

different working places. 

 

 

 

WE ARE ALIKE, WE ARE DIFFERENT 

 

 

Objectives: 

Children should 

 See the common and different between coevals; 

 See the uniqueness of differences and accept them; 

 Think about differences as an asset and part of the variety of the world. 

 

 
Background: 

The selection of topics here is aimed at encouraging children to think about the 

value of differences. 

 

Differences help people understand the world in its integrity and variety. Children must 

learn to understand the essence of differences in order to accept them and develop a 

tolerant behaviour for them. Thus the concept of oneself is specified by realising one’s 

own uniqueness. It is extended and enriched by accepting differences between coevals 

as a treasure and part of the variety of the world. Differences do not separate people – 

on the contrary, they unite mankind. 

 

Accepting differences is an important condition for integrating children to the 

environment; for their adaptation and personal development. 

 

The role of similarities is also important. They are valuable as much as differences. 

Similarities bring people closer to one another, give them a feeling of community and 

help them cope with all sorts of situations. That’s why children have to think about 

similarities too – as part of this world’s uniqueness. 

 

The trainer can put children in different situations here, giving them a chance to 

compare and analyse, stimulating their imagination. Thus he or she will help them 

realise and understand the complexity of phenomena in this world. 

 

 

Activities: 

1. What Are the Differences Between Us? 

A. Orchestra – 20 minutes 

Children are asked to start producing different sounds – whistle, clap hands, 

trot, etc. 



First everyone demonstrates his/her sound separately and the trainer approves its 

quality. After that, when the leader gives a sign, all start making the already rehearsed 

sounds. 

 

When discussing, the accent is laid on questions such as: which one is better – the 

individual or group “performance” and why; how did children feel in both cases? 

 

The trainer points out that the group performance is harmonious and complete because 

it represents a composition of individualities. 

 

B. Brown World – 10 minutes 

The trainer offers children to imagine the world they live in is one-colour – e.g. brown: 

brown houses, brown eyes and hair of people, brown land and sky, brown plants and 

animals. 

Children try to answer what it would be like to live in such a world – easy or hard; how 

would they feel in it? 

 

The exercise presents in a paradox way the danger hidden behind the uniformity of the 

world. 

 

C. My Colourful World – 10 minutes 

The trainer asks children: What colours do you see around you? After children have 

given their answers, the trainer summarises – the world around us is colourful. Which 

of the two worlds would you prefer and why? 

 

The comparison between the two worlds comes to underline the conclusion that the 

variety and beauty of the world come from the combination of differences. 

 

D. Potatoes – 40 minutes 

The trainer offers children to chose from a pile of small potatoes (or stones). Every 

child has to take a potato, have a good look at it and tell the others about it – how old it 

is, what are the things it likes, what is its character. Here the trainer has to stimulate 

children’s fantasy by saying that every story is interesting and important to other 

children. 

After that potatoes are collected in a bag and shaken. Each child has to “recognise” his 

or her potato. 

 

The discussion underlines how things that seem one and the same at first sight are 

actually quite different; same with people. We are all human beings but some of us are 

short and others are tall, some are fat while others are thin, etc. We live together with 

different people but often we see them only as fat or bad, or ugly, or Gypsies, without 

thinking about the other qualities they have… because we wouldn’t know what day is 

without knowing the night. 

 

Differences stick the world together and help us understand it better. 

 

2. What Are the Similarities Between Us? 

 

A. Find the Common – a game – 10 minutes 



Participants sit in a circle. One of them stands in the middle and looks for common 

things, e.g. “Let all who are born in April to stand up and switch seats”. The child who 

has stood in the middle is also trying to sit down, while the one left without a seat must 

now look for other common things: clothing, eye colour, etc. This is repeated several 

times. 

 

The exercise illustrates the features that unite people. 

 

B. Different and Alike – 20 minutes 

Participants split in groups of 5-6. Each group is given a set of photos of children from 

different races and ethnic groups: a Gypsy, a black boy or girl, Chinese, Indian, 

Russian, Bulgarian. 

 

The task is to find in 10 minutes as much similarities between children on the photos as 

possible. After that, the trainer announces the winner – the group with the biggest 

number of suggestions. 

The trainer summarises that, although different, all of them are children who have 

dreams and love beauty. 


 
 

 

 

 

 

TOGETHER 

 

 

Objectives: 

Children should: 

 Understand the significance of relations with other children of the same 

age (coevals) 

 Develop a sense of belonging to the community of coevals 

 Understand the need of rules and restrictions in joint activities 

 

 
Background: 

The topics in this part give children the opportunity to understand that, in order 

to be able to do well together, they need rules. They are the ones to determine 

what is allowed and what is not. 

 



 

Activities: 

 

1. What Children Do Together 

 

A. Group Creativity – 20 minutes 

Let every child cut off a picture he/she likes from a magazine or a newspaper. The 

trainer brings a big piece of cardboard and offers children to stick their pictures on it – 

wherever they like. But without talking to each other. 



 

The trainer asks what is the result. Does the general picture say something? Are 

children willing to finish it? How did they reach this result? Did every child succeed in 

sticking his/her picture exactly where he or she wanted? Are there unhappy people? 

 

B. How Could We Do Things Better Together? – 30 minutes 

Let children cut off some pictures again and make a whole composition out of them on 

a certain topic chosen by the participants, e.g. “It is fun Here”. They have to make 

arrangements in advance about who will bring pictures, who will stick them on the 

board, who will develop the overall story and who will turn the ideas into pictures. The 

trainer says they have to establish rules for that purpose. Let everyone think for a while 

and give suggestions about the rules they want to follow, e.g. not to talk 

simultaneously, not to abuse each other, be patient, involve everyone in work, help 

each other, etc. 

 

Finally the two big pictures are compared and the trainer summarises that, when there 

are rules, the result of joint efforts is obviously better. 

 

 

THE FAMILY 
 

 Why do people live in families? 

 Home, cosiness, safety 

 Family relations 

 The Family and the Society 

 

The family theme is of great importance for Education for Democratic Citizenship at 

the primary school course. Until now, family has been the only socialising institution 

for children and for many of them school is practically the first separation from home. 

Family is the social reality children know and it will become a starting point for 

gaining new social experience. 

The nuclear family of modern society is, to some extent, on the contrary of school 

reality. 

 

For small children, family is the institution, where they can not only share models of 

behaviour and communication, but find security and trust. They not only receive their 

first social errands, but have unquestioned support. 

 

In the family, children (or the child, as in Bulgaria most families have only one child) 

are always in the centre. Thus they adopt the ego-centred model of world perception 

and, according to the theory of Cohlberg, when entering school children are still at the 

first – pre-moral – level of moral development. 

 

School reality is often opposite to the family atmosphere – a variety of roles; getting 

down from the “throne of the irreplaceable” in the family to the role of one of many 

students. For children school is usually the first meeting with a structured social reality. 

Entering this reality, children can see family from aside – learn about the different 



kinds of families and their structure, understand the roles and responsibilities and see 

themselves in a new position as students. 

Thus the topic of family helps children find more support in the very school 

environment. 

 

A big part of Bulgarian families today are headed by single parents. A growing number 

of children are of Rome (Gypsy) origin, where the mechanisms of socialisation are 

quite different. 

 

Therefore it is extremely important to introduce the idea of family equity in the very 

beginning. This will also be one of the first lessons for children in accepting 

differences and developing tolerant attitudes. The differences in family environment 

are the ones to cause most common problems in working with children. 

 

It is also important for the trainer to learn about the family specifics of every child and 

be able to react adequately to any unexpected situations. 

 

Do not forget to organise a parents’ meeting for discussing seriously the work on this 

topic. Parents can facilitate work immensely by sharing not only personal facts of their 

children, but some peculiarities of their families as well. An opportunity not to be 

missed is also the “home visits” of children. 

 

We have to be extremely careful in leading conversations or discussions to topics that 

are painful for children. 

 

The structure of this chapter follows the logic of getting an initial idea of the ways and 

motives for creating a family, sharing home experience, exploring family relations and 

developing the first concept of labour division at home and the connection of families 

to the immediate environment. 

 

 

 

Why do people live in families? 

 

 

 

Objectives: 

The children should: 

 understand that family is the place to get support, sympathy, and 

protection. 

 be able to explain the basic motives for forming a family. 

 

 
Background: 

The aim of the first topic is to get children discuss over the reality they know 

best – family. 

 

We shall try to start with an exercise for developing a view of the different types of 

families, followed by a summarisation (through structuring questions) of children’s 

knowledge and concepts of the reasons for forming a family. 

 



According to definition, family is “a combination of entities related through legal 

bonds of marriage, relativity or adoption, living together in a common household. 

Family functions are giving birth to and raising children, providing opportunities for 

the development of every family member.” 

 

To us, it is important that children will be able to see the variety of the types of families 

that is somehow included in the above definition; that they will be able to express their 

views of the reasons and ways to start a family of one’s own. 

 

It would be fine if they could talk to their parents about this and bring some pictures or 

other “relics” from the first days of their families. The trainer could also ask them bring 

some objects of romantic character, related to the past. 

 

It is important that children get used to talking freely about these matters and a model 

is established of discussing serious problems. 

 

 

Activities: 

1. Definition – 40 minutes 

The trainer has prepared a set of images of different types of families (drawings, 

photos, magazine clips, other publications). The images show the following: 

 A grandfather, grandmother, father, mother and a child in a room together. The 

grandmother is reading to the child from a book, the grandfather and the father are 

playing chess or something of the kind, while the mother is cooking dinner. 

 A father looking after his child, e.g. waking it up, making food, etc. 

 A female wolf looking after her babies. 

 A father, mother and three kids walking in the park. 

 A mother and two kids having lunch at home. 

 A storks’ nest, with a male and female stork and their babies. 

 A grandmother, grandfather and grandson doing something together in the garden 

in front of the house. 

 A mother holding and kissing her child. 

 A female lion leading her little ones through the forest. 

The trainer shows the images to the children and asks them to describe what they have 

been impressed by. 

 

Children try to find out the common things of all pictures. 

 

The trainer draws their attention to the important features of a family: it is a place to 

find support and protection; children grow up there and are loved and cared for. 

 

It is important not to try and avoid questions about families with only one parent, 

children without parents, children living with relatives, adopted children, etc. It must be 

underlined that, despite the differences, all kinds of families share the same main 

features. 

 


 

2. Having a Family of One’s Own – 40 minutes 

* The following scheme is drawn on a poster or on the blackboard: 

 



HOW?  WHY? 

 

 One Creates a Family  

 

WHEN?  WITH WHO? 

 

The trainer suggests that children answer the questions in the five sectors in 10 

minutes, writing down every idea without making comments. All suggestions are 

written next to the correspondent question, for instance: “With whom?”: with someone 

we love, someone rich, handsome, serious, with a good sense of humour, good, 

someone who is not a criminal; ”Why?”: to have babies, not to be lonely, for support, 

because it is accepted...; “When?”: after a certain age, when one wants to have 

children...; “Where?”: in our home country, abroad...; “How?”: respecting and 

complying with the law and traditions, the same way one’s parents did... 

 

3. A Look Through the Family Albums of My Class – 60 minutes 

Children are given the task to bring pictures from their family albums. The pictures 

could show the “early times” of their family, different events, or just be old family 

relics – photos of grand-grand-parents and others. Children can tell the others about 

their pictures. It is necessary for the trainer to lead conversation to the sharing of 

positive emotions in the family and think about the feelings and family status of 

children. 

 


 

 

 

Materials: 

For Activity 1: 

1. This is a picture from my seventh birthday. Here I am, standing in the front, 

this is my kid brother sitting next to me and my Mom and Dad on both sides.  

      The woman with the glasses at the back is my Granny and here is my Grandpa, with 

the big   

      moustache. The man lighting the candles is my Mom’s brother – that’s why they 

look so  

      alike. 

 

2. From my window, I can see the children’s playground of our quarter. Many 

children go to play there. There are slides and cradles, and a train with wagons. The 

big children, such as Maya and myself, are allowed to go play alone, but the smaller 

ones – like Svetlyo from the 2nd floor go with their mothers. They are there even 

now: his mother is waiting for him to slide down as he is afraid to do so alone. 

They are always together, the two of them, I have never seen his father play with 

him or take him for a walk. Maybe he doesn’t have a father. 

 

3. They often show wildlife movies on TV, and these are my favourites because I love 

animals very much. I find it especially interesting when they show animals we 

don’t have here – like lions, for example. Yesterday I watched a movie about the 

African lion and his babies. They look small and helpless just like human babies, 

they love to be hugged and to play with their mother. Although a carnivore, the 



male lion shared his prey with the mother lion, maybe because she had to eat in 

order to have milk for her babies. In the movie, they were saying that lions rarely 

stay together once they grow up, because they can already take care of themselves. 

 

4. Tryavna is a picturesque small town in the Stara Planina Mountains. For several 

years now, they have had this special quarter – it is called SOS Kinderdorf (a place 

for children with no parents). Every woman willing to look after more than 1 kid 

can become a mother there. Usually 3 to 4 kids live together with one mother – thus 

she is happy to be useful and the kids are not lonely any more. Holidays and 

everyday life here are the same as in any normal home. They are together in hard 

moments, as well as happy times, although they are nor real relatives. 

 

5. In springtime, when storks come from the South, their old nest is expecting them 

on my Grandpa’s chimney. It is a little shaggy and damaged by winter winds and 

snow, but when they clean it and bring some more branches and feather, it is ready 

to become their home again. In a few weeks time, we hear feeble voices from above 

and we know that little storks have appeared. We are so happy to see them! They 

peek from the nest and squeak, until their parents bring them a worm or fly and 

drop them in their wide-open bills.  

6. At the end of town, where the Gypsy houses are and it is always very noisy, lives a 

kid from our class. When some of our classmates mocked him for being different 

and laughed at him and called him “Gypsy!”, he invited us to his place. We went a 

little uncertain about how they were going to meet us, but it turned out to be such 

fun: they live together, many people, and they always tell each other funny things 

and laugh heartily. The brothers and sisters of Roman sang a few songs for us, and 

his Granny had prepared a special cake we all enjoyed very much. 

 

7. Ivan can draw very well and they often show his drawings at school exhibitions. He 

is a little shy and when we invite him to a birthday party or to the movies, he 

usually doesn’t show up. Our teacher asked us to pay more attention to him because 

his mother had died not long ago and maybe he and his father were finding it 

difficult to believe they are all alone. It was then when we realised why Ivan looked 

sad more often than other children did. Until then we only saw his father waiting 

for him every day after school, holding him tight and taking him home. 

 

8. My cousin Dobrin lives in another town, although his parents are in Sofia, where 

we live as well. Mom says they have a serious work to do and they travel a lot and 

can’t take care of Dobrin. He lives with our grandparents and they are doing well 

together. Of course, we spend holidays with them and we have such a great fun! 

 

 

 

Home, cosiness, safety 

 

 

 

Objectives: 

Children should 

 Perceive home as a place where they feel safe and secure 

 Understand the main functions of home and the activities taking place 



there 

 Be able to develop simple rules of behaviour at home 

 

 
Background: 

After children have discussed and shared their family history, we draw their 

attention to the home – as a physical carrier of family relations; as the 

environment where children feel safe and secure, where they find cosiness and  

room for performing their favourite activities. 

 

The trainer has a problem again – to compare the different experience of children 

without the risk of hurting some of them; to find the uniting element, the common in 

their views of home; to avoid focusing on the “external” features of home which can 

surely be different for the different children. 

 

The aim is to develop the conversation about home into a discussion on the favourite 

activities at home and the main functions of home – protection, family life, etc. We 

continue the topic by drawing the favourite place at home, which also has to finish by 

underlying the similarities in children’s interests and need of safety and security, as 

well as the things that make home significant for them. 

 

The next activity – I Have a Key From Home – provokes discussion about children’s 

responsibilities and gives a chance for reaching an agreement about some simple rules 

of behaviour at home. 

 

 

 

Activities: 

1. House Is Not Equal to Home – 40 minutes 

With this exercise, we want children to understand that, whether it is a house, 

apartment, castle, shelter or something else, home is a place for living, where  

your favourite things and people are – a place of cosiness and safety. 

 

The trainer prepares pictures (drawings or photos from newspapers, magazines, etc.), 

showing the exterior or interior of lodgings of people from different epochs and 

cultures, e.g.: 

 a house from the Bulgarian National Revival Period 

 the interior of an average Bulgarian apartment 

 pile dwellings 

 shelter 

 the interior of a castle 

 Eskimo igloo 

 country house with an yard 

 Indian tent 

 

Children are given the task to look carefully at the pictures and describe what they see. 

After that, the trainer tells them about the different types of dwellings. 

 

Discussion is centred around the following questions: 

 What is common in all the pictures? 

 What is home? 



 Why do people have homes? 

 What do people do at home? 

 What is home for? 

 
 
 

2. Draw By Yourself – 60 minutes 

The trainer suggests that children draw their home or their favourite place in it. It 

would be good to give them more time for this – 15-20 minutes. Drawings are arranged 

on posters or on the walls of the room. Children talk about what they have drawn. 

During this process, the trainer encourages them to discuss their home or favourite 

place there in detail. It is important not to allow negative remarks about the quality of 

drawings. Children’s attention should be drawn to why is home important to them – as 

a place where they feel safe and secure and have favourite places and things. 

After that they discuss the distribution of roles and responsibilities in the family and 

children’s participation in this, by asking themselves: 

 Who does that at your home? Why? 

 Are there things you do yourself; which ones? 

The trainer can use examples from literature at the point of discussing family 

responsibilities (e.g. the story “Florentina” from the 2nd grade textbook). 

 

3. I Have a Key From Home – 30 minutes 

The aim of this exercise is to discuss the responsibilities children take as members of a 

family and develop skills for establishing and keeping rules of responsible behaviour. 

Children are asked the following questions: 

 Which ones of you have a key from home? 

 Who, when and why gave you that key? What did they say to you? 

 What does it mean to have a key from home? 

 What rights and new responsibilities did you get together with the key? 

 

During discussion, the trainer summarises that having a key from home is a 

responsibility related to certain rights and obligations every member of the family has. 

Then he or she suggests that children try to formulate rules of behaviour connected to 

their right of having a key from home. 

 
 
 

 

FAMILY RELATIONS 

 

 

 

Objectives: 

Children should: 

 Understand the importance of family relations for every man’s 

development 

 Be able to distinguish the different types of family relations in the family 

 Discuss a model of good family relations 

 



 
Background: 

It is natural that, in most cases, children have been in the centre of family 

relations until now. With their still weak ability for identification and making 

moral statements, they haven’t questioned that special role of theirs until now  

and have taken the relations concentrated around their central position at home for 

granted. Developing the process we started with the previous topics, we are trying to 

raise children’s sensitivity to various family relations in their actual appearance – 

getting protection and safety, receiving presents, etc. 

 

On the other hand, we include for the first time negative relations in the conversation – 

lack of sufficient support and attention, violence, scandals. 

 

It is important that we lay the foundations of social reality perception from both points 

of view – of positive and negative character. We also suggest the activity “Auction of 

Good Family Relations”. The idea is not just to involve all children in this activity, but 

let them realise and choose the relations that are important to them and talk about this 

with their classmates. 

 

 

Activities: 

1. Good and Broken Family Relations – 40 minutes 

The trainer has prepared four identical sets of materials, containing 12 situations 

(written on paper clips). Each situation describes family relations –  

positive or negative. The situations are listed in Materials below. Eventually, each 

situation can be illustrated with drawings. 

 

The trainer splits children in 4 groups, gives them a set of 12 situations and the 

following instruction: “Read carefully the situations, described on the paper clips. 

Discuss them and give them titles. Then divide these in two – good and broken family 

relations.” 

 



2. Auction of Good Family Relations – 50 minutes 

The trainer announces that children will take part in an auction at the present session. 

They will “bid” to “buy” good family relations. The trainer offers them to look through 

the list of 12 family relations, written on a poster. Every child must look carefully 

through the list and decide which good family relations are most significant to him or 

her. These are the relations they will bid for. 

 

List of good family relations: 

1. We are friends at home 

2. My family helps me in difficult moments 

3. Everyone has their own duties in the family, so have I 

4. We get on well together... 

5. We take care of the older people in the family 

6. I feel at ease when I’m home 

7. The family often celebrates together 

8. We often say good things to one another 

9. I can celebrate with my friends at home 

10. We solve problems in our family by talking about them 



11. My family understands me when I make mistakes 

12. My family has trust in me 

 

The trainer gives every child 30 small paper clips and explains this is the “currency” 

they have for the auction 

 

Every child has the right to participate in the auction and bid. The one who offers the 

higher “price” for a family relation (the biggest number of paper clips) buys it and 

becomes its owner. Everyone has the right to “buy” as many good family relations, as 

they have “money” for. 

 

Once children have looked carefully through the list of 12 good family relations and 

have decided which ones they will “bid” for, the auction can begin. 

 





 

Materials: 

Situations (Activity 1): 

 Mother holding her child and caressing him. 

 An elderly man carrying a small boy over his shoulders. The boy is waving 

and smiling. 

 In a big room, the mother is washing the windows, the child is handing the cleanser 

over to her and the grandmother is doing the vacuum cleaning. The father has laid 

back in a sleeping chair, reading a newspaper and demonstrating total indifference 

to the fuss around him. 

 An angry strong-looking man is pulling a small boy by the ear; a pack of cigarettes 

scattered at his feet. 

 A grandfather sitting in an arm-chair, holding a big colourful book. A little boy is 

sitting on his knees, while the older sister is sitting next to them. The grandfather is 

fixing his glasses. 

 A child sitting by a table piled with textbooks, looking down. His mother, with an 

angry expression on her face, is shouting and waving a finger at him. 

 A young family sitting on a bench, almost back to back, looking in different 

directions and not talking to each other. 

 A mother sitting on the sofa, holding the hands of her daughter and explaining 

something to her. Her eyes are tender, she has lent over to the child, smiling. 

 The members of a family gathered around the Christmas tree, smiling and giving 

presents to one another. 

 A crying girl, looking at the mark below her test, frowning. Her father is standing 

next to her, tapping her on the shoulder, smiling. 

 Many children sitting at a beautifully arranged table, talking, laughing and 

obviously having fun. The parents of one of them are serving sandwiches, cookies 

and juice. 

 A sad-looking boy, standing in the middle of an empty kitchen, holding a note: 

“We must leave for two days, there is half a pizza in the fridge.” 

 

 

 

Family and society 



 

 

 

Objectives: 

Children should 

 Understand that good family relations are the basis for building an 

effective relationship between family and society; 

 Know the basic rules of good interaction of family with society. 

 

 
Background: 

With this topic, we are trying to expand social horizon for children – the 

interaction of family with neighbours, participation in various neighbourhood 

activities. 

 

To make this transition easier for children, we could ask them to answer the question 

which good family relations can be found in the contacts of their families with the 

others; we could also ask children describe family circles or some civic activities of the 

family. 

 

We could invite a parent to tell about some common activities children’s families are 

part of, such as cleaning the neighbourhood, getting support for something, etc. 

 

 

Activities: 

1. My Family and the Others – 45 minutes 

Children are given the task to think about which good family relations can be 

found in the contacts of their families with others – neighbours, friends, people  

from the neighbourhood, etc. The class splits in 3-4 small groups, where children talk 

about the rules of good family relations, followed in relations with other families as 

well – relatives, friends, neighbours. 

 

Each group must chose and present a good family relation before the whole class, using 

the means of drama. 

 
 
 

2. My Family Takes Part… - 40 minutes 

 

Children are given the task to talk to their parents, grandparents or other relatives about 

any civil activities they have taken part in. if they haven’t – what they would be 

interested to participate in. Civil activities can be of various nature – charity, 

environmental, activities in the neighbourhood, etc. 

 

After this “research”, children talk in class about the civil activities their families are or 

have been part of. If they want to, they can bring photos or other material that would 

make discussion more vivid and interesting. 

 
 
 

MY Kin 



 What is kin? 

 Kin characteristics 

 Kin symbols and traditions 

 

Kin is the institution that has been - from historical perspective - one of the basic 

constructive elements of society - the socialisation processes have taken place there; 

through the kin, people have built their identity as members of the nation. 

 

Regardless of the fact that today the influence of the kin as a mechanism for 

socialisation, a place for acquiring responsible social behaviour and a carrier of values 

is decreasing (especially in modern urban environment), it is still a very important 

social mechanism for many children. 

 

Through the kin, they go beyond the boundaries of the family for the first time, they 

learn about traditions and the existing social connections and hierarchies, and develop a 

sense of belonging to something. 

 

Unlike before, today a kin is scattered around different places, and very often it is 

through meetings and travelling to visit different relatives that children get their first 

lessons of geography or history. 

 

Our objectives with this topic are rather stressing on the kin as a chance to expand 

children’s identity and their social horizon, to explore the various forms of kin identity 

as indicators for belonging to the state of Bulgaria. 

 

Discussing kin characteristics gives an opportunity for acquiring social knowledge 

about the division of labour and relations between people and generations. The topic is 

a perfect chance for children from the big cities to explore the geography and history of 

their “roots”, while children from the small towns and villages can think over the 

numerous relations with people and events. 

 

For children of Roma origin, the topic of Kin is not only a chance to develop an idea of 

the uniqueness of the Roma culture, but an attempt to explore this institution, which is 

of key importance for the Roman community. 

 

Within this chapter, children gradually learn about kin features, kin symbols and kin 

traditions. 

 

The topic is a wonderful opportunity for children to explore and speak not only about 

their “roots”, but about the history of Bulgaria and the traditions and customs that have 

developed our identity as Bulgarians. 

 

In this unimposing manner of learning about the ethnography, history, geography and 

sociology of the kin, children get also an idea of responsible civil behaviour. 

WHAT IS KIN 

 



 

Objectives: 

Children should: 

 Understand the meaning of the term “kin”; 

 Understand the role of the kin for the development of local community and 

the Bulgarian state; 

 Know about their own kin and feel a part of it. 

 

 
Background: 

With this activity, it is our main objective to help children develop a view of 

the kin as a small community, binding families through relatives’ connections 

and having a common history, geography and traditions. 

 

Through the story of the Wheat Cake, we are trying to give them a chance to explore 

their past and get prepared for the eventual building of a family tree. 

 

The Enrolment Book of Bulgarian Khans shows the centuries-old traditions of 

Bulgarian nationality and state, as well as the intransience of these traditions. 

 

A visit to the closest museum, meeting with the representatives of a big kin and the 

building of a family tree together with the parents are all activities that will not only 

expand the historical culture of children, but will help them know each other better and 

develop their sense of belonging and identity by searching and exploring their kin 

relations. 

 

 

Activities: 

1. The Wheat Cake – 20 minutes 

This is an introductory activity, meant to draw children’s attention to the 

beginning of their kin. The trainer reads the story of the Wheat Cake; a 

discussion follows: 

1. How does the Wheat Cake explore its beginning? 

2. How can children explore their beginning? 

3. Why must men know their beginning? What does that give them? 

The trainer gives a definition of kin and talks with children about the importance of kin 

in people’s lives. 

 

2. A Walk Through History – 60 minutes 

Our advice is that the trainer uses the Enrolment Book of Bulgarian Khans fir this 

exercise, as well as the children books The Khans and The Rulers of Bulgaria. 

 

The trainer divides children into 3-4 small groups. Each group is given the task to work 

with the Enrolment Book of Bulgarian Khans or another of the books listed above. 

Children must find information about some historically famous Bulgarian kin (e.g. the 

Doulo Kin, the Assen Kin, etc.). In small groups, they must discuss why is that kin so 

famous and how it contributed to the development of the Bulgarian state. 

 

Every small group chooses a way to present their work with the help of the trainer – 

through drawings, drama or a story. It is better to give children more time to work in 

small groups – 40 or 45 minutes. 

All groups present their work in front of the class. 

 



With discussion, the trainer draws children’s attention to the role of kin for the 

development and strengthening of Bulgarian state. 

 

3. A Study in the Museum – 60 minutes 

Children pay a visit to the museum in their home place. This could be a historical 

museum, an ethnographic museum, a museum house. If there is no museum in their 

town/village, children can go to another place. 

In the museum, children explore the family trees of famous people from the town or the 

region. It would be good to ask museum workers to tell children interesting stories 

about local kins and their roles in local history. 

 

4. We are Making a Family Tree – 50 minutes 

Preparatory stage – 20 minutes: 

The trainer has prepared in advance some information about the family tree of a 

famous local kin. He/she has also drawn a scheme of the tree. For that purpose, the 

help of experts could be used – teachers, historians, ethnologists, museum workers. 

Children are shown the scheme of the family tree and are briefly told how it is made. 

Then they are given the task to make a family tree of their own, using the help of their 

parents (or relatives). This activity is quite difficult for children, but it’s interesting and 

will give them a chance to learn more about their family “roots”. 

Children make their family trees at home – with the help of their families. 

 

 

 

 

 

KIN FEATURES 

 

 

 

Objectives: 

The children should: 

 Learn about kin features, which will expand their view of society as a 

whole; 

 Have an understanding of the kin as a medium for acquiring civil values. 

 

 
Background: 

The session devoted to kin features aims not only at further introducing 

children to the kin topic, but giving them also specific knowledge about social 

differences and orientation in the world around. 

 

Studying the origin of kin names provides opportunities for noting kin features, skills 

and professions, and expanding children’s social experience and perceptions. 

Despite the fact that kin identification is perceived more and more often as something 

belonging to the past, kin features present not only a history lesson, but an ethnography 

lecture as well. 

 

Last but not least, the exploration of kin features and differences provides opportunities 

not only for seeing the great variety of social relations, but for accepting differences 

and building attitudes of tolerance and understanding. 



 

For the first time now we give children the chance to be “interviewers”, and it is better 

to ask parents for support in this activity. 

 

 

Activities: 

1. Kin Interview – 40 minutes 

The trainer gives children the task to interview their family and relatives. 

Questions for the interview: 

 

1. What have been and what are now people from your kin? 

2. What have they looked like? 

3. Which are the interesting facts of your kin – talents, professions, hobbies, 

interesting and funny stories? 

4. What are family names in your kin? 

5. How has your kin contributed to the development of the 

town/village/neighbourhood you have lived in (in the past) and you are living now? 

Children hold the interview with their family and relatives. The trainer needs to have 

talked to the parents about this in advance. 

 



 

2. Family Names – 40 minutes 

The trainer has prepared three lists of family names acquired in the course of the 

previous activity. Children split in three groups, each of which is given a list of 

names. They are given the task to discuss and compile a guidebook of the family 

names from the list (write down the meanings of names). The Guidebook will be kept 

as part of class history. The trainer can give children some information about the 

etymology of a number of famous and interesting family names. 

 

 

 

 

 

KIN SYMBOLS AND TRADITIONS 

 

 

Objectives: 

The children should: 

 Know the symbols of kin as carriers of kin spirit and memories; 

 Have an idea of the traditions in their home place; 



 Accept the traditions of the different cultures, living in their home place. 

 
Background: 

Centuries-old kin symbols and traditions give a wonderful opportunity for 

expanding children’s social views, for developing their sense of historical 

identity and better ability to orient themselves in the field of human relations. 

 

The element of fiction and fairy tales, as well as symbolism are close to children and 

can be used to strengthen their cognitive interests. 

 

Various songs, symbols, stories, specific relics and objects can be used as the carriers 

of kin spirit, memories and traditions. 

 

The main difficulty for the trainer comes here from the need to manage in this variety 

of materials and select the ones that will have the greatest impact on children. 

 

These have to be materials connected to kin history, symbols and traditions typical for 

the area and, hence, more understandable for children. 

 

We start with symbols as an introductory activity, on the basis of which children will 

be able to prepare an emblem of their kin. 

 

If time allows, children should be better introduced to some traditions of civil character 

– baptizing, asking for forgiveness, graduating from school, going into the Army, etc. 

 

It is very important to include activities that will give children an opportunity to 

compare the celebration of great religious holidays – Easter, Bayram – which will not 

only give an idea of the variety of reality, but will help the development of attitudes for 

mutual tolerance. 

 

 

Activities: 

1. Kin Symbols – 30 minutes 

The trainer asks children which are the most important things (objects) in their 

homes. Probably they will describe things typical of our modern reality – TV, 

CD player, etc. 

The trainer explains that home symbols have been different in the past. He/she 

introduces kin symbols. For that purpose, information from encyclopaedia, museums, 

libraries, etc. can be used. If appropriate, the trainer can show photos, pictures of kin 

symbols, play tapes of traditional songs, etc. 

 

The aim is to introduce those symbols to children, as the carriers of kin spirit and 

memories, and explain their importance to the kin. 

 



 

2. My Kin Emblem – 40 minutes 

Children are given 15 minutes to prepare an emblem of their kin. It should include 

what is typical of the different kins. The children having explored their kin traditions 

and history, will enjoy such a creative task. 

After having drawn their kin emblems, children organise an exhibition out of them. If 

they want to, they can present their work to the others, explaining the symbol of the 



emblems. It is important to encourage and congratulate children in this activity, not 

allowing negative remarks about the quality of drawings or what is depicted on them. 

 

3. Traditions – 30 minutes 

It is good to hold this activity in a museum. Museum workers will tell children about 

the traditions, customs and celebrations typical of their region or settlement. The 

traditions of all presented ethnic groups should be covered. 

After presentation and together with the trainer and museum workers, children discuss 

what is typical of the traditions of different communities, what they give people and 

what is common between them in terms of human and civil values. 

 

 

 

4. Traditions and Young People – 60 minutes 

The trainer splits children in 6 small groups. Each group must collect information 

about one of the following traditions and customs, helping young people enter the 

world of adults: 

 

 

 

5. Dramatisation of Traditions – 60 minutes 

With the help of the trainer, children chose a tradition or a custom typical of the area. 

They should prepare the dramatisation together with their parents or elderly people 

knowing the traditions, with the help of museum experts, local theatre or local 

community hall. 

All children should take part in the dramatisation. The performance can take place at 

the school or museum. All parents, relatives and friends of the children can be invited. 


 

The Place Where I live 

 

 I Live Among… 

 The People Around Me 

 I Live In Harmony 

 I Am Living Here Too.. 

 

A little person grows to become a citizens by expanding the range of their 

relationships. Orientation in the environment, the place they live, study and play in, the 

local community and its history, traditions and specific features, expand their views of 

the world around them and are a necessary condition for developing a sense of 

belonging to it. Through the activities included in this chapter, children work out their 

own code of conduct – attitudes to the history, traditions, institutions and groups of 

people. 

 



Children are involved in the various processes of the social environment – market 

economy, ecological problems, conflicts between people and social groups. This calls 

for an explanation of the simple rules underlying those processes. Getting to know the 

environment (spatial – quarter, streets, attractions; institutional – shops, pharmacies, 

policlinic, church, court, police, cinema; social – social and ethnic groups, neighbours, 

relatives; nature, etc.) is important for the child in order to find its place in it. Creating 

positive attitudes in the learning process, in situations close to reality, allows children 

to adapt easier to the environment, provoking activity, will of independence and 

abilities to manage arising problems. 

 

The arrangement of topics is conformed to the development of initial skills for 

orientating within the environment, forming a sense of belonging to it, regulating 

human relations and understanding inter-dependence and harmony that guide the 

world, as well as young people’s active participation in all quickly evolving processes. 

 

 

 

I LIVE Among . . . 

 

 

Objectives: 

The children should: 

 Acquire knowledge about the place they live in and form a general concept of 

it. 

 Raise sensitivity to historical values and traditions, in order to develop respect 

for the past. 

 Form skills for orientating within the environment and develop a sense of 
belonging to it. 

 

 
Background: 

The concrete and visual way of thinking of children at this age makes it 

necessary to include this part in the book. The images of things from the 

surrounding environment help children to orient easier in this still complex  

and confusing world. The concrete objects do not exist for themselves, but perform 

certain functions, meant to serve people. Through this, they turn into social institutions. 

 

Learning about the history and past of the settlement, children develop a sense of 

connection and intransigence in human development. This allows the understanding of 

famous individuals as ordinary people, who have lived with their needs, values and 

wills; thus children are given a clearer chance to think over reality. 

 

The arrangement of topics is conformed to the initial orientation of children within the 

environment – the place they live, study and play in; the detailed picture of the 

neighbourhood – major institutions and their social functions; the understanding of the 

historical heritage of their town or village. The activities included in the first topic are 

of primarily practical character, so that children are able to remember easily the 

important information and incorporate it in their behaviour. The information about the 

risks of environment is of particular importance. 

 



The activities under the second topic are related to the understanding of the complexity 

of environment and the connections between material and social world. These activities 

are also of practical character and are related to the personal experience of children. 

 

The activities under the third topic are meant to make past closer and more 

understandable for children rather than something distant and far away, existing outside 

their world. Thus they will be able to find the connection to the past and people lived 

long ago. 

 

 

Activities: 

1. What Should I Know About My Place 

 

A. My Way to School – a practical exercise – 40 minutes 

Preparation: 

The trainer asks every child to draw their way to school at home, with the help of their 

parents. This should include the route, the sites of interest and landmarks they pass by, 

the streets they cross. 

At the session children present their individual drawings. After everyone has seen the 

work of others, they must combine them in a joint model. In the centre of the model the 

trainer places school. 


 

 

B. Where Do We Play? – 60 minutes 

The trainer asks children to tell about their favourite games, giving every child a 

chance to speak. After that he/she asks them where do they play, writing all answers 

down on a poster. Discussion goes around the plusses and dangers of every play area. 

The trainer writes plusses and dangers in two separate columns. If children omit 

something, the trainer should be more active, asking guiding questions or giving 

additional information. 



 

2. The Quarters of My Place 

 

A. What Is There in My Quarter? – 40 minutes 

The trainer invites children to prepare individual lists of the objects in the quarter – 

shops, pharmacy, policlinic, church, court, school, local cinema. 

The trainer collects the lists and makes a summary. After that he/she splits children in 

groups of 5-6 and gives them the task to prepare symbols for marking all listed objects 

on the model produced beforehand (from the My Way to School exercise) or on a 

scheme of the quarter he/she has prepared. They discuss the scheme together. The 

trainer asks if children have learned something new about their quarter from it. They 

could try to identify the shortest or the safer routes to the individual objects/sites. 

 

B. Associations Game – 30 minutes 

The trainer uses the list of sites in the quarter and suggests a “Word Game”: he/she 

writes the name of every site on a separate sheet of paper and asks children to say 

words they associate with it. For example – policlinic – doctor, illness, pill, health, 

help… The game might have a competitive character and the children who has said the 



biggest number of words wins it. The game goes on until all sites are covered, as this is 

also a preparatory phase for the next exercise. 

 

C. Pleasant, Unpleasant, Interesting? – 40 minutes 

The trainer invites children to tell about their experience in some of the above 

places/sites by using the phrase: When I go to the … (policlinic) … it is pleasant 

because… (I won’t go to school, it won’t hurt any more, I will recover); It is unpleasant 

because… (I will have a filling on my tooth, I will see blood); I find it interesting 

because… (I see people cured and doctors in action). 

Children share their experience following the scheme and the trainer encourages more 

and more of them to take part. 

 

 

 

3. The History of My Place 

 

A. A Trip to the Past – 50 minutes 

Option I – Interview with a famous person or a citizen from a past epoch (famous ruler, 

craftsman, warrior, clown, etc.). For this exercise, the trainer invites an actor, parent or 

a colleague to play the role of a famous person from the town’s past. He or she must 

have information about the traditions and livelihood of people from that epoch, in order 

to present them to children. To be authentic, he/she must be dressed in appropriate 

clothes. 

The trainer prepares children to meet the character. They are given the task to make a 

list of possible questions in advance, e.g. When have you lived? What was your house 

like? How do you make food? What is your occupation? Tell us an interesting story 

from your life… 

 

Option II – Old Things Tell – 40 minutes 

The trainer suggests that children make up stories about an ancient relic/object they 

have seen at a museum or they keep at home, by asking their parents about it in 

advance. During the session, the trainer invites them to tell about the object – describe 

it, say who made it, who owned it, what was its purpose and why it is valuable. 




 

B. My Town 100 Years Ago – 40 minutes 

The trainer offers children to draw or write an essay about their home place in the 

beginning of the century – according to their ideas. Children should talk to their parents 

beforehand, or visit the town museum. An exhibition is arranged out of the drawings, 

and some children are invited to read their essays. A discussion follows, where the 

main purpose is to indicate the connection past-present. The trainer could ask: 

 What has changed for 100 years? 

 Is it good that it has changed? Why do you think so? 

 Why is it necessary for people to know their past? 

 

 

 

The People Around Me 

 



 

Objectives: 

The children should: 

 Explore their relations with a new range of people: relatives, neighbours, 

friends. 

 Distinguish the different social roles in their immediate surrounding. 

 Develop a tolerant behaviour to the ones that are different. 

 Get initial knowledge for solving a moral problem. 
 

 
Background: 

Children’s development is connected to the undertaking of more and more new 

obligations – shopping, participation in family celebrations, taking part in 

household work, visiting the library and the doctor, going to the post office or  

the police…When performing these obligations, they come into contact with a new 

range of people, representing various institutions. Therefore, children need to acquire 

more knowledge about them and develop new skills for communication and managing 

the complex situations that arise. 

 

The logic of arranging topics here is determined by the graduate involvement of 

children in their social surrounding – neighbours, relatives or acquaintances, with their 

roles of representatives of different institutions, as well as the various social 

communities, which are inevitably presented in the living environment. 

 

The activities included in the first topic make it easier for children to understand the 

need of rules for mutual coexistence. They are aimed at the development of attitudes 

for tolerance and tolerant behaviour. Special attention is paid to moral problems – as 

part of these relations – and the ability to cope with them. Children must realise that 

conflict is a natural moment of people’s lives. It is often perceived as something 

unpleasant, making it difficult for people to understand each other. Therefore the 

trainer must draw the attention to the fact that conflict has also a positive side to it 

because it includes the possibility to solve it. This is entirely up to the people involved 

in the conflict situation. The least they can do is start talking about it.  

 

The introduction to the world of institutions is done in the People From My Quarter 

part. It is accomplished by introducing people of different professions – mayor, teacher, 

actor, librarian. The activities are also meant to help children in looking for support 

from people, whose functions are connected to health and life protection – doctors, 

firemen, police officers. 

 

The activities under the third topic are meant to raise children’s sensitivity to the 

differences, underlying the formation of social communities – physically and socially 

disabled people, ethnic groups, professional communities. The objective is also to 

strengthen the attitudes for tolerance as the basis of mutual coexistence in society. 

 

 

Activities: 

1. Neighbours and Relatives 

 

A. An Unfinished Story – 40 minutes 

The trainer offers children to compile a story together, speaking from the point of view 

of their families. They all sit in a circle. The trainer starts the story by saying: “Once 

upon a time, there lived the Ivanov family.” The child to the right of him/her says the 



next sentence, e.g. “They lived in…” The next child to the right continues: “Their 

neighbours were…”, etc. The story goes around the circle, each child contributing one 

sentence at a time. 

After that the trainer starts a discussion by asking questions related to mutual 

coexistence, neighbours, arising problems, etc. 

 

 

 

B. Rules of Neighbour Relations – 20 minutes 

The trainer has prepared the lists of rules for working together children have produced 

before (See the Me – the Little Human section). Children need to be reminded of those. 

The trainer suggests that they read through the rules again and find such that can be 

applied to their relations with neighbours; if necessary, they can add new rules… 

 

C. Moral Case Study – 40 minutes 

The trainer says that, when rules are broken, a conflict arises. He/she describes the 

following situation: 

The child of your neighbours you often play with, offends you. You get into 

quarrel. What would you do? 

Possible answers, suggested by the trainer to chose from: 

 I pay him or her back. 

 I complain to my parents. 

 I complain to his/her parents. 

 I beat him/her. 

 I cry. 

 I pretend to haven’t heard the word and I continue to play with him/her. 

 I ask him/her why. 

 Other. 

The trainer tells children to chose one of the possible answers and motivate their 

choice. 

The task of the trainer is to guide them to the model for solving a moral problem: 

What would I do?… 

Why would I do it?… 

What are the consequences?… 

Can anything else be done?… 



 

2.  People from My Quarter 

 

A. If I Was… - 30 minutes 

The trainer offers children to follow a model: 

If I was a doctor… I would… (cure people, write prescriptions, etc.) 

If I was a teacher… I would… 

Football player 

Fireman 

Policeman 

Chimney-sweeper 

Porter 

Librarian 



Actor 

The trainer gives examples of various professions, so that children could realise their 

role and meaning, and how much we all need them. 

 

B. A Visit to…  

This activity should take place in the corresponding institutions. The aim is to give 

every child an idea about the work that is done there. Children could visit the Town 

Hall, Police, Court, theatre, etc. They could talk there to different officials, take a look 

around the premises, learn more about the history of the institution and building. 

 

This exercise is done in order to teach children respect for the institutions, to explain to 

them how they could use those institutions instead of fearing them. 

 

3. In My Quarter, There Are… 

 

A. The People I Meet – 20 minutes 

The trainer gives children the task to think about the people they see when coming to 

school (e.g. disabled, old people, Gypsies, Turkish, poorly dressed children, beggars, 

etc.). The trainer draws the attention to the fact that these are not just individuals, but 

they belong to different social groups. That is why we should not pretend we don’t see 

them and step aside each time we come across some of them. 

B. We Are Precious Because We Are Different – 40 minutes 

The trainer tells children the story about the tsar and the old people: 

“Once upon a time, there was a kingdom. Its ruler decided that old people are useless - 

they cannot work and need care and food. Therefore he issued an order to kill all old 

people. Everyone in the kingdom obeyed the order, only one of the tsar’s advisors hid 

his father. A few years later, the kingdom suffered a severe draught. Due to the poor 

harvest, food was insufficient and they even ate the seed kept for next year. When time 

came to plant the crops, they didn’t have any seed. The tsar summoned his advisors and 

told them: “If you don’t find seed by tomorrow, your heads will be cut off. If you find 

some, I will reward you.” 

 

The advisor who had hidden his old father went home and told him what happened. He 

was very scared and desperate, but his father told him to calm down: “Do not worry. 

Go to the tsar and tell him to order his people to dig out all ant-hills in the kingdom, 

collect the seed they find and plant them.” The next day the advisor told the tsar what 

his father has said. The tsar asked how he guessed about this. Although frightened, the 

advisor confessed he learned this from his old father he kept alive. The tsar felt sorry 

for his cruelty and issued a new order for everyone to respect and take care of old 

people as they could be of real help.” 

 

 

 

 

I LIVE IN HARMONY 

(Sustainability, Environment, Economy) 

 



 

Objectives: 

The children should: 

 Understand that world is a system, where nature, economy and social life 

are inter-related. 

 Learn specific terms of economy, environment and sustainable development. 

 Build attitudes for a responsible social behaviour. 

 

 
Background: 

In the process of their development, children must realise that world is a 

system, where breaking one element affect the existence of others. World is a 

system, where nature, economy and social life are inter-related. 

To live well, people need to be able to meet their needs of food, shelter, clothing, etc., 

at the same time living in a healthy environment. 

 

Children are also a part of the system and their behaviour can affect its integrity. In 

order to realise that, they must have knowledge about the individual elements of the 

system, as well as an explanation of the ways to interact with these. As most of the 

terms are rather abstract, in order to make them more understandable, we have to hold 

some of the activities outside. 

 

The arrangement of topics is in line with the knowledge that children will acquire - the 

closest and most understandable environment first, followed by market rules and 

related goods, money, prices, etc., presented in a suitable way for children. Finally, we 

reach the topic of environment sustainability. 

 

It is important that children understand - through the activities under the topic of 

environment - the difference between natural and artificial environment, raise 

sensitivity to the situation with environment at the moment and the results of human 

intervention. Therefore discussion is orientated towards personal action and behaviour. 

All this helps the formation of attitudes for a responsible behaviour to the environment. 

 

The point in including the topic of Money and Me is that small children come upon 

problems related to market, goods, prices and money in their everyday life. They 

couldn’t know why money exists, why different things have a different price, why his 

or her family can grow short of money at times. The activities here will help them 

understand things connected to market relations. 

 

With the Harmony and Me topic, the trainer should keep in mind that balance, harmony 

and sustainability exist in nature. They have not been invented by men, but are rather 

neglected and violated by them. In their close practical experience, people follow the 

rules of nature and comply to them, e.g. they build their houses on firm foundations, so 

that they will be solid. However, when people go out, in nature, they often violate its 

harmony and stability by polluting and destroying it. It is so, because lasting effect is 

usually invisible and postponed in time (e.g. the polluted and lifeless river, deserted 

forest, etc. - these things take time). 

 

Due to the complexity and abstractness of these inter-relations, the trainer must use the 

demonstrative approach. 

 



 

Activities: 

1. Environment (not only nature, but all elements of the surrounding) 

 

A. Re-discovering Nature 

The trainer takes children to the park, where they are told to disperse and try to listen – 

with their eyes closed – to the sounds of nature (leaves rustling, birds singing, animals 

running around, wind blowing, etc.). Let them feel the variety of sounds they will talk 

about later on at school. 

This exercise expands the acoustic experience of children. 

 

B.  The Things I Hear… - 40 minutes 

Let children walk around the school yard for about 10 minutes, together with the 

trainer. There they should try to concentrate and listen again with their eyes closed to 

the sounds around them (cars, radio, klaxon, etc.). 

 

During the following session, they share what they have heard, comparing it to the 

sounds of nature. 

The trainer asks them questions: 

 What feelings do sounds from both places give? 

 Which are the pleasant and unpleasant things, e.g. the acute sound of alarms. 

The trainer draws the attention to the fact that all sounds come from our close 

surrounding we call environment. People are the ones altering our living environment 

and making it different from nature. Thus they violate natural order and the harmony in 

the environment. 

The trainer asks children if they could think of something they could do to improve 

sounds around us (e.g. listening to the radio at low volume, etc.). 

 

C. What I Like and What I Dislike? 

The trainer organises an outing for children. He or she asks children about the things 

they notice – what they like and what they dislike. These could be the beautiful forest, 

clean river or garbage – food, paper, nylon bags. 

When they come back to school, the trainer asks children: 

 Where did you throw the packs from your snacks? 

 Where did throw water bottles? 

Thus he or she makes them compare their behaviour to the things they have seen and 

disliked with others. 

 

D. Garbage Show 

In order to provoke children in regard to environment pollution, the trainer offers them 

to collect all waste from the school yard at the end of every school day within a week. 

After that, they must arrange an exhibition out of waste, in a way they like. This might 

be by separating waste: food from paper, plastics, metal, etc. the exhibition could be 

presented to other students. It can also be photographed and exposed at a suitable place 

for children to remember. 

 

This exercise is done to encourage children to think over their behaviour again, keeping 

in mind the enormous amounts of waste we all produce daily and motivate them for 

action for environment protection. 

 



2. Money and Me 

 

A. Why Do Adults Go to Work? 

The trainer asks children: “Why do mom and dad go to work?” The answers children 

give are written down on a poster. The trainer gives an elementary explanation of the 

functions money has (which is one of the possible answers children will give to the 

question). 

 

B. Money Buy Things – 15 minutes 

The trainer asks children: “If you had 1000 leva today, what would you buy with 

them?”; children give answers. All answers are written down on a sheet of paper. 

 

Another question: “If you have the same money tomorrow, would you buy the same 

things?” If children say “Yes”, the trainer asks: “Couldn’t you spend them on 

something else?” It is important that children understand they can buy different things 

with one and the same money. 

 

C. Production of Goods – a simulation game – 60 minutes 

The trainer splits children in groups of 4. Each child is given an A4 sheet of paper and 

a pen. The trainer tells children to fold and tear paper until they’ve got 4 identical 

pieces. The group must then make X-mas cards out of the pieces. They have 1 minute. 

A discussion follows. The trainer asks the following questions: 

 How many cards did each group make? 

 Why some of the groups succeeded to finish within 1 minute and others did not? 

 Why are some of the cards better than others? 

 How did you organise your work? 

 Did you work individually or did you help each other? 

The exercise is repeated given the same time and resources – paper and pens (it must 

be explained that time is also a resource). The trainer also explains that resources are 

means people use to produce goods or offer services. Children work in the same groups 

and this time it is obvious there are improvements as a result of the discussion – almost 

everyone succeeds to manage in 1 minute and the quality of cards is better. A second 

discussion follows. Questions here are related to specialisation: 

 What did you do to improve the quality of your cards? 

 Did you distribute work in advance? 

The exercise is done for the third time: same resources (time, paper, pens, together with 

human resources – they present the efforts and abilities to do something). Results might 

be the same as the second time or there might be slight improvements. 

During the third discussion, the following questions are concerned: 

 Did you produce a bigger quantity – a bigger number of cards? 

 Did you improve quality – are cards better? 

The trainer centres discussion around the scarceness of resources. At a certain moment, 

production cannot be improved further, as the (re)sources are limited – limited amounts 

of paper and pens, limited time, limited number of people. 

 



 

D. Personal Budget Management – 40 minutes 



The trainer explains that the personal money children possess is called personal budget. 

He or she suggests the following exercise. Children are asked to think about what they 

want to buy with the money received as birthday presents. Let every child decide what 

money he or she thinks they’ll get. The task is then to make an individual list of the 

three things they think they need and can buy with this money. For example, if they 

have 110 leva, these could be a pair of sports shoes – 60 leva, an electronic game – 20 

leva, a new bag – 30 leva. The trainer helps children with the possible prices of the 

things they want.  

After the birthday, it comes out that children have received half of the money they 

expected. Which things they are going to buy now and which will be postponed for the 

future, when there will be money. Children answer the question. 

 

 

E. Shopping – additional activity 

The trainer takes children to the food market. They have been told to take money for 

bananas with them. The trainer tells children to walk around the market first and make 

some observations – how bananas are arranged, what are their prices and which stand 

people are buying mostly from. Finally children buy bananas from the stand they chose. 

Already at school, children discuss why they have chosen exactly that stand to buy 

bananas from. 

 

4. Harmony and Me 

 

A. Demonstration – 30 minutes 

The trainer places a small object under one of the table’s legs, changing its stability. He 

or she asks children what they think happened and why. The trainer explains that, by 

interfering, he or she has changed its balance – a status of stability. For a similar 

demonstration, the trainer could also use a pair of scales. 

The trainer summarises that men often do things to break the balance, e.g. when a child 

does not arrange books properly in a bag, it cannot be closed and can even be damaged. 

 

B. Running Out of Nuts – 50 minutes 

The trainer puts a bag of nuts in front of the class and invites everyone to take as much 

as they want, without a special order. At a certain point, the nuts are over. 

The trainer asks: Did everyone succeed to take a nut? Why some of you did not? 

Then children are asked to put the nuts back into the bag and repeat the game, taking 

two nuts each this time (the number is determined by the overall amount). The trainer 

asks: What is the result now? Why is it such? 

 

Discussion: It is underlined that, if they are not consumed reasonably, nuts are soon 

over. Nuts are some sort of a resource. Depending on how they are utilised, resources 

can be exhausted faster or slower.  

 

 

 

 

I Am Living Here Too. . . 

 



 

Objectives: 

The children should: 

 Think about their place in the surrounding environment, as well as the 

relations to it. 

 Build attitudes for a responsible behaviour. 

 

 
Background: 

Thinking about their place in the surrounding environment and the system of 

internal relations, children arrange the world around them. They already have 

knowledge about the separate elements of the system – nature, economy, social 

life. 

 

Every man is meant to be a consumer (observe passively the world around him and 

utilise what it has to offer). On the other hand, men have a potential that could be 

“provoked” towards action. 

By involving children in activities, allowing them to make choices, we build attitudes 

for a responsible behaviour in regard to the environment, others and themselves, thus 

provoking their personal activity. The activities under this topic give children the 

chance to realise there are things depending on them and they can be even more 

successful in changing the environment, if they combine efforts. 

 

 

Activities: 

1. What Can I Change? 

 

A. My School in 10 Years – 40 minutes 

The trainer tells children to think and draw their views of the school in 10 years. When 

they are ready, drawings are organised in an exhibition. The trainer asks questions 

about the drawings – what children have drawn, why they have drawn it and what is the 

difference between the ideal image of school and the present situation. Then he or she 

asks them what each and everyone of them could do to change things so that they get 

closer to the drawings (e.g. irrigate flowers, keep paintings, maintain things clean, stop 

breaking the windows, etc.). 

 

B. If I Were a Mayor – 30 minutes 

The trainer suggests that children finish the following sentences: 

If I were a mayor, what I would do for children would be… 

If I were a businessman, what I would do for children would be… 

If I were a schoolmaster, what I would do for children would be… 

If I were a teacher, what I would do for children would be… 

If I were a parent, what I would do for children would be… 



 

2. What Could We Do? 

 

A. Broken Windows – a case study – 50 minutes 

The trainer presents the following case study to children: 

At the beginning of the school year, the windows of the first school floor have been 

broken. The principal says the school budget does not envisage the purchase of glass. 



Children have to study in cold classrooms. What could they do together to solve this 

problem? 

 

 

Our School 
 

 I Go to School  

 The History of My School 

 People Working in My School 

 School Property 

 School Regulations 

 School Conflicts 

 My Class 

 Boys and Girls 

 How Do I Change When I Come to School  

 

 

School is the first institution children come to know. Many of them enter school with 

positive attitudes – they have “grown up”, starting to overtake their first non-family 

social role. 

 

When developing this chapter, we have followed modern concepts of the role of 

education that can be summarised by the words of Zhak Delor: 

 Learn to know – getting a broad common knowledge and an opportunity to work 

thoroughly on certain topics. This means learning to study in a way that will give us 

an opportunity to use what education is offering us through all our lives. 

 Learn to do – developing not only personal skills, but the skill of working in a team 

and solve various problems. 

 Learn to live together – developing understanding for the other people and respect 

for their independence. Learn to work with others and deal with conflict situations – 

through mutual understanding and peace. 

 Learn to be – doing what is best for the development of our own individualities and 

be able to act with greater responsibility, independence and common sense. 


 

 

That is why the main goals of this chapter are the formation of positive attitudes to 

learning and school, building a sense of belonging to school and treasuring it as a place 

for social contacts and gaining public experience, respecting the people working there 

and acquiring skills for dealing with problem school situations. 

 

Seven years old students build their first views of school on the basis of their practical 

experience. Therefore, it is good for them to know their school first – its history, the 

people working there, their rights and responsibilities, school property. 


 

Through this chapter, we are trying to expand children’s views of school as an 

institution and system functioning in a certain way, as a place for direct communication 

with teachers and coevals, where knowledge is gained, as well as social experience. 



 

We must not forget that children enter school with a positive attitude, as they start 

performing a new social role – that of a student – giving them certain authority, rights 

and responsibilities. The existence of those positive attitudes can make the work of 

trainers and teachers much easier. 

 



 

We have included nine topics under this chapter, starting with general school issues 

and knowledge of class and finishing by activities, helping children’s identification as 

students. 

 

Through the first topics (I Go to School; The History of My School; The People 

Working at My School; School Property; School Regulations; School Conflicts) 

children acquire knowledge and expand their views of school as an institution. On that 

basis, they understand the status of their class (My Class; Girls and Boys) and their 

own place in the system (How I Change When I Go to School). 

 

 

 

Parents are an active part of the training process in this chapter – the trainer informs 

them regularly about the achievements of their children and there are common 

activities, where parents can help the kids with their first research projects. 

 

 

 

I Go to School 

 

 

Objectives: 

The children should: 

 Realise the value of school as an institution. 

 Show a positive attitude and respect for education. 

 

 
Background: 

With this topic, we start the dialogue between the trainer and children about 

the essence of school and its value, about the point of going to school. 

School is the place where young people gain not only knowledge, but social experience 

– by communicating with adults and classmates. Therefore, we have selected activities 

helping the formation of positive attitudes to school – drawings, discussions, sharing of 

impressions. 

 

For the first activity, it is necessary to show respect for every opinion, shared by 

children. Most of them will probably show preferences to training at school. It is 

important to use other opinions as well, because they will make the advantages of 

school even more obvious – a whole new world, meeting new friends, learning 

interesting things, etc. 

 



This activity can give the trainer an opportunity to understand the reasons why some 

children would prefer to study at home, especially when these reasons could become a 

real problem for kids. If necessary, we should ask parents, pedagogical advisors or 

other experts for help. Such information could also be obtained from the third activity. 

 

With these first activities, the trainer starts building models for group behaviour – we 

should respect every opinion, help children with their still limited abilities to express 

themselves, establish rules of good relationships – listen to others, be polite, show 

respect. 

 

 

Activities: 

1. What Would I Chose – Education at School or at Home? – 20 minutes 

The trainer offers children to think about what they would prefer if they were 

offered a choice - studying at school or at home. Every child must explain the  

reasons for his or her choice. If they are unable to do this, we help them by asking 

guiding questions of the “Why”-type. 

 

 

2. I Am a Student – Drawing – 25 minutes 

Children have the task to prepare individual drawings entitled “I Am a Student”. We 

give them just a general instruction, in order not to make it too difficult for them and 

limit their freedom of expression. 

After that, the trainer could help group the drawings, for example: 

 “I am a student as I have a bag, textbooks and notebooks…” 

 “I am a student as I am among my classmates and with our teacher…” 

 “I am a student as I have tests…”, etc. 

 

 

3. I Like Going to School Because… and I Dislike Going to School Because… - 30 

minutes 

The class splits in small groups of 4-5, which are given the task to suggest several 

options of finishing the sentences. Each group presents its results, followed by a 

discussion. During discussion, we pay attention to the good and pleasant things at 

school, which make it a place worth going to. 

 

 

4. My Treasures – 10 minutes 

The teacher suggests that every child prepare a special “treasure chest” at home, where 

he or she will then collect his “treasures” (e.g. going to school by myself, writing 

homework by myself, learning new and interesting things, etc.). Children bring their 

treasure chests to school and store their first treasures there (in the form of stars, flags 

or other figures). On the back of each figure, children write the “treasure”, such as: “I 

met 10 people who have graduated my school”; “I learned where the school library 

was”…  At the end of each topic, the teacher asks the following questions: 

 What new things have we learned? 

 What can you put in your treasure chest now? 

We tell children that, at the end of the whole chapter, all chests will be open and the 

treasures will be presented. These “chests” can be used not only for the sessions in 



democratic citizenship, but in other school subjects as well. Thus children will have an 

even better view of how much they learn at school. 

 

Evaluation: Children are offered to write a short story entitled “Why Do I Go to 

School?”. It is good to invite parents at the presentation of stories. After listening to the 

“authors”, you could organise a general discussion about why children go to school. It 

is necessary to focus discussion not only around new knowledge, but the new people 

we meet there – coevals, teachers, older students… 

Points of evaluation: not only the ideas presented in the works, but also the activity of 

children during discussion. 

 

 

 

The History of My School 

 

 

Objectives: 

The children should: 

 Learn about the history of their school. 

 Develop a sense of belonging to it. 

 

 
Background: 

With this session, we want to strengthen children’s sense of belonging to their 

school not only because they will spend a big part of their lives there, but 

because they build a view of the educational system through the prism of their 

own school. 

 

On the other hand, every school is just a part of our educational traditions and children 

could strengthen their feeling of both historical and clan belonging by learning about 

school history. 

 

Even if it is in another building, for many children it will turn out it is the same school 

their parents gave gone to and even that they have been taught by one and the same 

teachers. 

 

All this gives children an opportunity to build a concept of the uniqueness of their 

school - the school of their relatives, the school in their home place. 

 

It is necessary for the trainer to know the history of the school very well - when it was 

built; which famous people have been students or teachers there; how they have 

celebrated dates such as May 24 or November 1; how the school has contributed to the 

development of the town or village, etc. The trainer could learn more from the History 

of Bulgarian Education, local publications, and others. 

 

If children are studying in a new school with only a few years of history, they could 

learn about the history of some other, older schools in the town or village. Children 

could hold a research on where the old building had stood, what was its destiny and 

which of their relatives had studied there. 

 



It is important that we use this session to introduce children to all interesting 

documents and materials, connected to school’s past, so that they could strengthen their 

views of its uniqueness and their sense of belonging to it. 

 

 

Activities: 

 

1. How Many Graduates of My School Do I Know? - an individual activity of 

competitive character - 30 minutes 

 

 

2. Meeting a Famous Person - 45 minutes 

A meeting is organised with some famous person - a graduate of the same school. He 

or she could tell about the school some time ago and how it has changed. The Guest of 

the winner from the previous exercise is also invited to the meeting. 

 

Note: if possible, activities 2 and 3 can be hold at the museum, the meeting hall of the 

school or other appropriate place. 

 

3. Introducing Children to the Historical Materials the School Has - 90 minutes 

 Showing a movie/video on school history (if any) 

 Looking around the school museum  

 Getting introduced to the album and the chronicle of the school 

 Getting introduced to the sporting and other glory of the school - cups, flags, 

diplomas, awards from competitions, etc. 

 

4. Producing a Poster or an Exhibition Devoted to the School Patron, with 

Materials Brought by Children - 20 minutes 

Children are given the task to bring over materials (photos, publications, books, etc.) 

devoted to the life and deeds of the school patron. They are arranged into an exhibition, 

on a poster, etc. in the classroom or at a suitable place in the school. 

 

5. Additional Activity 

Children are given the task to find other schools with the same name as theirs and 

organise a competition with their coevals. It could also be an Evening of the Patron 

(poems, songs, etc.), where parents, grandparents and other relatives could be invited. 

 

 

THE PEOPLE WORKING AT MY SCHOOL 

 

 

Objectives: 

The children should: 

 Understand the functions of people working at school. 

 Show respect for the people working at school 

 

 
Background: 

The aim of this topic is that children understand the functions of the people 

working at school and build respect for all of them. 



At school, there is a certain hierarchy of positions, which small students do not always 

understand. Usually children know just the activities of the teacher they contact directly 

with in the classroom. 

 

 

To be able to greet children and tell them about their activity, the people working at 

school need to know al about it in advance. It is best to explain these things at a general 

meeting attended by all school staff - from the principal to the hygienists.  

 

 

 

Activities: 

1. School Expedition - 45 minutes 

The class, together with the trainer takes a tour around the school. The children 

are given the task to meet people working at the school and learn about: 

 their names and their looks 

 their working places 

 their functions - who is doing what, what are their responsibilities and rights. 

 

 

2. I Am Studying My School - work in groups - 20 minutes 

Students split in groups of 4-5 in the classroom and each group is given a scheme of a 

part of the school (a storey, wing, yard, etc.). The maps for fire defence every school 

has can be used too. Children fill in the schemes, using what they have learned 

beforehand, during the School Expedition - who is working where, what they are 

doing, etc. 

 

3. Group Presentation - 40 minutes 

Each group presents their work. If necessary, things can be added and a final map of 

the school is produced, together with the people working there. This map can be placed 

at a certain spot in the classroom or the area assigned for education in democratic 

citizenship. 

 

 

4. Discussion - 20 minutes 

Why are these people needed? What would happen if they were not there? Special 

attention is paid to the work of the teacher, who is a central figure at school. 

 

SCHOOL PROPERTY 

 

 

Objectives: 

The children should: 

 Keep school property 

 Take care of school property 

 

 
Background: 

The term “property” is rather abstract and must be explained in an appropriate 

way to children, by focusing it around the concepts of school property, class 

property or personal property. 



 

The right of ownership is the power of one person (or a group of people) over a certain 

object/s. The owner can cell it, grant it or do whatever he/she wants within the legal 

framework.  

 

For children, it is important to realise not only the difference between the kinds of 

ownership, but also the need of protecting and respecting property, of taking care of it 

and building behavioural strategies for this. Children have to be persuaded that, in 

order to feel pleasant and comfortable at school, they need to take care not only of their 

personal belongings but of school and class property as well. 

 

The Law on Education gives them the right to use freely all school assets, following 

rules established by the school master – classrooms, library, the gym, technical 

appliances, etc. in this context, Activity 4 gives them an opportunity to work out their 

own rules of maintaining and preserving property. 

 

 

Activities: 

1. Case Studies – Learning About the Different Types of Ownership – 30 

minutes 

The trainer gives a short information about the essence and types of ownership  

(school, class, personal). Then children split in three groups and each is given a case 

study: 

 

“The School Board of Trustees has decided to buy a PC for the school. The 

funds needed are collected by the parents. The new PC is placed in the 

principal’s office. Is that right or wrong? Whose property is the machine? 

Where should it be placed and how it should be used?” 

 

“Children have brought flower-pots for the Day of Spring. The class decides 

that they should keep these as it creates a very pleasant atmosphere and makes 

the classroom beautiful. Whose property are the flowers? Who should take care 

of them? What would you do if a classmate of yours breaks a pot?” 

 

 

 

2. Guess Whose Property I Am – a game – 10 minutes 

The trainer has prepared cardboard clips with images of various items that are school, 

class or personal property (desk, school bag, PC, chalk, etc.). A big board is put in front 

of the class, e.g.: 

 

 

3. What Would Happen If… - a discussion – 20 minutes 

The trainer offers children to imagine what would happen if everyone at school was 

treating common property as they like it – paint their desks, borrow books from the 

library and forget to bring them back, damage textbooks provided by the school for 

free… By showing the absurdity of the idea of mistreating school property, the trainer 

gives children a chance to think, discuss and look for ways to protect that property. 

 

4. Rules for Property Protection – 20 minutes 



Using the brainstorming method, children derive the rules for property protection. 

Every suggestion is discussed, the similar ones being grouped and arranged in a logical 

order. Everyone must be convinced in the need of keeping those rules. The final list of 

rules is re-written on a poster and all children sign below, thus showing their 

commitment to the idea. The poster is placed at an appropriate place in the classroom. 

 

 

 

 

SCHOOL Regulations 

 

 

Objectives: 

The children should: 

 Know the rules and regulations at school 

 Follow the School Regulations 

 

 

 
Background: 

 

The School Regulations are being updated at the beginning of every school 

year and approved by the Pedagogical Council. This can encourage children to 

come  

up with proposals of their own, which could be presented to the School Board. For 

example: prepare a project for a badge with the school logo and suggest that all 

students and teachers wear it. Ideas can be given also for improving school safety and 

discipline and preserving school property. 

 

It is necessary that the trainer talks to the Board in advance about accepting these 

proposals, so that children feel content with their successful civil action. 

 

Young people could also make a “juvenile” version of the School Regulations, based 

on the class rules and the rules for property protection already established by them, as 

well as the functions of all people working at school. 

 

Activities: 

1. What Would Happen If Everyone Were Doing What They Want At 

School? – a discussion – 20 minutes 

The trainer offers children to give concrete examples of school rules violation, e.g. 

Teachers coming to school at noon; Students leaving classes whenever they want; 2 or 

3 teachers going to one and the same class while other classes are left without a 

teacher; students studying while others are having a break, etc. 

 

 

2. Work in Groups – 45 minutes 

Children split in groups of 4-5. Half of the groups work on the question: “What is 

allowed at school?”, and the others – “What is not allowed at school?”. Each group is 

given a large poster and an instruction: “Your group has the task to draw what is 

allowed/not allowed at school. Try to depict as many activities as you can. Keep in 



mind that your classmates from the other groups are supposed to guess what you have 

drawn.” 

 

 

3. School Regulations – 15 minutes 

Having in mind the age characteristics of students from primary school, the trainer 

should introduce them to the School Regulations not by reading it or offering them to 

read it themselves, but using the previous activity. 

 

 

4. Children’s School Regulations – 45 minutes 

Children are divided into groups. The trainer suggests that every group prepares their 

own version of a Children’s School Regulations, using the class rules, the rules for 

property protection and their knowledge of the functions of all people working at 

school… 

All suggestions are discussed, summarised and listed to form a Children’s School 

Regulations. 

 

 

 

 

SCHOOL CONFLICTS 

 

 

Objectives: 

The children should: 

 Explore what is good, bad, fair 

 Develop skills for managing conflict situations 

 

 
Background: 

At school children often find themselves in unknown or different situations, 

due to the new relations with teachers, coevals or older students. Regardless of 

whether they are involved or just observing, in most cases they don’t know 

what to do. 

On the basis of what they have seen or heard, however, they develop a sense of good, 

bad, fair, etc. Therefore it is necessary, even in the primary course, to discuss freely 

these things in class. 

 

Keeping in mind the age and limited experience of his or her students, the trainer 

should try to explain the moral categories of good, bad or fair in a practical rather than 

theoretical aspect. This could be done through case studies, giving opportunities for 

discussing different behavioural options. The trainer must time and opportunity for 

more children to express their views, paying special attention to responsible behaviour. 

In the course of the working process, we should not focus on facts, cases, etc., but try to 

develop behavioural strategies for solving problems by establishing tools for analysing 

moral dilemmas, which are typical for the used case studies. 

 

1. What would I do in this situation? 

2. Why should I do it? 

3. What could the consequences be? 



4. Could I do something else? 

 

It is important that the trainer requires from children to follow these steps with both 

case studies and role-play activities. 

 

 

Activities: 

1. Case Studies – 45 minutes 

Children split in groups of 4-5. Each group is given one of the following case 

studies with the task to say what they would do under these circumstances and 

justify their decision: 

 

1.1. Broken Window 

A group of boys have taken Ana’s bag and are throwing it to one another in the 

classroom. One of them incidentally throws the bag at the window and breaks it. You 

see him. What would you do? 

 

1.2. Theft in Class 

After the sports lesson, Peter finds out his money for the whole week has disappeared 

from his bag. Everyone suspects Kaloyan, who was supposed to stay with the clothes in 

the classroom. Crying, Kaloyan says he hasn’t taken the money but he left the 

classroom to buy a snack. What would you do? 

 

1.3. Torn Notebook 

During the break before the math lesson, Biserka takes Blaga’s notebook to crib her 

homework. Yasen also wants to do it, the two of them start fighting for the notebook 

and finally tear it apart. You see them. What would you do? 

 

1.4. Racket  

On your way to school, you see your classmate Peter with three older boys from school, 

who threaten him and take his money. What would you do? 

1.5 Artists 

One evening, passing by school, you see a group of older students drawing graffiti on 

the walls. Some of them you know. The next day your teacher says the principal wants 

to know who has done this. What would you do? 

 

 

2. Role-play – 45 minutes 

The trainer offers all groups to present their case study using the means of drama. 

 

 

3. Exchange of Personal Experience – 45 minutes 

The trainer suggests that children tell about concrete problem situations they have seen 

or been in. Strategies for managing such situations are discussed. It would be good to 

invite the pedagogical advisor to take part in the discussion. 

 

 

 

 

MY CLASS 

 



 

Objectives: 

The children should: 

 Have initial knowledge of the formal and informal structure of the class 

 Develop attitudes for mutual help, tolerance and co-operation 

 

 
Background: 

When they start working on this topic, children will be already formed as a 

class and will have accepted certain rules for common work and relationships. 

The aim here is to make them understand that class has a certain structure obeying the 

requirements of school as an institution (formal structure) - there is a certain number of 

children in the class, there are students on duty with clear rights and responsibilities, 

etc. At the same time, children form groups of friends within the class; there are always 

kids who are stronger and know more and who naturally become leaders. Thus an 

informal structure of the class is gradually formed as a result of personal relations. 

 

The activities under this topic are aimed at discussing and understanding group unity, 

and building attitudes for mutual assistance, tolerance and co-operation. 

 

It is necessary for the trainer to give children a chance to share what they are excited 

about in their relationships; talk about the things that bring them together, their 

common activities and responsibilities. These activities provide opportunities for every 

child to realise his or her position within the class and - on the other hand - 

opportunities for the class to establish itself as an effective group.  

 

 

Activities: 

1. Impulse - 5 minutes 

Children are asked to form a circle, hold hands and close their eyes. The trainer 

starts an “impulse”, i.e. shakes the hand of the one next to him. The goal is to 

pass the “impulse” around the circle and bring it back to the starter as fast 

as possible. This is repeated several times, each time starting the “impulse” at a 

different point - by a different child. 

 

 

2. Relationship Network - 30 minutes 

The trainer has prepared a large poster, where the names of all children are written 

without any order, e.g. 

 

Children go to the poster in turn and connect their names to the names of three 

classmates they feel closest to, using a distinct colour. 

 

3. Common Activity Outside the Classroom – 45 minutes 

The trainer offers every child to make a snowman, gather flowers or autumn leaves 

(depending on the season). After that they discuss the “works” together: “Ivan has 

made the biggest snowman as he is very strong” or “Tsveta has made a wonderful 

bouquet of flowers as she is very good at combining colours”, i.e. every child has used 

a special skill in his or her work. 

 

The trainer suggests they all make a snowman together now or combine their bouquets 

to form a garland for the classroom. The aim of this is to make children realise they can 



do more and better things together. It is possible to refer again to the topic of Problem 

School Situations by concluding that together children can manage more successfully 

as they are stronger. 

 

4. Common Drawing – 20 minutes 

A large poster is put on the blackboard. All sorts of colour markers, crayons, etc. are at 

hand. Children are offered to draw a general picture of the class. 

When they finish work, the common drawing is compared to the individual drawings 

from Activity 2. Children come to the conclusion that the common drawing is much 

fuller and much more interesting than the individual ones. This is a proof they have 

learned new things about class and that when they work together, they can achieve 

more. 

 

 

 

 

GIRLS AND BOYS 

 

 

Objectives: 

The children should: 

 Show respect for the other sex 

 Acquire skills for accepting differences 

 
Background: 

The specifics of this topic comes from the age characteristics of children at the 

primary course. This is the age when they are strictly divided in boys and girls. 

Children have already realised the differences between sexes but it is negativism that 

prevails in relationships. This is more due to shyness and lack of experience in 

communication. The task of the trainer is to help children accept these relations as 

normal and natural, and use the suggested activities to teach respect for the other sex 

and tolerance to differences. 

 

 

Activities: 

1. Similarities and Differences Between Boys and Girls – 15 minutes 

Each child is told to fill in the following table: 

 

 

2. Twin Birthday – case study – 30 minutes 

“Imagine that you have twins – a boy and a girl – in your class. You understand that, 

for their birthday, the boy has invited all boys, and the girl – all girls. What would you 

do? Would you prepare a common surprise? What presents would you buy? Who is 

going to buy them?” 

A discussion follows that might be accompanied by a role-play game. The trainer 

should encourage the two sexes to combine efforts for this task. 

 

3. Greeting Cards – additional activity 

Every child must make and present a greeting card to a classmate from the opposite sex 

for a coming holiday. 

 



Evaluation: Every child is given the task to make an application at home – the topic 

for boys is “The value of girls”, and vice-versa. The trainer tells children they could use 

all sorts of materials for the application – photos, texts from children newspapers, 

magazines, brochures, books. An exhibition of applications could be arranged at 

school. 

 

 

 

How Do I Change When I Come to School 

 

 

Objectives: 

The children should: 

 Realise school helps their personal development 

 Perceive school as something precious 

 

 
Background: 

This is a summarising topic for the chapter of My School. We started with 

activities for identifying oneself with his or her school and realising its value; 

now we return to this theme. 

For that purpose, we use the materials, produced and kept by children in their personal 

“treasure chests”. 

 

It is important here that the trainer refers to some of the previous topics and reminds 

children of what they have discussed, the places they have visited and the people they 

have met. Thus he/she is going to help them picture the changes – from a personal and 

group (class) point of view. 

 

This could be done together with parents, especially regarding Activity 2. 

 

 

Activities: 

1. Exhibition – 30 minutes 

Children prepare an exhibition of all materials they have been working with in 

the course of the section. This will help them remember details of their work. 

 

2. Let’s Open Our Treasure Chests – 20 minutes 

Everyone opens his/her treasure chest and looks through the “treasures” collected there. 

New things can be added at this point. Children can tell what they have “won” and 

what more they need to fill in their chest; how they can achieve it. 

 

3. Additional Activity 

Parents can surprise their children by preparing diplomas, certificates or greeting cards 

and present these officially to the kids for “graduating” this section. 

 

 

 

 

LAWS AND DEMOCRACY 

 



 What Does Government Mean? 

 Why are the Rights and the Laws Necessary? 

 Different Governing Systems 

 What does the Constitution of Our Republic Say and 

Why is it Important to All of Us? 

 What are the Main Principles and Values of Our 

Democracy 

 In What Ways Do We Take Part in the Governing? 

 The Mass Media 

 

Once the children have been acquainted with the key institutions, i.e. family, kin, class, 

school, and community, they find themselves ready to start working on the basic 

principles of both governing the country and operation of the laws. These particular 

principles will be introduced to them in a generalised frame in accordance with their 

age and corresponding to the categories and terminology they have been aware of. 

 

On the other hand the concepts of state system, legality and democracy ought to be 

presented with duly concreteness because the children have a pretty good idea of 

structured actions, communities and the rules of their functioning. 

 

Every evening the world of state governing enters their own world through the TV 

news, the comments of the parents, and their judgement. The mass media publicity  of 

the political system is considerably big in times of all sorts of elections. 

 

We find it of immense importance that in this chapter the children consider the 

governing of Bulgaria as a form of democracy, and are able to comprehend the main 

characteristic features of democracy, constitution as a fundamental law regulating 

people's relations in this country. 

 

It is important that the main rules of the democratic type of societies relate to the 

specific features of Bulgarian democracy, to the emphasis on the dimension of our 

democracy, not of democracy in general, of Bulgarian citizenship, not of citizenship in 

general. 

It is crucial that the emerging sense of justice and shaping of moral judgement should 

be directed so that the children themselves can define the characteristics of a good 

citizen and work for the common welfare. 

 

The children are at an age when they cannot only discern the basic dimensions of 

democracy compared to those of monarchy but can discuss the qualities of good leaders 

as well as seek for the answer to the question 'why is it necessary to work in favour of 

society?' 

 

The topic of mass media is closing and they practically determine the vision of the 

majority of Bulgarian citizens  as for the nature of democracy. We envisage the 

children to be able to make an elementary critical analysis of certain mass media 

material, to be absorbed in the publishing process of a mass media product. 

 



In order to make these pretty general and purely controversial concepts easier for 

children to understand we offer several methods: 

 first, we involve the children in simulated activities and role plays offering them 

enough experience to use in discussing the topics; 

 second, we use the whole capacity of the activities previously done to work on the 

topics connected with other institutions, i.e. family, kin, community; 

 it is important that the children are constantly reduced into a situation of making a 

choice in order to develop their ability of critical and moral judgement; 

 the trainer may make use of the numerous examples of democratic development 

across the world. This will illustrate the universal character of the democratic norms 

and processes to children and will realistically visualise the significance of the 

European family which is being created. 

 for us most important is the Bulgarian element, the emphasis on our rights and 

responsibilities as residents and citizens of Bulgaria. 

Thus, it is due to pay more attention to our Constitution rather than to the Universal 

Declaration on the Human Rights; it is due to consider our specific conditions - our 

path to democracy, the evident difficulties that we suffer, the poverty our country 

inherited, and the ethnic differences. 

At the same time we must highlight the good points and chances of our democracy, i.e.  

peaceful transformation, constitutional change of governments, and tendency to base 

our legislative system on the European equivalent. 

 

On a methodical line  the topic commences with the characteristic features of 

government; that is something the children can conclude from their own experience in 

school, in the family, and as members of various groups. Next comes the topic of 

general rules and norms, of different types of government. This will enable the children 

to learn about monarchy and republic as well as totalitarism. Then comes the general 

review and discussion of the main points in the Constitution and the relevant topics of 

ruling structures as well as the significant topic of the rights and responsibilities of the 

citizens of Bulgaria. 

 

The main focus here is on the idea of joint action oriented towards realising the 

democratic principles, or in other words what does it mean to be a good citizen of 

Bulgaria, a good member of the family, or a good student in school. 

 

The final topics are associated with state government and leaders in democratic society, 

and how citizens can participate in this government. 

 

 

 

 

 

 

 

 

What Does Government Mean? 

 



 

Objectives: 

The children should: 

 Understand the universal nature and the need of government in different 

human communities 

 Be able to tell legitimate (by Law or tradition) from illegitimate forms of 

government 

 Learn about the basic functions of government 

 
Background: 

Government can be described as people or groups of people in a society who 

are responsible for creating and executing laws, and settle disputes provoked 

by the laws in power. 

 

Forms of government exist in each human group or institution. Some of these the 

children already know, i.e. family, school class, school, community. In class the teacher 

is mainly responsible for abiding good standards of behaviour. However, the students 

themselves take part of the responsibility  through their committee if there is one, or 

through students-in-charge. 

 

When there arises a quarrel or two neighbours can't decide who to use the yard, the 

police takes action. It is authorised to control abiding the laws and settle quarrels to a 

certain extent. 

 

It is important for children to accept government as a universal and irrevocable feature 

of each human community and to be able to differentiate the different forms of 

government, i.e. that of the class, the family, the school, the town or village, the place 

they live in, the state. 

 

The second key issue related to government is that of identity of power - why a 

particular group of people carry out the governmental functions. The children will 

easily understand formal and informal forms of government by studying the kin /they 

are familiar with/ and the family. It is important for them to be able to differentiate 

between cases of governing when power is imposed by the law, and other cases when 

imposed by tradition. We have to make the difference here between forms of power 

execution legitimate by law or tradition, and illegal forms of governing, e.g. exerting 

violence by local gangs, governing a country involved in a war, taking power by force. 

 

The third problem to comprehend is connected with the necessity of governing on 

every single level of life. The children can best give examples from their school life. 

Their attention can also be drawn towards the games they take part in. In this case it is 

better to start with the seemingly easier question - what would happen if there were no 

ruling people in school, in the family, and everybody can do what they wish? 

In this sense it will be better to underline functions of governing: 

 to make sure that people follow the rules and if necessary they have to be 

forced to do so; 

 to settle quarrels in connection to these rules 

 to ensure security of a community. 

 



 

Activities: 

1."Who, what, why, and how rules here?" - 60 minutes 

The class is divided into several groups and each draws a card on which the 

name of a group or institution /class, group of friends, family, shop, disco.../ is 

written. 

Each group should prepare answers to the following questions: 

  Who rules /the father, the shop owner, the trainer, etc./ 

What is s/he ruling over /sell of goods, relationships among members of 

the family, who and when will be examined.../; 

Why /because he/she knows more than we do, he/she is a parent, he/she 

is a shop owner, he/she is the strongest.../; 

How /he/she says who will do what, how much money will be spent at 

home and why, at what time the shop will open and close .../ 

At the time of discussion it is necessary to direct children's attention to different 

possibilities to rule - influenced by tradition, by election, or by existing law. 

 

It should be explained that ruling needs people of certain qualities and abilities which 

are obtained in education. 

The president of Bulgaria rules because he has been chosen by the people in the 

elections, and how he is supposed to rule is something written in our Constitution.  

The teacher rules in class because he/she studied to become a teacher and because 

he/she is appointed by the school master, and finally there are the school regulations 

which say how to rule. 

 

 

2. "On a Desert Island" - 120 minutes 

The children should sit down in peace and relaxed,  close their eyes, and fancy that they 

are sailing on board a ship and suddenly a storm breaks out. The ship sinks down and 

they are rescued in a boat climbing ashore a desert island. The island is far away from 

the usual sea tracks and soon there will be no help. In the days and weeks to come they 

will have to arrange their life there in order to survive. 

Possible perils: big storms, beasts, reduced food supplies. It is necessary that someone 

keeps the fire going on the top to draw attention, more food has to be searched for, the 

island ought to be explored, and a temporary shelter is to be built. 

The group of the survivors should arrange their life on the island and elect leaders. 

Consequently, it is necessary for them to make rule for life on the island and elect a 

leader. 

The game is over when the children have already decided among themselves how to 

settle their life and distribute responsibilities. 

 

In the discussion afterwards attention should focus on the necessity of rules and on the 

role of the group leaders - their functions to see to the welfare of all, protect the 

weaker, maintain order, and be on the lookout for abiding the rules. 

 

Attention: this particular game needs more time and space so that the children should 

be able to have the realistic feeling of being on the island. 

If at a time the children do not know what to do you can attentively direct them to the 

necessary steps, i.e. realising the perils, need for acting together, making a list of rules, 

electing a leader. 

Why are the Rights and the Laws Necessary? 



 

 

Objectives: 

The children should: 

 Get an idea of the regulative character of rules and rights in a human 

community 

 Be able to distinguish the rules serving everyone from the rules meant to favour just 
a part of the group 

 Discuss the consequences of keeping or breaking the rules of interacting within the 

group, school or state. 

 

 
Background: 

In the game of the desert island a set of rules have been established. They had 

to regulate the relations within the group of survivors in danger, and the 

relations among themselves, their behaviour during the day. 

These rules had to protect them from perils, prevent the stronger from exercising 

unlimited control, and distribute among all according to their abilities the necessary 

survival duties on the island. 

 

The rules /laws/ are for everybody of the group to refer to in case of something going 

wrong, someone ignoring his/her duties, a danger pending, the due reward for some 

work has not been received, or a quarrel has been settled with the help of force not 

according the rule. 

 

We find it important that the children realise the regulating character of the rules and 

laws, and that in a democratic society the latter should defend everyone who keeps 

them. 

 

Another significant thing to comprehend is that all rules are not fare, and  there are 

often coined rules not serving the whole group or common welfare. Hereby, we offer 

the game called 'the class of the excellent students' which enables children to find their 

way to the identification and criteria which show if certain rules are fare, easy to keep, 

serving all or only part of the group. 

 

The game of making own rules enables the children to attempt to determine rules in 

accordance with the above criteria. 

 

The third element of importance in this topic is keeping the rules or in other words 

what will happen if they break the rules. Using the already established rules for the 

class the children can act a situation in which everybody breaks those rules and thus see 

what the consequence s are. 

 

It is significant for us to direct the discussion to the idea of control on following the 

rules and the respective sanctions in cases of disobedience. Investigating the rules in 

class should develop into investigating the rules /laws/ in the state; for this purpose the 

game 'What will happen?' has been proposed. Here arises the question of responsibility 

- whether to follow the rules of your own group or these of the society where you live 

as well as the necessity of imposing some punishments and sanctions in cases of failure 

to fulfil the accepted norms. 

 



 

Activities: 


 

1.  The class of the excellent students - 40 minutes 

Instruction: 

"In the school of the new housing estate called Radost the pupils and teachers of the 

fourth B form keep the following rules:  

 all pupils are equal, but those who solve the assigned problem first and correctly 

have more time spend on  answers and they receive a six /A grade/; 

  those able to answer the teacher's questions without mistakes receive extra rewards 

like participation in a school excursion or enrolment in  a study circle 

 the excellent pupils have the right to five days of absence from school as well as the 

opportunity to refuse up to three times to give their mark-book so that the teacher 

cannot put down the negative remark about his/her misbehaviour.  

 The best pupils are chosen to be in charge of the class and those having a grade 

lower than four do not have the right to take part in discussions of  the class' 

problems. 

 

After a while many problems arise in the four B class and few of the pupils seem 

satisfied with the rules. 

Why do you think things have gone wrong?' 

It is important that the children say what in particular with the suggested rules  they do 

not approve and then stress on the conditions defining good rules and laws - when all 

are on an equal base; when the rules serve all not only a definite group, and finally 

when the rules are clear and easy to understand. 

 

2. Let's coin our own class rules - 40 minutes 

The task is to coin rules for behaviour in class and for the relationships among pupils in 

the classroom during the lessons. 

The trainer should direct attention to the necessary components - the rules ought to be 

short and clear, and serve all; there should be someone on the lookout for keeping the 

rules; everybody should know what the consequences are if the rules are not followed. 

Option: 

Another issue can also be considered: what will happen in class if there are no rules to 

abide. 

Everybody can finish the sentence: 

'If there are no rules in class, I will...' 

The trainer writes down the answers on  a poster or on the blackboard and tries to give 

the picture of a class without rules. 

 

3. What will happen? - 40 minutes 

The game attempts at developing the idea of the necessity of rules and keeping them as 

well as the idea of common responsibility. 

The class is divided into several groups and each group tries to imagine the 

consequences of disobeying a certain rule. The children may draw or describe the 

situation. They may also dramatise it with a little help. 

Possible ifs /the trainer and the children may have their own suggestions/: 

 'If  soldiers step out of their duty?' 

 'If bus drivers do not come to work on time?' 

 'If doctors decide to examine ill patients every other day?' 



 'If DJs wish to work at daytime only?' 

  

 

 

Different Governing Systems 

 

 

Objectives: 

The children should: 

 Understand the main characteristic features and differences between the 

restricted and unlimited society governing 

 Get an idea of the character of Bulgarian State in the period of communism 

 

 
Background: 

Each child already knows about the two forms of governing - republic and 

monarchy. 

 

The aim of this meeting is that the children make out  the main characteristics and 

differences of these two forms of governing. Their knowledge is based on their 

comprehension of laws that rule a society. 

 

We have decided on the democratic republic and the absolute monarchy because these 

two happen to be easy for children to draw conclusions about the nature of 

governmental forms; and monarchy seems to be easier and closer term to comprehend 

for them coming from the world of the fairy tales. 

 

One basic difference between democratic republic and the absolute monarchy is the 

attitude towards laws - the monarch is above laws and the republic is a society which 

requires that everybody obeys the laws including those chosen to govern. 

 

The idea is presenting restriction of authorised power as being basic for the republic 

and democracy. 

 

Using the example of their own class or community the children may seek for the 

answer of the following question 'why is it necessary to restrict the power of those who 

govern?' 

 

 

Activities: 

1. The good king and His Heir - 90 minutes 

The aim of the game is to enable the children to make out the idea of power 

restricted by nothing and which is the base of undemocratic forms of governing 

(see Materials). 

During discussion it is due to emphasise on the common element of both cases and on 

the basic characteristics of unrestricted power - can a man solve the problems of 

millions of people? 

The trainer is to direct the discussion to the question 'what kind of state it should be so 

that the thing could nod depend on the good or bad temper of the ruler?' 

Here we have the opportunity to dwell on the main principles of democracy - power of 

people, legality, free elections, responsibility before people. 

 

2. The country of Gurgaria - 60 minutes 



The aim of the exercise is to help the children gain idea of what our own country was 

not long ago. Quite deliberately the basic characteristics are only shown in order to pay 

attention to the essential part. 

The main thing in the discussion is: would you live or not in such a country?' 

"The country of Gurgaria was one of the medium developed countries in this 

part of the world but they envisaged better days for it because it had  beautiful 

nature, hard working people, fruitful land, mild climate and was situated on a 

significant trade cross-roads. 

It was the loser in a war  and part of its land was cut away. The state was 

overtaken by a group of people who named themselves a party. 

The first law they ratified said the power belonged to them alone because it was 

only them that knew how to rule  and work for the welfare of all. 

They took all factories, the land of the working peasantry and made them work 

in the fields together in military formation. They built huge plants where 

workers were easier to control.  

They closed the country's borders and put in prison those who did not approve 

their reign and ideas. 

As a result of all these ill actions the country was in no way prospering, the 

people lived in poverty while the rest of the world was quickly marching ahead. 

The shops were empty. The fruits and vegetables  which Gurgaria had been 

famous for were now imported. The nature was destroyed by meaningless 

constructions and in the search for non-existing deposits. 

The borders of Gurgaria were surrounded by electrical wires, and who 

attempted to escape this kind of life was shot. 

At an early age the young people were enrolled in organisations where they 

were taught how to obey the laws and serve the party. They were taught that 

working honestly for yourself and having the fruits of your efforts was a crime. 

Everybody lived a bad life with the exception of the party members. These latter 

had everything, travelled all over the world, sent their children to study abroad, 

piled fortune as if they were going to live an eternal life. 

Life went on just as monotonous, poor and dull as before until one day..." 

After the discussion the trainer should tell the children about the Bulgaria of 

communist dictatorship trying to underline the basic elements of a typical totalitarian 

state. 

The children will have the opportunity to compare the democratic principles with the 

totalitarian ones. 

 

 

Materials: 

 

The good king and His Heir 

'Once upon a time there lived a king called Stoyan XVI in the state of 

Prosperity. he was an erudite and since childhood he had been famous for his 

kind- 

heartiness. When at the age of 18 he became a king his first concern was to go round 

the kingdom and see how his subjects lived. 

After that he established a council of representatives of all layers of society and with 

their help decided on the fate of his people.  His favourite sentence was 'the power of 

the king is from God but the king is obliged to help people live well and peacefully. He 

signed peace contracts with his neighbours and tried to make life easier by building 

wide roads, houses for the honoured men of war, hospitals and schools for all. Quite 



out of the blue king Stoyan XVI died and the throne was taken by his young son Ivan 

VIII who was only seven years old. 

As it often happens on the earth with the death of king Stoyan things went wrong. 

His subjects started quarrelling who to take to governing and young Ivan was used by 

different sides that were at enemy with each other. So he grew up distrustful, 

frightened, wicked and cold and when at the age of eighteen he became the official 

king he already had a plan how to reign the country.. 

He became close with a small group of flatterers, cruelly eliminated part of his 

councillors and took to one-man decisions. After his father's death the national profits 

decreased and the treasury was empty, so Ivan increased several times the taxes and 

waged wars with some of the weaker neighbouring countries. The money for peaceful 

constructions, public buildings and houses decreased. Violence reigned and it was 

dangerous to meet the night in the open. 

The king did not like his state employees and they tortured the common people with 

their anger. The king's favourite words were 'my power is from God so why listen to 

my subjects.' 

The country was soon heavily indebted and involved in wars, and king Ivan continued 

to live in his unapproachable palace surrounded by his loyal guards until his death 

which was many years after that." 

 

 

 

What does the Constitution of Our Republic Say and Why is it Important to All 

of Us? 

 

 

Objectives: 

The children should: 

 Understand the meaning of the Main Law and the character of our state 

 Learn about the basic elements of the Constitution 

 Get an idea of the main rights and responsibilities of the citizens of the 

Republic of Bulgaria and the existing relationships within it 

 Understand the idea of a natural division of powers in a democratic society 

 

 
Background: 

Logically we come to the basic law of our state i.e. the Constitution. 

The children already have an idea of the basic principles of the ruling system 

of a community, the forms of state government and the respective sanctions in 

cases of obeying or disobeying the rules and laws. 

In this topic it is important for children to comprehend the essence of the Constitution 

as it is - as a fundamental state law, as a base for all other laws and norms , as a law 

which defines what kind of state ours is and what our rights and responsibilities of 

citizens  of this country are. 

Probably it is better to work with the adapted version of the Constitution for children 

where things are intelligibly explained. 

The Constitution will be reviewed in several aspects. 

 To compare the norms ruling in the communities of children, i.e. school, family, 

small community, with the principles of the Constitution. 

 To discuss the main responsibilities of citizens described in the Constitution. 



 If possible to compare the Constitution with the Common Declaration of Human 

Rights emphasising on the fact that our Constitution is based on the same 

Declaration. 

The other large topic is that of the responsibilities of the citizens of the country. Once 

again the purpose is to underline the universal character of the duties of someone 

belonging to any human community and their inseparable connection to the respective 

rights. 

Using the language of children we can discuss the relationship between rights and 

obligations. They can work out a list of obligations and then consider those obligations 

due to be included in different constitutions of the communities they belong to, i.e. the 

family, the class, the school, the town or village. 

A separate topic is that of government and governing responsible for abiding the 

Constitution and laws. For the first  time we will introduce the issue of division of 

authorities being quite natural for democratic society and state. 

 

 

Activities: 

Part One 

1. "Our Constitution" - 40 minutes 

The children get acquainted with the adapted version of the Constitution of 

Bulgaria as well as its history. 

After that the children will have a task to compare their own 'constitution of the desert 

island' and see what to add to it. 

 

2. "My Rights" - 60 minutes 

In pairs the children draw a child /a face, a figure or several children if they wish/ 

around who they attach boxes with the rights they consider him/her to have /i.e. to live 

in peace, to have friends, to have  a vacation, to be fed and dressed, to have a good 

family, etc./. 

In the course of presenting  the drawings of each pair we orient the conversation to the 

basic rights a human being cannot live without and which bear the same validity for all 

people. 

The trainer should help the children differentiate: what we practically need and have 

the right to /live in peace, not to be alone, to be able to study and spend my time with 

friends/ from what we may have but not by all means /the right to do to the disco every 

night, the right to be with friends every evening/. 

The other important problem is to establish the link between the right and the 

respective obligation. This particular link lies in the base of social order. 

"I have the right to live in peace.  Everybody has the right to live in peace. 

Hence:  I am obliged not to cause violence to anybody.  

I am obliged to protect peace in my housing estate, my school, 

my country once I have grown up. 

"I have the right to study.   All children have the right to study. 

Hence:  I am obliged to make efforts not to impede others to study. 

I am obliged to help the teachers, do my lessons, not to disturb 

discipline. 

 

3. "What are the responsibilities and obligations of citizens according to the 

Constitution" - 60 minutes 



In groups the children try to define the rights and respective obligations as they are in 

the Constitution. If there is no obligation somewhere the children try to elicit the 

obligations from the given right using the exercise above. 

 

Rights Obligations 

  

   

The discussion focuses on the necessity of these rights and responsibilities and whether 

everybody is supposed to follow them. 

In the end the children have collected enough information and can try to define what it 

is to be a good citizen. 

In small groups they can attempt to draw the good citizen, what he/she does, how 

he/she lives. 

If you have spare time you can discuss the following topic 'What does it mean to be a 

good citizen at school?' 

 

Part Two 

 

1. Different Constitutions in Our Society - 60 minutes 

The trainer introduces the school regulations,  selected passages from the rules of a 

firm or club  to the children and they can have a good look at them. 

The children can propose the rules in their own families to discussion /they should 

inquire their parents in advance or invite them to the group/ or the rules in the sports 

club where they practise, or the rules they obey within the group of their friends. 

 

2. Who Guards the Constitution in Bulgaria? - 60 minutes 

On the base of the adapted version of the Constitution the trainer introduces the 

concepts of state institutions as guards of the Constitution and other laws, and that of 

division of authorities in a democratic state. 

 

The presentation of the three types of power: executive, legislative and judicial can be 

carried out by three groups of children. 

The main points of their presentations should be: 

 What does each power do to protect the Constitution and the state? 

 What will happen if the power does not fulfil its obligations? 

 What will happen if there is no co-operation among the three types of power 

/if we pass laws and the government does not adhere to them or the judicial 

power does  not take serious measures to punish the offenders/? 

 

  

 

What are the Main Principles and Values of Our Democracy 

 

 

Objectives: 

The children should: 

 Be able to understand and explain the main democratic values and 

principles underlying the Constitution of Bulgaria 

 Understand these public values as a uniting element for all our citizens 



 

 
Background: 

In the end the Constitution is not only a basic law but it reflects the main 

believes of its authors, i.e. the Bulgarian politicians, concerning democracy in 

general as well as the values of our state. 

 

This meeting is dedicated to these particular general values. Our aim is that the 

children understand that this probably is the main significance of the Constitution - it 

endorses  several simple values which become indefeasible, i.e. freedom, the right to 

live, education, property, common welfare, justice, equal opportunities, defence of 

truth, recognition of differences. 

In other words the Constitution turns a people into a family which has its own values, 

believes in them and defends them. 

 

That is why we  are trying to use  poll play in which the children compare their own 

family values with those  of the Constitution. 

 abiding by the rules /laws/ 

 equity 

 obligations to the family 

 significance of education 

 significance of labour 

 acknowledgement of differences 

It is important that we are able to help the children to cultivate the necessity of sharing 

these general values. For this purpose we offer the exercise called 'The Week State'. It 

is in times of disunion and feebleness of state and citizens  that the idea of reunion 

gains recognition. 

 

The children can also debate the question 'why is it necessary for us to be united and 

have common believes and values to share' - because we are a small state and have 

numerous problems, and because only order and consent will help us start living 

together. 

 

From this point of view it is good if the session ends with the exercise called 'I Am a 

Bulgarian Child'. The children will be able to express their believes and impressions in 

a free manner. 

 

 

Activities: 

1. In Our Family and in Our State - 60 minutes 

Version 1: 

The trainer and the whole group tries to direct the conversation to the family 

values of the children. 

The following sentences can be finished: 

 'We in our family ...' 

 'Everybody in our family ...' 

After a reasonable number of values have been collected they are distributed into 

groups - values of the relationships of the family members; rights of family members; 

attitudes to people outside the family. 

Afterwards the main family values are compared with those formulated in the 

Constitution. 



 

Version 2: 

Each of the children tries to write a constitution of his/her family having in mind the 

adapted version of the Constitution. 

The children can be given hints: what are  the relationships among family members, 

who decides whether the family will go on a holiday or buy something for the 

household, what are the rights of each member, what are the rights of the parents, what 

are the rights of the children, what happens in cases of quarrels or rows. 

The children compare their own constitutions and make a general family constitution. 

After that the main values in the family constitution are compared with those in the 

adapted version of the Constitution of Bulgaria. 

 

2. The Week State - 60 minutes 

The children receive the text (see Materials) 

Imagine, that you are foreign councillors, invited to help the country. What will you 

do? 

Children work in groups of four and make a plan of help for Disagreement. 

When they share their ideas, the attention focus is on the values, which guarantee the 

welfare of a country. 

 

3.  I am a Bulgarian child - 120 minutes 

Every child has the task in 20 minutes to write or draw something on the topic " I am a 

Bulgarian child " - why I am proud of being a Bulgarian child, which are the things, 

which I like in my country and in my land, what kind of relations among people I want 

, what kind of life I want for children. 

On discussing what they have written down the trainer may offer to the children a 

general performance, which they can show to their parents and to the other classmates 

who wish to see it. 

 

 

Materials: 

The Week State  

The inhabitants of the state of Discord have constant problems and do not know 

what to do about it. Seemingly they are a rich country but a great part of the 

riches produced there are either exported or concentrated into the hands of the  

few rich people. The Parliament is a place where they always shout and quarrel and it is 

only in times of elections when they promise everything to the population. For four 

years now the party of taking has the majority in the Parliament but it only uses this to 

appoint its own people everywhere and privatise what is left of the treasure. The 

opposition is week and disunited, and the citizens who wish to change the situation and 

fight against evil are threatened and often put into prison without charge or trial. 

The people are poor, they do not believe anybody and work in order to earn their living. 

The state is violently robbed but the criminal are not prosecuted effectively and there is 

nothing to  guarantee the citizens' property and lives. State officials take money to any 

favour and often policemen form an alliance with gangster to add something to their 

miserable salaries. 

The Constitution of the country is good, but laws are less and less abided.  

A friendly country is ready to grant a big help to Disagreement, but on condition that 

the country will settle its problems. 

 

 



 

In What Ways Do We Take Part in the Governing? 

 

 

Objectives: 

The children should: 

 Discuss the need of active participation in the life of their settlement or 

country 

 Get an idea of the responsibility governors have 

 Build and share their views of good leaders in a democratic society 
 

 
Background: 

Basic aim of the session is discussing the question why it is important to serve 

and to work for the others, society, Bulgaria. 

Children may go back to exercise about the "good citizen" and to discuss the basic 

characteristics. 

 

A discussion on the scenario ' The honest lonely man" is offered, which shows, that one 

can build his/her own life, without being interested in the life of others. 

 

The best citizen should, first - obey the laws, as well as control the others to do so, 

second- involve in the government of the country, according to his/her possibilities. 

This means not being indifferent to the problems of your city, of your school.  

 

There are people, who more often fight for the rights of the others, the so called 

"giraffes", who spare time for this activity.  That is why a meeting with such a person is 

important. He/she can tell his/her life, as well as the opportunities  a citizen has to work 

for the well-being of his city, his country, and finally for him/herself. 

 

 

 

Activities: 

1.  The honest lonely man - 60 minutes 

 

The childer read the text about Anton (see materials). In the discussion the 

children should judge Anton's actions, as well as to give reasons why it is  

necessary for a man to work for people's welfare, to be interested in what is happening 

round him. 

2. Meeting a "giraffe" - 90 minutes 

It is important to invite a really interesting local active person, who can tell interesting 

and fascinating things, at the meeting. The children can prepare their questions by 

themselves as they are informed about his/her activity in advance. The basic topic 

should be the necessity and the responsibility to work for the others, what one wins or 

loses from this activity. 

In the end the children should have the possibility to express their impressions and 

share which spheres they can and they want to be "giraffes" in. 

 

3. A day of a minister - 60 minutes 

Children read the text (see Materials). In the discussion the trainer can urge the children 

to share their impressions of the occupation of their parents, relatives, acquaintances. 



A small dispute may be held about what one wins or looses when occupying such 

responsible posts. 

 

4. What should people's leaders be? - 60 minutes 

The topic is connected with the presentation about elections.  

The trainer directs children to the texts of the Constitution and briefly  

explains how elections in Bulgaria are held. After that the children are offered to 

participate in elections for a school council at their own school. Two or three 

volunteers prepare themselves to give pre-election speeches and to answer the 

questions of the other volunteers. In the end a secret votes declare the leader.  

After that, divided into groups, the children determine why they have made their choice 

and which qualities they would like the people's leaders to have. In general discussion 

they summarise the characteristics of the leader. 

 

 

Materials: 

The honest lonely man 

Anton was a very good carpenter and he made furniture of all kinds. He was 

famous for his mastery and he always had orders from everywhere.  

This gave him the possibility to make good money and to provide without problems the 

food of his family.  Anton worked from morning till evening and the only free time he 

had was being with his wife Nadia and his three children. 

Because he had a lot of work, Anton stopped being interested in what happened in the 

city, where he lived. He didn't notice that people's poverty was growing, that the fights 

for power were getting stronger and justice was no where to be found. 

In that year there were held elections for a mayor and councillor in Anton's city. 

Representatives of different parties came to Anton to ask him to be included in the list 

as councillor and to support them. Anton refused everybody, saying that he had a lot of 

work and no time for anything else. The poor people knew about his fairness and 

justice and they invited him for their leader, but he refused them, feeling a little pain. 

And so, after the elections there came into power people, who wanted to win more 

money and quicker, at expense of the others. 

The party of the poor people lost and somebody slandered the carpenter to the new 

ruling circus.  For a long ago Anton had been a thorn in their flash - he was rich, 

independence, honoured by people.  

So one day they threw him into prison as they charged him of his intention to 

overthrow the power and he had carried out unfair  transactions. Although their 

accusations were untrue they were supported by mercenary clerks, and the opposition, 

which Anton didn't want to support had almost no opportunities to protest, and they 

didn't want to make effort for a man, who is not committed to them anyway. In prison 

Anton often thought about what had happened and asked himself, where he had made 

the mistake, how he had angered destiny." Didn't I work from morning till evening, 

didn't I make the best furniture, which made people happy?" 

After he left prison, Anton saw that his orders decreased. People were afraid to go to 

him and his family had hard times. Anton understood one thing - in this world you 

have to see not only your business and interests, but you have to spare time to work for 

others, as well. 

Because otherwise nothing will depend on you, because you will get weak, helpless 

and lonely. 

 

A day of a Minister 



The  Minister of Education, Mr. Boyanov, woke up at six o'clock. The night before he 

had come home from the meeting at the Embassy of Italy, towards eleven o'clock. 

There was a promise to spare money for the construction of twenty new school in the 

country. The children were already sleeping, even his wife has turned off  the TV. He 

washed himself, quickly had a sandwich and began to prepare the materials for the 

appointment with the Minister of Labour at ten o'clock. 

The chauffeur waited for him exactly at eight thirty and for half an hour in the car he 

had quick look at the morning newspapers and especially prepared bulletin of school 

news for him. After the meeting with the minister, which for both ministers  was hard, 

for both ministries argued who to govern a helping programme for the poor pupils and 

their families. Mr. Boyanov quickly summoned his deputies and advisors to discuss the 

new situation. 

He taught he would have a peaceful lunch, but it was interrupted by an urgent call in 

the Ministry council, concerning the teacher's salaries. 

Hungry and tired Mr. Boyanov  since 14. 00 till for three hours had reception hours for 

people, who had come to tell their problems, due to unsettled issues or bad officials, in 

their opinion. 

At about five o'clock Mr. Boyanov was extremely exhausted with people's problems, 

however he had to sign with his secretary the documents and orders pilled up during 

the day, for a half an hour more. 

At six o'clock the chauffeur drove him to a meeting of his party's leaders, concerning 

the coming elections. All of them were hungry, and the discussion continued during the 

dinner. 

So Mr. Boyanov came home at 9 o'clock _ his children were preparing to go to bed, his 

wife was sitting furious at the table, laid for a dinner. He sat in front of the T.V. screen, 

but he couldn't keep his eyes open, so he didn't watch the rest of the news. 

That was only one of the endless ministers days, lasting for three years now. 

 

 

The MASS MEDIA 

 

 

Objectives: 

The children should: 

 Get an idea of the major mass media by taking part in practical activities 

 Try to understand the main problems evolving in media activities  

 
Background: 

This topic is of a great importance, because the children at an early age when 

they still do not have the ability to make critical or moral judgements are 

exposed mostly to television attack, which becomes a part of their lives. 

Some of them already fall under one influence into another - as enter the realm of 

Internet, the cybernetic space. 

 

We can say that the children's growth and identification as a citizen is in itself a 

liberation from the media almighty, that the development of the ability for moral 

judgement is not only guided by media, but it often depends on the possibility for 

overcoming of this uncritical dependence as well.  

 

The media topic will be present through all the academic years.  

 



In this early age it is important to develop sensibility to media, and especially to 

television, to pay attention to the compatibility of TV broadcasts with the already 

studied rules and norms of civil behaviour. 

 

First of all the meeting is of cognitive character - often the children do not even 

understand the complicated activities, which burst behind the screen and are connected 

with the realisation of the smallest TV broadcast. 

 

The suggestion to divide children into three groups, that have to get acquainted with 

radio, TV and newspapers, give the children the opportunity to involve in the 

journalistic cuisine. The attempt to make a TV, a newspaper or radio, gives the 

opportunity to set the first critical questions: 

 what to show or not to tell 

 do we have to give the word to everybody or only to those who think as we do 

 what to do when something is not true. 

 

At the meeting there is also posed the problem with advertisement, with this very 

simple and fascinating massages to the child's world - what we are allowed to 

advertise, how to advertise our class if we can exaggerate, or not telling the truth.  

 

The entire meeting, which can be separated in several sessions, gives the opportunity 

for the first doubts of the children about the absolute useful mass media. The meeting 

enables the children to get familiar with and understand the complex world of mass 

media and journalism. 

 

 

Activities: 

1.What do we know about the television, newspapers and radio? - 90 

minutes 

Children are divided into three groups and using the help of the trainer and  

parents each group prepares its own media at the others, as well as give reasons why 

they consider it most important. At the representation there might be invited parents 

and journalists, who will share their opinion of  the children's performance. 

The children should visit a newspaper, radio or T.V station, if possible. 

2. Let's make our own newspaper - 120 minutes 

This is an activity, which can be developed closely - as the group stops only on the 

basic problems, which arise with the publication of certain information in the 

newspaper. 

The children can try to make a newspaper  about their work in the civil group, about 

what they have learnt, about what they want to say to their parents and coevals, about 

interesting events in their housing estate and school. 

 

The basic question is what and how we want to show in our newspaper. The trainer 

holds discussion, as he poses few questions for opinion. 

a) A classmate of ours was subjected to violence- shall we announce it in the 

newspaper and if we decide so, why and how shall we do it? 

b) Do we have to say everything we know in our newspaper, or to hide some 

things. If we decide to hide some things, what should and questions be? 

c) Do we have to give the world to everybody, including those we don't like and 

we know, that they will twist the situation. 



d) Do we have to exaggerate the situation and provoke interest to our newspaper 

and win more money? 

 

3. Advertisement of our class on T.V as a civic educational group 

This is the concluding activity in the topic. The advertisements are purposed for the 

children from other schools, who don't participate in the programme. 

Children can make few advertisements on T.V or suggestions for advertising clips.  

The trainer should help with the formulation of the questions:, they have to answer, 

when they advertise their civil group: 

 Who are we? 

 Why do we feel well in this group? 

 What do we do for the good of the others? 

 What are we not pleased with? 

 What  do we want to change? 

 How can we help to our school, children? 

Children, divided into three groups, make advertisements and compare them. In the 

discussion the children answer the question if they can compare their advertisements 

with those on T.V and what they can perfect. 

 

 

I Am Bulgarian 

 

 A Citizen 

 I Am a Bulgarian Citizen 

 What has United Us in the Past 

 Who are the Bulgarians I Admire? 

 National Holidays and Traditions 

 Institutions of the State 

 Symbols of the State  

 What has Bulgaria Given to the World? 

 We and the Others 

 

Once at school, young people start comparing themselves to others and participating – 

although in an immature way – in the life of a different and much bigger community. 

The earlier children are introduced to laws and rules managing an organised group of 

people, the more natural it will be for them to understand the need of laws and rules as 

something very important. Children love to take part in activities which draw their 

thinking and imagination to what it is like to be a citizen of a state and what 

consequences and obligations come with that. They can acquire lasting knowledge and 

attitudes to the institutions of state and the point in proving yourself, at the same time 

keeping the rules of the country you live in, through games. Therefore most of the 

activities under this chapter are meant to involve children in situations, where they can 

not only remember, but identify themselves with the features of citizenship that are 

most interesting for them. We could hardly speak of terms and concepts at this age, as 

they are too abstract and we risk to confuse children’s minds rather than give a real and 

flexible idea of civil behaviour, civil participation and civil virtues. 



 

The work in this section is organised to expand children’s horizon in a logical 

transition from family, school, small community, and state, to the first notion that all 

people, regardless of where they live and what they do, are citizens of the world. The 

principles of democracy will be difficult and hard to understand for children, if they 

don’t take an active part in community life or they are part of ethnic groups in a process 

of self-identification. That is why, school is meant to become the constructive basis for 

such important features of the future citizen as the sense of national dignity, civil 

virtues, realisation of common wealth, knowing one’s rights and keeping laws and 

regulations. 

 

In that way children will be able to make a natural and justified connection between 

present and past and find it easier to understand the democratic principles they will live 

with in the future. It will be clearer from here why, before studying the world, they 

should know, understand and respect their own country. We offer children to 

participate in various activities, related to existing institutions; make research in the 

form of a game, solve case-studies and overcome contradictions appearing in the 

process of playing. Thus they will not only understand that the views of people can be 

both right and wrong depending on the point of view, but they will also know that the 

respect for other people’s rights lies in the basis of a developing society. 

 

The definition of the term “citizen” can be found in different versions and different 

accents. As it won’t be attractive for children by itself, the best description would be: 

“A citizen is someone who lives in a country, knowing and keeping its laws, respecting 

and living in mutual understanding with other people, loving his motherland.  

 

In his or her work on the topics, the trainer should pay attention to the following: 

 Preparatory work – producing materials, meeting and consulting specialists, 

appropriate literature 

 Learning about the character, peculiarities, mode of life and traditions of the major 

ethnic groups living in the region 

 Looking for “associates” – for some of the activities under this chapter, the trainer 

could ask parents or other relatives of the children for support – for preparation, 

research, etc. 

 To achieve a stronger emotional effect with some topics, it is good to hold them 

outside. The trainer could use here the help of specialists, school management or 

the school Board of Trustees. 

 

 

 

A CITIZEN 

 

 

Objectives: 

The children should: 

 Understand what it means to be a citizen 

 Learn about the different types of civic behaviour 

 



 
Background: 

The trainer could find out what children understand as a “citizen” in advance. 

Their ideas and views can be used to explain that man is not born a citizen but 

becomes one when he or she reaches a certain stage of personal  

development and is ready to co-operate with others on the basis of respect for human 

rights and the Law. The task of the trainer is to help children find out what of the 

meaning of democratic citizenship can be close to them and can build skills and 

attitudes for civic behaviour, by using known moral categories, values and behavioural 

models. All suggested activities are aimed at directing children’s thoughts to the 

responsibilities of everyone willing to be a good citizen of his/her country. 

 

Another important moment with the first topic is the introduction of the so-called 

“main character” of the chapter – a drawing of a man, “Our Man”. Many activities are 

related to him and the trainer can use this character to project various models of 

behaviour. It would be nice to draw a beautiful figure on a large poster, so that children 

like him from the very beginning. The trainer could draw it him/herself or use the help 

of another teacher, parent or artist. 

 

 

Activities: 

1. Hello, My Friend – 5 minutes 

The trainer hangs the poster with Our Man in front of the class and introduces 

their new acquaintance. He/she explains they will be together for the chapter “I 

Am Bulgarian”. 

 

 

 

3. Our Man Is Already a Citizen – brainstorming – 20 minutes 

The trainer asks a question: “After having defined the citizen according to your 

associations, would you describe the behaviour Our Man should hold in order to 

become a citizen?”. Following the rules of brainstorming, all suggestions are written 

down on a poster, for everyone to see. If children meet difficulties, the trainer could 

help by asking: What does the good citizen do on the street? At home? At school?; or: 

What if he or she is a good worker and always finishes his/her work on time, but 

throws garbage out of the window at night? Or he/she parks the car in the garden? The 

usage of such case studies helps children realise the whole complexity of civic 

behaviour. 

 

4. Broken Window – case-study – 40 minutes 

The trainer reads the case study to the whole group. He/she writes the names of all 

characters down on a poster or the blackboard and, if there is something unclear in the 

suggested situation, the trainer settles that out. After that, children split in small groups 

of 5. The task is to discuss the case study answer the question: Which character did the 

right thing? It would be good if groups also rate characters. When they are ready with 

that, the trainer gives them another task – What would Our Man do in a situation like 

this?  

 

 



 

Materials: 

 

Broken Window 

Boyan and Mihail have been very close friends for several years now. This week 

they are on duty in class and – according to the School Code– they have 

to ask all students out of the classroom for the big break and make the room clean and 

tidy. 

On Wednesday, their friend and classmate Anton decides to stay with them for the 

break. They start playing and running around the room; Boyan throws a box of pens 

and incidentally hits the window, which is broken. 

On Thursday their Class Tutor – Mrs. Petrova – learns about this and asks the whole 

class to stay after lessons and clarify the situation. She turns to the two boys on duty 

first, but they claim they know nothing. The attempts of Mrs. Petrova to understand 

something more give no result. Then she says that the whole class must pay together 

for the window glass. One of the girls – Eli – stands up and says indignantly she is not 

going to pay for something she hasn’t done and is not guilty of. She is quite sure there 

can’t be a general punishment for that. Mrs. Petrova tells her to bring her parents over 

to school on Friday. 

On Friday Anton goes to Mrs. Petrova and tells her what really happened. She calls the 

two boys on duty and speaks to each of them separately. Boyan admits he broke the 

window. Mihail continues to lie, trying to cover his friend up. 

Mrs. Petrova summons the class again and tells them Boyan is going to pay for the 

glass as he has broken it, while Mihail receives a “last warning for expulsion” for 

having lied to her. 

 

 

I Am a Bulgarian Citizen 

 

 

Objectives: 

The children should: 

 Get introduced to the rights and responsibilities of the citizens of the 

Republic of Bulgaria 

 Respect, accept and understand children who are different 

 
Background: 

Children at the primary course often find it difficult to see the difference 

between living in a country and feeling a citizen of it. The important thing is to 

make them understand that there cannot be a citizen in general, 

but there are citizens of different countries. 

 

After having clarified the term “citizen” with the previous topic, as well as its 

characteristic features, now children are about to think of what it is like to be a citizen 

of the Republic of Bulgaria. 

 

The work with an adapted version of the Constitution is already methodically clear 

from the Laws and Democracy chapter, which makes it easier to implement this topic. 

 

 

Activities: 

1. Constitution – 90 minutes 

Children are given an adapted version of the Constitution of the Republic of 

Bulgaria – the part dealing with rights and citizenship. 



Children split in small groups of 5. The task is to understand how Our Man can become 

a citizen of Bulgaria – what rights he would have and how he will be able to defend 

them.  

 

Before preparing their answers, children have a few days to talk to their parents and 

collect information about the rights and responsibilities they have: do they depend on 

professional or political orientation and the economic situation; are they related to other 

people and communities. The older members of the family might be able to give 

examples of violation against human rights in the context of Bulgarian history. 

 

 

2. The Name of Our Man Is… - 40 minutes 

Children split in 4 groups. Each group is given a sheet of paper with a name, typical of 

a certain ethnic group in Bulgaria – Bulgarian, Turkish, Jew, Gypsy, etc. (Note: the 

names are selected according to the ethnic composure of the group). The task of every 

group is to answer the following questions: 

 Which ethnic group is Our Man a representative of? 

 What do you know about this ethnic group? 

 What is most typical of them? 

 Do you know personally people from that group, do you have friends among 

them? 

Each group presents Their Man in a non-traditional way (might be a song, poem or 

special “costume”). Let children try to answer the question: What are the differences 

and similarities between all those Men? 

 

 

 

What has United Us in the Past 

 

 

Objectives: 

The children should: 

 Learn about the history of their region 

 Compare present relations of human co-operation to these in the past 

 Explore different forms of civic behaviour in the past and present 

 
Background: 

The main aim here is to help children find examples of civic behaviour in the 

past of their region and country, by exploring important events that have 

contributed to the development of local community or society as a whole and  

have strengthened positive human relations. Therefore we suggest that activities are 

held at the Historical Museum, Ethnographic Exhibition, National Park, etc. 

 

Apart from what has been done and who did it, children will have to find the answer to 

why it was done. Thus they will be able to see the connection and similarities in civic 

behaviour today and in the past. They will learn more about their home place and the 

people who lived there; they will understand better the relations of co-operation, 

support and unification in the name of common good. 

 

Examples of civic action could be common constructions – roads, streets, buildings, or 

monuments – made with the efforts of many people. It is important to underline the 



need of  organising such initiatives: after all, someone will give the idea, someone will 

provide the money and someone will work on it. 

 

 

 

Activities: 

1. A Walk Around the Museum – 80 minutes 

The museum worker gives children examples of co-operation and mutual 

support. He/she uses photos or video to illustrate the lecture. It would be good to 

mention all significant sites in the region. 

 

2. How to Build… (a house, church, stone sink…) -  40 minutes 

Having explored the history of a significant site in the town, children from the first 

group tell the others what they have found out. 

The second group presents interesting forms of civic participation they have discovered 

in their region. Here the group could invite a representative of the initiative 

organisation to tell how the idea emerged, how they are implementing it, etc. The 

trainer writes down on a poster the most important facts from the presentations of the 

groups. 

 

3. The Connecting Bridge – discussion – 30 minutes 

After the presentations of the two groups (Activity 2), the trainer gives children the task 

to compare civil action in the past and nowadays. He/she can use guiding questions 

such as: What are the motives? How did people participate? What did they see a point 

in? 

 

 

 

Who are the Bulgarians I Admire? 

 

 

Objectives: 

The children should: 

 Get to know famous Bulgarians 

 Compare and evaluate the contribution of people they are going to present 

 Develop an interest in their region’s past 

 
Background: 

With this topic, children will explore the life of famous Bulgarians who have 

contributed to the development of the nation and will search for examples of 

civil behaviour. It is good to let them define these activities, even if they don’t 

succeed to make a choice good enough. In that case, the important thing will be they 

have tried to figure out what it is like to serve common well-being, from a citizen’s 

point of view. 

It is also important not to restrict children’s choices – examples of civil behaviour 

could be found among cultural activists, heroes of war, scientists, or politicians. 

 

It is our objective to encourage children identify people who have contributed to the 

development of their own area. They could not only establish a concrete relation with 

these people, but also understand the meaning and results of what they’ve done better. 

 



The example of ordinary Bulgarians, who have worked and are working in the name of 

common good, will give children an opportunity to focus on the value of civil 

behaviour and the service to other people’s well-being. 

 

 

 

Activities: 

1. The Procession of Famous Bulgarians – 40 minutes 

Every child is given the task to prepare some materials (photos, reproductions, 

audio- or video-tapes, models, books, etc.) about some famous person (historical 

or living), he/she admires. The instruction is to present the chosen person in a way 

children consider most appropriate to convince others in the significance of that man or 

woman. 

 

2. Epochs and Persons – 40 minutes 

Participants split in small groups of 5-6. There they discuss the features of responsible 

civil behaviour they have discovered so far, what they would like to resemble the 

people chosen by them with and how this could be done. 

 

3. “Guest-stars” – 60 minutes 

The trainer invites some popular person from the town or village. This could be a 

doctor, teacher or someone dealing with charity… Let this person tell about him or 

herself – work, dreams, intentions, the things he/she has lost or won. 

Children could ask him/her questions, share what they have discovered in the course of 

their “studies”, look for advice or opinion. 

 

 

 

National Holidays and Traditions 

 

 

Objectives: 

The children should: 

 Learn about the kinds of holidays in our country 

 Learn to respect the traditions and celebrations of different ethnic groups 

 

 
Background: 

Under this topic, the trainer and children explore, demonstrate and celebrate 

traditions and holidays, typical of our country, region or the ethnic group they 

belong to. 

The idea is to give children an opportunity to learn more about the holidays in our 

country – not just as calendar dates, but as the meaning and message they carry. 

Moreover, children will be able to compare the holidays and ways of celebrating of 

different ethnic groups – are they alike or different, what unites people and which are 

the common things people show respect for. Knowing and respecting traditions and 

holidays means better understanding for people, developing a sense of belonging to a 

certain social community and having a tolerant attitude to different people and ethnic 

groups. 

 



Children learn about the types of holidays, who celebrates them, how and when are 

they celebrated. They see the difference between personal, national, official holidays, 

etc. and find out who assigns holidays as such. 

 

Bulgarian traditions and customs are also discussed within this topic – their role and 

significance for keeping national spirit and identity. 

It is good to involve the parents and other relatives of children in this. 


 

 

 

Activities: 

1. We Are Celebrating - 5 minutes 

Every child must mark on a calendar at home, together with his or her family, all 

holidays celebrated by them. 

 

2. Our Calendar – 30 minutes 

A large calendar is hung on the blackboard. Every child puts his/her special mark to 

sign the dates celebrated by his/her family. A joint calendar of holidays is made, and 

each date is assigned the marks of participants celebrating it. On the basis of these 

symbols, the group tries to classify holidays – which ones are celebrated by everyone, 

which by some people and which by a family alone. 

The trainer summarises the results and gives information on the types of holidays in 

our country. 

 

3. How Do We Celebrate – work in groups – 120 minutes 

Children split in small groups and each of them must clarify what it is people do on the 

correspondent holidays: Group I – national and official holidays; Group II – religious 

holidays (there can be more than one group here, depending on the ethnic composition 

of the class). The trainer gives enough time for the groups to get ready – if they need 

further information, if they want to learn new songs or dances or bring over special 

attributes… Every group makes a presentation of the way this holiday is celebrated. 

During discussion, you should pay attention to the common things – these are 

traditions. 

 

4. Traditions and Customs – individual work – 30 minutes 

Children must find out what messages are carried by traditions, e.g. Why the first egg 

for Easter is always painted in red? Why are martenitsi red-and-white? They are asked 

to explore a few customs typical of the area and select one to present. This activity 

could be announced in advance, so that children would have time to talk to their 

parents and grandparents. The trainer could select a group of “experts” among children, 

who will have the task to meet specialists from the historical or ethnographic museum 

and gather information on the theme. 

 

 

Institutions of the State 

 

 

Objectives: 

The children should: 

 Learn about the state organisation of the Republic of Bulgaria 



 Learn to respect state and its institutions 

 

 
Background: 

The task of the trainer here is to introduce children to the main functions of 

state institutions and the role they play in social life. As this is a complex 

matter children will be addressing in the upper courses, the aim here is to 

present information in an attractive way. 

 

The main idea of this topic is to show the structure of state - that management is done 

by a number of institutions and that good interaction between these is very important. 

Children work with the adapted versions of the Constitution of Bulgaria, where state 

government is regulated. Thus they have a chance to learn about the types of authorities 

in our country, the way institutions are functioning and the people working there. 

 

 

Activities: 

1. Who is Working Where and What? - 80 minutes 

Our Man wants to know what institutions are there in Bulgaria, who is working 

there and what exactly are they doing. Children are going to help him find that  

out. For that purpose, they split into four groups: 

Group I - the Parliament 

Group II - The President of the Republic 

Group III - The Council of Ministries 

Group IV - the Court 

Children have 40 minutes to prepare their presentations - they work with the adapted 

version of the Constitution, parts: the Parliament, the President of the Republic, The 

Council of Ministries, the Court; they assign roles, obligations, etc. Then each group 

presents the correspondent institution - which people work there, what they do, etc. 

 

2. Is It Easy To Be… - 20 minutes 

The groups from the previous activity elect a spokesman each. The trainer says: “It is 

easy to be the President as there is no one above you…” The representative of the 

“President’s” group has to disagree, e.g. “No, it is not easy because the President has 

many tasks and a very busy program…” The aim of this exercise is to show the 

significance of these institutions for all of us and how important their good work and 

co-ordination are. 

Then: “It is easy to be an MP - you sit there all day and listen, they show you on TV…” 

The child from the next group answers: “No, it is not easy because MPs have many 

laws to accept, as well as the budget, etc.” 

 

“It is easy to be a Minister - you travel abroad, you can go wherever you like!” Or: “It 

is easy to be a Chief Prosecutor - you can send everyone who is not listening to you to 

jail!” 

The exercise is repeated until all institutions are covered. 

 

 

 

 

Symbols of the State 

 



 

Objectives: 

The children should: 

 Learn about the symbols, their meaning and use 

 Respect the symbols of state 

 

 
Background: 

The topic of state symbols is related to the theme of state and state institutions. 

 

The trainer could start by clarifying that institutions are assigned special 

signs symbolising the state. Every country has its distinctive signs – flag, hymn, 

emblem, etc. which are used on official occasions to represent it before the world and 

its citizens. 

 

For Bulgaria, the outlook of symbols is determined by the Constitution, and their use is 

regulated by a law, adopted by the Parliament. They reflect the traditions and 

uniqueness of the country. 

 

We want to develop a sense of respect and national pride for the symbols of our state. 

Our aim is not only to list and describe those symbols, but also help children 

understand their meaning. 

 

 

 

Activities: 

1. What the Emblem Told Me – 60 minutes 

The trainer shows children several emblems – of the state, municipality, school, 

neighbouring town, etc. He or she leaves them enough time to look and 

comment on the emblems. He/she explains that the meaning of the emblem is to 

show  

shortly and clearly the best of a place or a state. Then children split in small groups of 5 

and are given an emblem and a sheet of paper. The task is to write down what the 

emblem has “told” them – what it refers to, what is there, which are the most beautiful 

and most important things. 

  

 

2. Our Man Asks – 30 minutes 

The trainer tells children that, after all, Our Man has no idea of the use of the national 

flag, hymn and emblem. He has got a few questions and would like to ask children 

about it. If children cannot answer, the trainer could invite a teacher in history or a 

museum specialist to provide the necessary information. Our Man could ask the 

following questions: 

 What is Bulgarian flag a symbol of? 

 When is it used? 

 Where could one see it? 

 When do you listen to the Hymn? 

 Why do you stand up while you are listening to the Hymn? 

 Should we stand up when we listen to other hymns? Etc. 

 

 

 



 

We and the Others 

 

 

Objectives: 

The children should: 

 Understand the importance of our national awards 

 Learn to see and respect universal values and virtues 

 

 
Background: 

The aim with this topic is to encourage children look for the similarities and 

differences between themselves and their coevals all over the world. 

 

We want to help them realise that there are much more things uniting nations than 

separating them. We use stories about children their age from different races, so that 

our participants would be able to find out the similarities between them – childhood, 

school, friends, games, parents, the need of love and care. 

In that way, this session presents itself a connection to the next chapter – The Big 

World. 

 

 

 

Activities: 

1. Our Man – a Bulgarian… - 25 minutes 

The trainer shows again the drawing of Our Man and suggests that children 

could write a short story about him, now that they have been together for so 

much time. He/she suggests the beginning: “This is… (the name of Our Man from 

Topic 2). He has been with us for quite a long time now. Just as we do, he likes to play, 

read… (Children give suggestions about what Our Man likes to do and the trainer 

writes them down on a poster). He was born in… (town/village) and he is therefore a… 

Children say that, in case he was born in their town or village, he must be a Bulgarian 

citizen. 

 

The exercise goes on like this: “If he is a Bulgarian citizen, he can…” Children give 

suggestions. The story can be completed with the trainer asking questions about the 

rights, responsibilities, keeping the Law, tolerance for people who are different, etc. 

 

2. Our Friends – 30 minutes 

Children split in small groups. Next to the figure of Our Man, the trainer hangs 4 more 

figures on the wall – representatives of different countries and races. Short stories 

about each of them are written on sheets of paper. Every group has the task to read 

carefully their story, discuss it within the group and decide which figure it applies to. 

Then they have to stick the sheet under the correspondent figure and write the name of 

the character there. 

At the end, a representative of each group presents their Man to the others and tells his 

story. 

 

3. We Are All Friends – 20 minutes 

In the same groups, children are asked to compare the character from their story to Our 

Bulgarian Man and themselves. What they like to do, play, dream about. On a big sheet 



of paper, divided in two, children write down all the similarities they discover, in the 

first column – for instance, they all have friends, love their family, dream, like pets, 

help at home, etc. In the other column, children write down all differences – the place 

they live in, food, etc. 

 

 

 

4. Good-bye, Friends! – 20 minutes 

Children say “Good-bye” to Our Man and his new friends. The trainer suggests that 

they make postcards with greetings for all of them – individually or in groups. After 

that, children read their greetings outloud and “see the Men in”. 

 

 

Chinese 

My name is Chan. I live in a village. Our village is small but very beautiful. I know 

everybody here. They are all very nice people and work a lot – from dawn to dusk – in 

the rice fields. We are still very, very poor. That is why I don’t go to school. I stay at 

home and help Mom – I bring water and look after my kid brothers. Sometimes she and 

I go to the fields and I help her gather the crops. I wish that this year is good and there 

is much rice, I wish everyone is in good health and Dad could send me to school this 

autumn. There I could find friends and play with them. 

 

Eskimo 

We always have snow and it is always winter where I live. We walk in animal skin. As 

it is very difficult, we can’t go to school every day. I study at home, I’ve never seen my 

teacher and only hear her voice on the radio. I love to read books and watch movies. 

Everything I learn I tell my parents in the evening. They have never been to school and 

they can’t read and write. That’s why I want to study more – thus I will know more 

about the world. I often dream that I will grow up and become a traveller – visit distant 

countries and see strange and beautiful things. 

 

Italian 

My name is Paolo and I am 8. I love pizza and pasta, but most of all I love ice cream. I 

go to school and I have many friends. When I grow up, I want to become a famous 

football player. So I train every day. I live by the sea and I love to swim, but I don’t 

have too much time for playing as I have to help my Dad. He is a fisherman and often 

takes me with him to the sea. His job is hard and risky. Every time there is a storm, I 

pray that Dad comes home OK 

 

Black boy 

My name is Billy. I live close to the reserve. I love watching elephants because they are 

very clever and good animals. We study at school how people killed them for their 

tusks and now there are so few of them left. My friends from school and I promised 

that, when we grow up, we’ll look after them and won’t let anyone kill them. Now 

there are people with guns who come often and kill elephants. Sometimes soldiers 

would come as well and start shooting. I want us to live in peace and I wish that 

nobody was shooting and killing anymore – neither elephants, nor people. 

 

 

 



 

 


