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INTRODUCTION into the topic:
Three goals of Education
• Equipping people for life in a global society and work in a global
economy, through incorporating a global dimension to learning,
extending language and generic skills for a global economy and
the mutual recognition and transparency of qualifications.
• Engaging with international partners to achieve their goals
and ours, which includes the realisation of the ‘Lisbon’ goal of
making the European Union “the most competitive and dynamic
knowledge-based economy in the world”. Alongside this is
encouraging international strategic partnerships and contributing
to the improvement of education and children’s services in
developing countries.
• Maximising the contribution of our education and training sector,
and university research to overseas trade and inward investment.
Putting the World into World-Class Education: An international
strategy for education, skills and children’s services (DfES 2004)
Why Global Education is necessary
Students are increasingly confronted with many issues that require a global education
focus. These students will face a new world order thereby creating a need to acquire a global
education.


Their daily contacts will include individuals from diverse ethnic, gender, linguistic,
racial, and socioeconomic backgrounds.



They will experience some of history's most serious health problems, inequities among
less-developed and more-developed nations, environmental deterioration,
overpopulation transnational migrations, ethnic nationalism, and the decline of the
nation-state.



Therefore, I feel that a relevant curriculum is needed to help students of differing
worldviews to understand and function effectively in the social, cultural and economic
worlds and to be able to understand the notion of globalization and the role of global
education.
Laura Birhoff University of Alberta

GLOBALIZATION
Globalization became a popular term in 1980’s
Defining globalization as Internationalization, Liberalization, Westernization or
Universalization – doesn’t introduce anything new to the understanding
of Globalization and very often is a source of confusion
New concept of globalization is in understanding of globalization in spatial categories
as broadening of transplanetary and supraterritorial connections between the people.
The earth as a whole becomes a space for social relations which do possess a specific
character.
Two characteristics of Globality
1.Transplanetary connections – this more general characteristic of Globality
is presented from a long time - but today these connections are intensive
and numerous as never before.
2. Supraterritorial characteristic of globality is a rather new phenomenon supraterritorial relations are going beyond territorial geography..
Global relationships could have place simultaneously / in the same time
in a whatever place of the Earth/
And they are or could be immediate – they could be established or happen
.
Before the understanding and perception of the world
was within the limits of territorial geography
Now this process goes to a big degree beyond territorial space.
Your place in the social space is not described necessarily by territory.
The world as a space divided on territories is not the only way of perceiving the worldt and
territory boarders stop to play a role of insurmountable obstacle.
The essence of a new Network society / Manuels Castels/ is that it crosses the traditional
boarders and the network space is one of overlapping structures and networks.
Spatial relations
1.Throughout the history there was not always a macrospatial frame / territorial frame of
perception/
- there were cultures with metaphysical cosmology / in these cultures territorial relations
used play secondary role/;
- a territorial net – a map appeared in 2nd century in China
- map with continents appeared by the end of 15 century
- the first maps presenting the states as distinct units did appear in 17 century

Supraterritoriality - is a new phenomenon – jets, missiles, migrations satellite
communication, production chains, global credit cards
For us this aspect of globalization is more interesting than the first one / the growth of
transplanetary connections/
World and global - world doesn’t mean global
Communism our world and their world – eventually sometimes we will have one world
China – empire surrounded by barbarians
For Christian Europe world was in fact the ongoing relationship between people, nature and
the Lord / and not between territorial units/
Globality is a way of connecting the whole space of the earth
The relationship International and Global
You could have international exchange / between the states/ and global exchange has no
territorial or nation foundations
There are different dimensions of the world today – state relations, regional relations
and transplanetary relations
Up to now we have been using territoriality as a methodological tool – exploring the world
via the prismat of territorial geography - / the world as space divided by borders/
Supraterritoriality is closely connected with global communication / Internet par
example/
Transplanetary migrations – scientists, managers, tourists
Transplanetary process of production – global outsourcing
Transplanetary consumption, ecology, civil society
Global consciousness – awareness of the world as our common home

In fact globality means social relationships between people and groups of people who
are in different points of the globe.
Main concepts of globalization
Internationalization
Transactions’ growth and growing interdependence between the states
This is quantity approach to globalization – number of contacts , transactions , exchange of
goods, trade, number of international phone calls, membership in international organizations,
There is natural process of growth and one does not have to put efforts in this slowly or
quickly changing situation.
Global relationships should be investigated as interstate relationships. Studies over global
policies will be the same as international studies
What is new could be understood in already known categories of international policy.
International trade, permanent migrations were higher one hundred years before .
The idea of globalization is the idea of its up and downs
This is somewhat reductionist model - based only on interstate relations

Liberalization
Moving the way the barriers between the states and establishing opened world economy
Here the debate leads to contemporary neoliberal macroeconomic policy.
Antiglobalists are attacking namely this neoliberal policy. And they are for regional
deglobalization
It is true that they have been developing / liberalization and globalization/ simultaneously.
Liberalization sometimes facilitates the progress of globalization.
The theory of free market has been developed from centuries and didn’t require globalization
language.
Universalization
‘Here globalization describes the processes of dissemination of goods and experiences all
over the world. In this sense global means worldwide - this had happened in the past –
Gregorian calendar, tobacco, curry dissemination and other things .
Some economists do measure the globalizations by the equalizing of the prices on a world
scale of the goods and of services.
This is nothing new although we do observe today worldwide diffusion and process of
homogenization. Nevertheless as some people observed “transcontinental expansion of our
gender started about one million years ago and this was the introductory phase of
globalization’’. World religions are good evidence of this process. There was not a term of
globalization in order to describe the universalization in the past , so there is no need to use
new vocabulary for describing the processes.
Westernization
Globalization is understood as a special kind of Universalization through which process c
the new social structures / capitalism, industrialism, individualism, urbanism/ are
disseminated world wide and in a way which destroys the existing local cultures and local
autonomy.
So presented globalization is understood as colonialization, Americanization/ the term
“westoxification” is used/. It is true that part of our world had come exactly in this way and in
some cases these social trends and processes had been forcefully imposed on the local
societies and culture. It is true as well that media, multinationals, international NGO’s and
scientific associations are part mainly of Western society.
But this is not enough to assert that this is one and the same process. Globalizations could
take other forms / Buddhist globalization, Islamic globalizations and cet./ It is not clear
whether globalization has intrinsically imperialistic character
In any case westernization, modernization and colonization had happened much earlier than
current globalization.

Manifestations of globality
Communication
- post
- telecommunication
- mass media
Travel
- migrants looking for work

- pilgrims
- refugees
- tourists
- businessmen
Production
- transplanetary production networks
- global sourcing
Markets
- global products
- global marketing and sale strategies
Money
- global currencies
- bank cards with a global access to bancomates
- global credit cards
- on-line sales
Finances
- currency markets
- banks
- insurance services
- markets of ценни книжа
Organizations
- global trade firms
- Global agencies of government
- Global associations of civic society
Military
- global weapons
- global military actions
Ecology /Environment/
- global atmosphere / acid rains , ozone hole, climate changes/
- global biosphere/ decline of biodiversity, the loss of rainforests/
- global hydrosphere / ocean pollution, deficit of water
- global geosphere / desertification, loss of arable land/
Law
- global acts and regulations
- transplanetary legal networks and police networks
- global courts
Consciousness
- looking of the planet as a only and common place
- global symbols
- global events
- transplanetary solidarity
Transplanetary doesn’t mean that territoriality disappears
These two characteristics do co-exist together and this will going to be the picture of the
future
Dichotomy between local and global
Local what is here and is close to us
Global is somewhere else , is distant and somewhat abstract
Both do have emancipatory or alienation capacity

Now globality helps us better to understand our local problems and life,
And exploring local problems we have a hint what we have to do to solve
global problems
Globalization and Homogenization / cultural destruction /
For example: English language – could be very different
in different places of the Earth
Globalization and Universality
Globality means that people in every place of the world
could be connected but doesn’t
mean that all the people always will be connected
or will be connected in the very same degree.
MacDonald’s has business in 119 countries but 80% of it is in 10 countries
Globalizations and History
Globalization as transplanetary connection
has been a phenomenon from many centuries
Transplanetary relations together with some manifestations
of supraterritoriality begin to develop intensively from 19 century
The accelerated growth of globalization and of supraterritorial elements
begins to happen from the second half of 20 century.

Introductory phase of Globalization
1851 - First International Fair
1852 – First international branch in the production sphere
1863 - First International Humanitarian organization
1866 - First transoceanic telegraph cable
1872 - First tourist travel around the world
1891 - First transboarder telephone connection
1896 - First Global Sport event – Olympics in Athens
1899 - First transboarder radio broadcast
1918 - Start of the air mail
1920 - First meeting of the League of Nations
1926 - Appearance of the first “tax paradise”
1944 - International Monetary Fund and World bank
1945 - United Nations
1948 - Universal Declaration of Human Rights
1949 - First organized holiday trip
1951 - First International Credit card
1952 - First jet airline
1954 - Marlboro Commercial with the cowboy
1956 - First transoceanic telephone cable
Indicators of accelerated globalization in modern history
Phone lines / together with cell phones/
Internet users

150 mln. In 1965
934 mln. In 2004

1500 mln. in 2000

TV sets
International air travelers
Incomes from tourism
International bank loans
International trade
International companies
International civic society organizations
Disappearing species in one year

75 mln in 1956 1400 mln 1997
25 mnl 1950
400 mln 1996
19 bln 1970
389 bln 1996
9 bio 1972
1465 bio 2000
629 bio 1960
7430 bio 2001
about 7000 in late 60’s 65000 in 2001
117 in 1956
20000 in 2000
6 in 1950
10000 in 1990

Theories of Globalization
Liberalism
Focus on Market
Globalization is explained as a result of the technical progress and the emergence of
supporting this growth institutional infrastructures
Political realism
Focus on the relations between the states
Globalization is explained as a result of rivalry between the biggest states and/or the
hegemony of USA
Marxism
Focus on Production / productive forces/ and on class relations
Globalization is explained as a product of capitalism
Constructivism
Focus on the social construction of reality
Globalization is explained referring to the reconstruction of the social world
Postmodernism
Focus on the power relationships in knowledge
Globalization is explained as a consequence of the imperialistic character of the
rationalism
Feminism
Focus on the relations between the sexes
Globalization is explained as a product of ways of behavior and patriarchic
dependencies
Eclectic approach
Growth of transplanetary and supraterritorial interrelations
is closely connected with four processes
In the field of production - transition from capitalism to hipercapitalism
In the field of government - transition from etatism to polycentrism
In the field of consciousness – transition from nationalism to pluralism and to hybrid
identity
In the field of knowledge - transition from rationalism to reflective rationalism

Main factors behind Globalization
Capitalist production
 Global markets causing much more sales
 Global establishment of prices and use of the differences between the tax systems
 Global sourcing reducing the costs of products
 Supraterritorial goods which are multiplying the channels of accumulation
Regulations
 Agencies of government develop infrastructure which will facilitate global
economic actions
 Liberalization of the transboarder transaction by the states
 Legal guarantees of the property for the global capital
 Establishment and further development of mechanisms for world government
 Transplanetary standardization of technical norms, legal principles and
administrative procedures
Construction of consciousness
 “National we” is constructed in opposition to the “alien others” in the frame of the
global space
 Strengthening of the different national identities because of the efforts and
support of the diasporas
 Affirmation of different non-territorial identities under the transplanetary
networks
Rationalistic knowledge
 Secular images of the social world referring to the earthly life
 Anthropomorphic motivated vision of the planet as a home of the human race
 Scientific concept of objective truths as something mandatory in transplanetary
scale
 Economic efficiency which is an argument aiming at the removal of irrational
territorial divisions



Production and Globalization
Growth of consumption capital, informatic capital, bio-technology and nano –
technology capital, growth of financial capital, growth of the capital in the field of
personal services
Reorganization of the added value - growth of the profits from offshore zones,
dissemination of transplanetary corporate networks , wave of merging and fusions,
emergence of global oligopolies

Governance and Globalization
 Reconstruction of the state
 Disappearance of the ideological and material premises of the etatism in the
frame of Westphalian construction of sovereignty
 The state takes into account along with national interest as well the global
interests of some groups





Very complicated consequences in the field of social policy of the state
Changes in the scope and of the means of military actions
Development of interstate and suprastate networks

Diffusion of regulatory processes
 Intensification of the processes of decentralization of the state and growth of the
transboarder contacts between the local governments
 Growth and development of macroregional agencies of government
 Expansion of public global government
 Development of private and informal institutions of government in some aspects
of global processes
Development of the Global civic society
 Development of organized civic activities concerning global issues
 Growth of participation of civic society groups in suprastate and private agencies
of government as well as in the state activities
Implications of globalization for identity
 Multiplying of national identities
 The people from etatist type are not disappearing
 Emergence of small people and autochthon people
 Emergence / at a small scale/ of regional people
 Strengthening of the connections inside the transplanetary diasporas
 Support for non-territorial identities
 Strengthening of the identification with the human race /
 Renaissance of identification built on religious faith especially in the movements
aiming at religious renovation
 Appearance of a number of class identities
 Development of gender identity especially in women gender movements
 Development of race identities especially among the color people
 Development of a global youth culture
 Growth of the role of sexual orientation in the process of constructing the social
identity and group affiliation
 The strengthening of hybridization
 Much more pluralistic and mixed identities
 Impossibility of constructing in a communitarian way of a group solidarity
Implications for Globalization in the field of knowledge
Epistemology
 Under Globalization still is valid the rationalistic model of knowledge
 Intensified transplanetary connection do facilitate the emergence of
antirationalistic reactions – movements of religious renovation, ecocentrysm,
postmodernism
Ontology
 Changes in the concepts of space and changes in the ways of time perception
 Methodology
 New research methods – multi- inter- and post- disciplinary
 A lot of educational programs begins to function in a transplanetary way








The growth of visual competences because of the supraterritorial spaces
English becomes transplanetary medium of communication
Esthetics
Dissemination along the world of certain art forms
Growth of hybridization on art
New types of art

Globalization and security
Peace
 No wars between the developed states
 More opportunities to control armament and for collective government
 Military interventions of the states from the North in the South
 Growth of violence in the sphere of activities of small people and movements of
religious renovation
 Global markets of armament disseminate the means of mass destruction
 Globalization raises the importance of the politics of terrorism
Criminal activities
 Opportunities to fight the criminality globally
 The criminals are in possession of new means and instruments for their activity
 Powerful organized criminality
Environmental integrity
 Global consciousness favors growing awareness of environmental dangers
 There are emerging better ways of monitoring of environmental changes
 A number of suprastate mechanisms favor the bigger care for the environment
 A lot of global activities pollutes the environment
 Global restructuring often lowers the standards for protection of the environment
 The global changes are a source of a lot of anxieties and of a sense of a danger
Health
 Global organization realize a lot of campaigns aiming at improvement of health
 Global markets make available much more medicaments
 Global markets do disseminate many goods dangerous for health
 The global debts of the poor countries often could lead to risks for the health
 Global migration leaves many countries without health specialists
 Intensive migration of people favors the dissemination of many diseases
Poverty
 Global trade and global investments lead to the fast growth of welfare in new
industrial countries
 The number of new industrial countries is relatively small
 The existing rules in the global trade lead to tragic consequences in poor countries
 Global debts of the countries from the South are growing
 Economic restructuring which is necessary as a consequence of globalization
often aggravates poverty

Financial stability
 There is much more investment throughout the world
 The liberal financial markets provide greater risks in economic activity
 The financial crises are bad not only for the investors but as well for broad groups
of people in the developing countries
 There are not enough policies aiming to counteract the consequences of the
financial crises

Employment
 Global companies had created millions of new jobs
but
 The number of new jobs lags far behind the needs
 Global capitalism is not as labor intensive as the previous forms of production
 Financial capitalism takes away a lot of investment from the real economy
 Global relocations as part of a corporations’ policy provide a reason for less
employment and strengthen the fears of loosing the job
Working conditions
 Some global corporations improve the working conditions
 The elasticity of the working conditions influences negatively the foundations of
the social contract typical for the Fordist period
 There are not appropriate guarantees for working rights under the conditions of a
global capitalism
 The bad working conditions very often lead to dangers outside the working place
Identity
 Possibilities for developing of diverse aspects of identity
 Global technologies give new life to some disappearing cultures
but
 Global relations sometimes are one of the factors causing destruction of some
local cultures
 The contradictions and the ambiguities in identity could lead internal conflicts
Knowledge

but





Contemporary globalization gives support to fundamentalists who are delivering
“safe” truths
Fundamentalism is usually linked with violence towards the different beliefs
Global channels very often do interfere with the dogmas of rationality
Reflective rationalists are not as sure in themselves as the rationalists from the past
Not too many people feel sure and safe staying on the foundation of the
postmodernist alternative of the relative knowledge

Social cohesion
 A growth of different transplanetary social connections
 Global NGO’s deliver to the countries where there is not enough qualified
people a lot of volunteers and specialists

but
 There is not enough attention paid to the social cohesion under the
conditions of a neoliberal globality
 Globalizations weakens the capacity of the nation state to build strong
social cohesion
 Alternative ways of building social cohesion are only in a rudimentary
form

Globalization and social inequalities
Unequal access to global spaces
 Concentration of the process of global communication in the field of professionals
and property owners, states of the North , men, younger generations, people living in
the cities
 Growing chances of women to be employed although often at worse conditions than
men
 Access to global money and credits for the people who already are privileged
 Off-shore zones are designed only for the rich people
 Concentration of the investments in the big cities of the North
 The boards of the global organizations are dominated by middle aged men, by white
men, by citizens of the North, and by people belonging to the owners classes
Decay of the redistributing State
Resigning from progressive taxation which broadens the inequalities between the
classes
 Reduction of the public services delivered by the State
which consequences are bad for the marginal people, for old people,
women, .colored people
 Reduction of the international aid under the pressure of competition


Social hierarchy in the conditions of global regims
 Most of the global institutions do not pay serious attention to the problems of social
equality
 The principle of free flow of information in global communication favors the
dominating social groups
 Uruguay Rounds and World Trade organizations are dominated by the business
circles
 The management of the crises is in favor of the creditors living in the North
 Resistance against the arbitrary social hierarchies on behalf of the global social
movements
 Belonging to the organizational structures of territorial and mainly national character
weakens the position of the trade union movement vis a vis global capital
 Many global NGO’s are focused on the inequalities in the relationships North-South
 Global women networks attire the attention to the issues of gender justice
 Global Human Rights movements are fighting for race equality, children protection
and on equal chances for handicapped people

Globalization and Democracy
 Lack of information and ignorance of the citizens / the School and University are not
very active in the process of preparing young people for their role as global citizens
 Medias in general do not inform about globalization and its developments and
problems in a serious way.
 The efforts of the civic society organizations to inform the citizens about the
globalization are rather modest
 Most of the global agencies do not act in a transparent way
Errors and misdeeds of the institutions / local, regional, national, global/
 The government agencies are not presenting the global problems or policies for
discussion or for a referendum
 The topics of Globalization are not at the Public agenda and if they appear on
electorate agenda they are rather marginalized
 Rarely local and national parliaments are exercising rarely control over the
globalization policies and in general the transplanetary agencies have no elective
legislation bodies
 The participation of the judicial bodies in the execution of public responsibility for
globalization management are rather limited
 The role of the civic societies structures for strengthening of the citizen participation
in the management of globalization and are not contributing to the public control over
globalization policies
Structural inequalities / states, classes, cultures, gender/
 The dominant social groups possess disproportionate power in the process of
decision making and of governing the globalization
 Although some of the initiatives of the civic society are expression of the fight with
the structured hierarchy of the globalization management they mostly support the
existing social inequalities

Toward a globalization with Human Face
Toward better social security
 The whole process of globalization management should be under the Human Rights
 Much more control over transplanetary armaments
 Better suprastate mechanism for dealing with crises
 Better functioning institutions for management of the environment
 Global health policy should be with more preventive character
 There has to be much more focused efforts on the social dimensions of the
globalization
 Better management of the global debts especially in case when their amount is much
bigger than the capacity of the indebted countries for payments.
 Broader global regulation of global financing. Giving more importance to the cultural
safety and supporting the dissemination of the ethics of interculturalism.
 To have better control accompanied by the support of better life conditions.
 To support investment practices which are in accordance with the ethical standards

Globalization and Democracy
 Lack of information and ignorance of the citizens\The school and University are not
very active in preparing young people for their role as global citizens
 Media in general do not inform about globalization and its developments and
problems in a serious way.
 The efforts of the civic society organizations to inform the citizens about the
globalization are rather modest
 Most of the global agencies do not act in a transparent way
Errors and misdeeds of the institutions / local, regional, national, global/






The government agencies are not presenting the global problems or policies for
discussion or for a referendum
The topics of globalization are not at the public agenda and if they appear on
electorate agenda they are rather marginalized
Local and national parliaments are exercising rarely control over the globalization
policies and in general the transplanetary agencies have no elective legislation bodies
The participation of the judicial bodies in the execution of public responsibility for
globalization governance are rather limited
The role of the civic societies structures for strengthening of the citizen participation
in the management of globalization and are not contributing to the public control over
globalization policies

Structural inequalities / states, classes, cultures, gender/
 The dominating social groups have disproportionate power in the process of decision
making and of the process of governing the globalization
 Although some of the initiatives of the civic society are expression of the fight with
the structured hierarchy of the globalization management they mostly support the
existing social inequalities
Toward a globalization with Human Face
Toward better social security
 The whole process of globalization management should be in accordance with the
Human Rights realization
 Much more control over transplanetary armament
 Better suprastate mechanism for dealing with crises
 Better functioning institutions dealing management of the environment
 Global health policy should be with more preventive character
 There has to be much more focused efforts on the social dimensions of the
globalization
 Better management of the global debts especially in case when their amount is much
bigger than the capacity of the indebted countries for payments.
 Broader global regulation of global financing. To give more importance to the cultural
safety and to support the dissemination of the ethics of interculturalism.
 To have better control over the support of better life conditions.
 To support investment practices which are in accordance with the ethical standards

To end social inequality









To develop suprastate mechanisms which will fight the monopoly trends of global
capitalism
To modify the general rules of intellectual property in favor of the oppressed social
groups and classes
To introduce general progressive taxation
To abolish financial “tax paradises”
To realize redistribution of resources between North-South with the change of the
general economic conditions
To introduce gender justice in all aspects of globalization - to have more women at
managerial positions and in the government
To fight discrimination in social relations especially discrimination against people
living in the countryside, racial discrimination and toward elderly people

Strengthening of democracy
 Acceptance of the subsidiarity principle
 Better public education concerning the global issues
 To have more transparency in the process of government of global social relationships
 To have electorate campaigns focused on global issues
 To have stronger parliamentarian control over global policies at national level
 To have stronger role of the courts, human rights speakers / ombudsman/ concerning
the management of globalization
 To realize bigger involvement in the processes of global management on behalf of the
civic society
Favorable conditions
 Opportunities for implementation of technological and organizational innovations
 Higher Public awareness of the global issues
 Higher transplanetary solidarity
 Extremely higher public mobilization concerning the global issues
 Better acceptance of the idea of global policies on the behalf of ruling elites
Obstacles to be overcome
 Popularity of neoliberalism
 Great strength and power of capitalism
 Resistance on behalf of the US toward global public policy
 Myth of the Westphalian sovereignty
 Lack of experience of implementing to the ethic of multiculturalism
 Limited public support for dealing with global issues

Against Globalization





Multinational companies growth – unemployment, underpayment, move from one
place to another, violations of human rights, they are very powerful, beyond
governments control , the power is in the hands of the few people – non-democratic
decisions, non-transparent decision and they favor the privileged groups
Division between - rich minority and poor majority –
Destroying of local cultures, traditions, Universalization








Manipulation /unlimited power / - media serve the interests of power groups
Consumer society is an objective of globalizations
Globalization means global criminality
Exploitation of natural resources human resources
Non-inclusive globalization – many marginal groups nations ,
Globalization means financial crisis
Jan Aart Scholte , 2005, Macmillan publishers united , UK

International Labor organization on Globalization
The Declaration comes at a crucial political moment,
reflecting the wide consensus on the need for a strong social
dimension to globalization in achieving improved and fair outcomes
for all. It constitutes a compass for the promotion of a
fair globalization based on Decent Work, as well as a practical
tool to accelerate progress in the implementation of the Decent
Work Agenda at the country level. It also reflects a productive
outlook by highlighting the importance of sustainable enterprises
in creating greater employment and income opportunities
for all.
On 2005 United Nations World Summit. On that
occasion, Heads of State and Government stated: “We strongly
support fair globalization and resolve to make the goals of full
and productive employment and decent work for all, including
for women and young people, a central objective of our relevant
national and international policies as well as our national development
strategies.” All Members of the Organization must pursue
policies based on the strategic objectives – employment, social
protection, social dialogue, and rights at work. At the same time,
it stresses a holistic and integrated approach by recognizing that
these objectives are “inseparable, interrelated and mutually supportive”,
ensuring the role of international labor standards as a
useful means of achieving all of them.

The International Labor Conference, meeting in Geneva on the
occasion of its Ninety-seventh Session, Considering that the present context of
globalization, characterized by the diffusion of new technologies, the
flow of ideas, the exchange of goods and services, the increase in capital and financial flows,
the internationalization of business and business processes and dialogue as well as the
movement of persons, especially working women and men, is reshaping the world of work in
profound ways:
– on the one hand, the process of economic cooperation and integration has helped a number
of countries to benefit t from high rates of economic growth and employment creation, to
absorb many of the rural poor into the
modern urban economy, to advance their developmental goals, and to foster innovation in
product development and the circulation of ideas;

– on the other hand, global economic integration has caused many countries and sectors to
face major challenges of income inequality, continuing high levels of unemployment and
poverty, vulnerability of economies
to external shocks, and the growth of both unprotected work and the informal economy,
which impact on the employment relationship and the protections it can offer;
Recognizing that achieving an improved and fair outcome for all has become even more
necessary in these circumstances to meet the universal aspiration for social justice, to reach
full employment, to ensure the sustainability of open societies and the global economy, to
achieve social cohesion
and to combat poverty and rising inequalities;
Affirms that labor is not a commodity and that poverty
anywhere constitutes a danger to prosperity everywhere;
Convinced that in a world of growing interdependence and complexity and the
internationalization of production:
– the fundamental values of freedom, human dignity, social justice, security and nondiscrimination are essential for sustainable economic and social development and efficiency;
– social dialogue and the practice of tripartism between governments and the representative
organizations of workers and employers within and across borders are now more relevant to
achieving solutions and to building
up social cohesion and the rule of law through, among other means, international labor
standards;
– the importance of the employment relationship should be recognized as a means of
providing legal protection to workers;
– productive, profitable and sustainable enterprises, together with a strong social economy
and a viable public sector, are critical to sustainable economic development and employment
opportunities; and
ILO- Decent Work Agenda
(i) promoting employment by creating a sustainable institutional
and economic environment in which:
– individuals can develop and update the necessary capacities and skills they need to enable
them to be productively occupied for their personal fulfillment and the common well-being;
– all enterprises, public or private, are sustainable to enable growth and the generation of
greater employment and income opportunities and prospects for all;
– societies can achieve their goals of economic development,
good living standards and social progress;
(ii) developing and enhancing measures of social protection
– social security and labor protection – which
are sustainable and adapted to national circumstances,
including:
– the extension of social security to all, including measures to provide basic income to all in
need of such protection, and adapting its scope and
coverage to meet the new needs and uncertainties
generated by the rapidity of technological, societal, demographic and economic changes;
– healthy and safe working conditions; and – policies in regard to wages and earnings, hours
and other conditions of work, designed to ensure a just

share of the fruits of progress to all and a minimum living wage to all employed and in need
of such protection;1
(iii) promoting social dialogue and tripartism as the most
appropriate methods for:
– adapting the implementation of the strategic objectives
to the needs and circumstances of each country;
– translating economic development into social
progress, and social progress into economic development;
– facilitating consensus building on relevant national
and international policies that impact on employment
and decent work strategies and programmes;
and
– making labor law and institutions effective,
including in respect of the recognition of the
employment relationship, the promotion of good
(iv) respecting, promoting and realizing the fundamental
principles and rights at work, which are of particular
significance, as both rights and enabling conditions
that are necessary for the full realization of all of the
strategic objectives, noting:
– that freedom of association and the effective recognition
of the right to collective bargaining are
particularly important to enable the attainment of
the four strategic objectives; and
– that the violation of fundamental principles and
rights at work cannot be invoked or otherwise used
as a legitimate comparative advantage and that
labor standards should not be used for protectionist
trade purposes.
ILO Declaration on Social Justice for a Fair Globalization
adopted by the International Labor Conference at its Ninety-seventh Session,
Geneva, 10 June 2008
First published 2008

GLOBALIZATION:
“We belief that the central challenge we face today is to ensure that globalization becomes
a positive force for the world’s people. While globalisation offers great opportunities, at
present its benefits are very unevenly shared, while its costs are unevenly distributed. We
recognize that developing countries and countries with economies in transition face special
difficulties in responding to this central challenge. Thus, only through broad and sustained
efforts to create a shared future, based upon our common humanity in all its diversity, can
globalisation be made fully inclusive and equitable
Resolution of the general assembly of the united nations, new york, 8 september 2000
www.un.org/millenniumgoals

Globalisation is complex and ambivalent and its consequences can be regarded as both
positive and negative. among the positive consequences of globalisation are the widening of
peoples’ horizons, access to knowledge and the products of science and technology,
multiculturalism and intercultural views, an increase in opportunities, personal and social
development and possibilities of sharing ideas and joint action towards solutions to common
problems.
The negative consequences are mainly on social, economic and environmental levels. on
one hand there is increasing poverty in societies, a growing gap between developed and
developing countries and between privileged and excluded people, low standards of living,
disease, forced migration and human rights violations,
exploitation of weak social groups, racism and xenophobia, conflicts, insecurity and growing
individualism.
On the other hand, there are many environmental repercussions such as the greenhouse
effect, climatechange, pollution and the exhaustion of natural resources.
Many modern thinkers believe that the main causes for these negative consequences of
globalisation are the unbridled activities of transnationals and the consequent political
decisions mainly aimed at unilateral development, based mostly on market dominance,
increasing consumption and competition and a decrease in social welfare.

EDUCATION:
“”The state of education and the expectation of leaders, citizens, and students of national
education systems—that education can be an engine of economic progress and a chance for
people to transform and improve their lives—all point to the immense challenges that these
systems face. For its part, the World Bank commits to supporting educational development,
with a focus on learning for all.
The new strategy focuses on learning for a simple reason: growth, development, and
poverty reduction depend on the knowledge and skills that people acquire, not just the
number of years that they sit in a classroom.
The ―for all‖ part of the strategy‘s goal is crucial. Major challenges of access remain
for disadvantaged populations at all education levels; indeed, children and youth cannot
develop the skills and values that they need without the foundational education provided
by schools. But when an education system fails to deliver learning, the failure is most
severe for poor and disadvantaged children and young people’’.
Education’s Role in Development
1. People are the real wealth of nations (UNDP 2010) and education enables them to
live healthier, happier, and more productive lives. There is broad agreement, backed by
research findings, that education enhances people‘s ability to make informed decisions,
sustain a livelihood, adopt new technologies, be better parents, cope with shocks, and be
responsible citizens and effective stewards of the natural environment. Given that global
economic growth remains sluggish despite signs of recovery from the recent economic
crisis, the shortage of the ―right‖ skills in the workforce has taken on a new urgency across
the world (World Bank 2010b). Global unemployment, estimated at 211.5 million
(or 6.6 percent of the working population) in 2009, is at an all-time high (ILO 2010).
Young people, who are particularly vulnerable to layoffs, have the hardest time
finding new jobs, with their unemployment rate nearly three times that of adults.

2. The Universal Declaration of Human Rights (1948) and the United Nations Convention
on the Rights of the Child (1989) recognize a child‘s right to an education—a worldwide
acknowledgment that depriving a child of the opportunity to basic skills is tantamount to
depriving that child of the chance to have a satisfying life.1 The World Bank Group is
committed to removing barriers to access to quality education through the actions described in
this strategy, so that the right to education may be upheld for all children and youth.
3. Education improves the quality of people‘s lives in ways that transcend benefits to the
individual and the family, including the benefits of economic prosperity and less poverty and
deprivation. Countries with low levels of education remain in a trap of technological
stagnation, low growth, and low demand for education (see box 1). Research assessing the
link between the
OBJECTIVE: LEARNING FOR ALL, BEYOND SCHOOLING
Learning for a simple reason: growth, development, and poverty reduction depend on the
knowledge and skills that people acquire, not the number of years that they sit in a classroom.\
Knowledge and skills also contribute to an individual‘s ability to have a healthy and
educated family and engage in civic life.
Learning levels that have been measured in many developing countries are,
however,alarmingly low, especially among disadvantaged populations.
The science of brain development shows that learning needs to be encouraged early and
often, both inside and outside of the formal schooling system.
The Learning for All strategy promotes the equity goals that underlie the education
MDGs. In adopting the objective of learning for all, the new strategy elevates the education
MDGs by linking them to the universally shared objective of accelerating learning. Major
challenges of access remain for disadvantaged populations (including girls and women) at the
primary, secondary, and tertiary levels, with demand for the latter two levels of
education having grown sharply as primary completion has
increased.
Indeed, the latest (2009) PISA results reinforce the lesson that the countries that are most
successful overall in promoting learning are those with the narrowest
gaps in learning achievement among students.
The bottom line of the Bank Group’s education strategy is: Invest early. Invest
smartly. Invest for all.
Three-fourths of the countries that are the furthest from meeting the MDG on primary
completion rates are in Sub-Saharan Africa; the corresponding
percentage for gender is 45 percent.4 In these countries, targeted efforts may be needed to
address the specific reasons why children and youth are out of school.
A country‘s demographic landscape shapes the potential demand for education. Because
their fertility rates remain high, low-income countries continue to have very young
populations; on average, more than 40 percent of their populations will be under 15 years old
in 2020 (see figure 6). An estimated 3.1 billion young people worldwide are between the ages
of 0 and 24 years, of which 90 percent live in the developing world.
Urbanization is another major demographic change: the urban share of the population of
the developing world continues to grow rapidly, presenting both opportunities and challenges
tothe education sector. Educated migrants seek places where many other workers have similar
skills because educated workers gain from proximity to others. Education can take advantage
of economies of scale, with positive impacts for growth. The challenge will be for
governments to increase learning and access for these growing urban populations while
reducing wide ruralurban gaps in outcomes (World Bank 2009i).

The new education strategy is built on the premise that people learn throughout life, not
simply during the years that they spend in formal schooling. However, the period between
birth and young adulthood is especially critical because the
ability to learn that is developed during this period provides a foundation for lifelong learning
Several key findings inform the new strategy:
Learning outcomes have been typically measured in terms of reading and
numeracy skills, but the knowledge and competencies that help people live
healthy, productive, and satisfying lives are much broader
Learning is not only about schooling. Investments in the nutritional and health
status of very young children and the quality of their interaction with parents and
caregivers determine the readiness of children to learn. Likewise, programs that
address hunger, malnutrition, and disease among schoolchildren significantly
Youth who drop out of school early are vulnerable to unemployment, poverty,
teen marriage, pregnancy, and delinquency.
The challenge is to consolidate basic knowledge and competencies learned in
school, then equip these young people with additional technical or vocational
skills that promote employment and entrepreneurship (World Bank 2011).
While most governments consider basic education part of their mandate, learning
opportunities—from preschool to universities and training programs—are not
provided only by governments.
Globalisation and its flows of media, technology, ethnicities and ideologies
mean that young people are exposed to a range of opportunities to learn about
development issues beyond those provided by specific educational interventions.
The notion of the individual learner is understood as crucial in learning theory but
has received limited attention in the context of young people’s global learning.
From: Learning for All. New Strategy of World Bank. 2011
To be young today means living in a world where:
• The global environment is under threat.
• western globalisation has caused deep inequalities and conflicts.
• you may unwittingly be contributing to inequalities and injustices, locally or globally.
But being young in the UK today also involves the fact that:
• your personal life is linked to other people’s, locally and globally.
• you can learn new things about the world without even leaving your neighbourhood.
• many can communicate quickly and easily with people near and far through email and the
internet.
• it is relatively easy to travel to new places and countries.
• it is useful and increasingly necessary to speak other languages.
• we all have to learn to live and work with people of different cultures, values and beliefs.
• you can define yourself as a UK, European or even a global citizen.
• you can take action to change the world for the better.

We are linked to others on every continent:
● socially through the media and telecommunications
● culturally through movements of people
● economically through trade
● environmentally through sharing one planet
● politically through international relations and systems of regulation.

DEVELOPMENT:
• Development is about people
• Development is about people...making choices based on values
• Development is about people...making choices based on values...about the quality of life.
Development Education Centre, Birmingham (TIDE)

GLOBAL PROBLEMS
Sharing our planet (ecological sustainability):
Issues involving the global commons
 Climate change / global warming
 Biodiversity, ecosystem losses, soil erosion
 Fisheries depletion
 Deforestation
 Water quality and deficits
 Maritime safety and pollution
 Sustainable agriculture

Sharing our humanity (social justice):
Issues who size and urgency require global commitment
 Global poverty
 Food security for the world’s poor
 Peace keeping, conflict prevention, combating terrorism
 Militarization, arms proliferation and weapons of mass destruction
 Production and distribution of sustainable energy
 Education for all
 Global infections and diseases, including HIV/AIDs
 Digital divide
 Natural disaster prevention and mitigation
 Population growth
 Over-consumption / ecological footprint of the rich world
 Racism, xenophobia and discrimination
 Gender inequality and discrimination
 Employment and economic opportunities for the world’s poor

Sharing our rulebook (good governance):
Issues needing a global regulatory approach
 Global financial architecture
 Taxation, tax evasion and financing of global public goods
 Global crime and the illegal drugs trade
 Trade, investment and competition rules
 Biotechnology rules
 Intellectual property rights







Human rights and crimes against humanity
E-commerce rules
International labour and migration rules
Transparency, accountability, equality and participation in global governance
Enforceable rules governing the environment
Titus Alexander , United Humanity Manual

WHAT IS GLOBALISATION ?
Key trends of globalisation
• global trade.
• technological developments.
• political developments.
• environmental impact.
Global trade
Capitalism seeks to create a global marketplace where goods can be produced, bought and
sold between countries and continents. The collapse of the former communist economies has
arguably led us towards one single, capitalist global economy. If we look at everyday goods
and services that we today take for granted, it will show the extent
to which we rely on the global trade in goods. Global trade creates links between producers
and consumption of products worldwide. Many of these relationships are grossly unequal and
exploitative. For example, while manufacturers and retailers in the North want to keep prices
as low as possible, producers in the South struggle to meet their own most basic needs on
extremely low wages. (See Glossary, page 18, for definitions of North and South.)
As huge, powerful corporations and elite sections of society in richer countries continue to
control the global economy to suit themselves, the poor become poorer. Only half of the
world’s 100 biggest economies today are countries, the rest are multinational corporations
(see Glossary, page 19). The United Nations Development Programme states that ‘in a
globalising world, the increasing
interconnectedness of nations and people has made the differences between them more
glaring’.
• A girl born in Japan today may have a 50 per cent chance of seeing the 22nd century,
while a newborn in Afghanistan has a one-in-four chance of dying before age five.
• The richest 5 per cent of the world’s people have incomes 114 times more than those of
the poorest 5 per cent, and every day more than 30,000 children around the world die of
preventable diseases and nearly 14,000 people are infected with HIV/AIDS. (Human
Development Report, 2002. http://hdr.undp.org/hd)
Technological developments
Technological innovation, particularly in communications and transport, is making the
world seem like a smaller place. These developments are forever creating more new links
between people and places and are a major aspect of globalisation today. Computer
technology. Modern computer technology is arguably leading us into an ‘information age’, or
even towards a new stage in human evolution. It gives many of us the freedom to learn and
discover new things, to work wherever there is a phone line available, and brings people with
similar interests together across geographical boundaries.
However, some would say that these claims to new forms of freedom and community are
largely profit-motivated, advertising hype by big computer companies. Others might argue
that we are creating a new global apartheid, where some are rich in technology while others
have no access to resources such as computers, email and the internet. Transport and travel

Faster, better and easier transport now allows huge numbers of people to move around for
economic, social or recreational reasons. Advances in transporting people and goods are key
to the growth of multinational corporations. For those of us who can afford it, technological
developments in transport have increased our awareness of the world and enabled us to
develop global networks and relationships. But transport innovation is passing by many
people who cannot afford to travel for business or leisure.
Political developments
Recent global political relationships have been shaped by competition between powerful
nations seeking military and economic dominance. After 1945, ‘superpower’ rivalry between
the United States and the Soviet Union influenced politics both within and between many
other countries. This rivalry engaged people, political movements and nations in a conflict
that was motivated not just by military demands but also political beliefs and values. With the
collapse of the Soviet bloc, free market capitalism is now the dominant world order. In the
21st century, new political systems exist and there is increased competition between
economically powerful trade blocks of North America and the USA, the European Union,
Asian and Pacific Rim. Economic tensions have also contributed to increased poverty, ethnic
conflicts, racism and Islamophobia and the violence and terrorism associated with these. The
role of international organisations such as the United Nations, the World Bank and Nato are
increasingly being questioned in light of these new challenges.
Environmental impact
Modern developments have provided the wealthy in the North and the elites in the South
with machines and consumer goods that make life easier. However, this has been achieved
not just at the expense of an impoverished two-thirds of the world’s population, but also
through unsustainable exploitation of the environment. The ‘throwaway’ society has caused
environmental concerns that today, at the start of the 21st century, are of paramount
importance.
Living beyond our means
We increasingly have to confront a whole range of global environmental problems that
damage the biosphere and human life in ways that may soon become irreversible. Limits to
the earth’s resources, water pollution, dwindling fish stocks, loss of biodiversity, land
degradation and destruction of the ozone layer are all recent problems that reflect the global
ecosystem’s inability to sustain today’s levels of human activity.
No quick fixes
People are increasingly realising that these problems cannot be dealt with in isolation. For
instance, population growth in the South can only be reduced by also reducing poverty levels.
Lower ozone in the earth’s atmosphere can lead to increases in skin cancer, damages to the
immune system and loss of crops. The extinction of plant and animal species will continue as
long as the South is burdened by massive debts and forced to exploit its natural environment
to generate income. These issues are all interconnected, involving the entire ecosystem that
we all share. A meaningful response to these problems can only be found through a global
effort to change orthodox perceptions and develop more sustainable ways of living. Increasing
environmental concerns can therefore be used to spur an understanding of the world as an
interdependent ecosystem, where people must work together to create shared solutions.
Global problems, such as pollution, the spread of HIV/AIDS, terrorism, crime and the
negative impact of multinational corporations are just some of the issues that cannot be
resolved or contained by individual countries. The politics of the future may need to consider
stronger forms of global regulation in order to find solutions to the problems they share.
Impact of globalisation

Music
Wherever they live, people can now listen to music from all over the world on the radio,
by going to clubs, buying tapes and CDs, or downloading it from the internet. Listening
to and playing music can enable cultural exchanges and often influences young people
throughout the world. However, some would argue these things can often only be enjoyed by
those who have disposable income.
Food
Food from other cultures, near and far, is now available to many of us. There may be
more choice in some places and less in others, but this choice comes at what cost?
Many types of food are imported from countries in the South to meet the appetites of
wealthier people in the North and this has an impact on the environment as it is transported
and the local economies of growers, farmers and retailers in the UK. The advent of genetically
modified (GM) food has resulted in widespread debate and protest about its safety and its
long-term impact on the communities, the environment and the world’s ecosystem.
Clothes and toys
Clothes, trainers and toys sold all over the world are often made in the South. They may
seem affordable to some, but for the people who made them, the cost of working may
be high. Many have to put up with very low pay and poor working conditions. Children
who have to work to support their families are often exploited and harmed by working in
factories with dangerous and unhealthy working conditions. Many people and organisations in
the UK and abroad are now campaigning to improve working conditions for people involved
in producing the goods we buy without destroying poor families’ livelihoods.
Communication
For those who can afford to access email and mobile phones, communication with
friends and family overseas has become cheaper and easier than ever before. For
example, a large number of UK companies’ call centres are now located in India,
primarily to save on employment costs. This can benefit communities in India by creating
jobs while creating instability and unemployment in communities in the UK.
Travel
For some of us, travel has also become much cheaper and easier. Tourism can inject some
much-needed cash into poor countries’ economies, but it also has its downsides, for
example, by harming the local environment, causing pollution or exploiting local workers.
Local labour markets and economies may also suffer if the tourist trade suddenly drops. A
particularly ugly aspect of tourism is the sexual exploitation of local children and young
people by foreign visitors.
Health
While the population of the North continues to benefit from medical innovations and
solutions, this is not always translated to poorer people of the South. For example
the cost of HIV/AIDS treatment in Africa is prohibitively expensive, excluding from
treatment those at most risk. But there are alternatives, for example procedures that can save
people’s sight through inexpensive treatment, prolonging healthy life through provision of the
means for local people to build a clean water supply or by increasing the knowledge and skills
of local people in primary health care.
Commercial exploitation
Some multinational companies promote their products in places where the local
population won’t necessarily benefit. For example, mothers being encouraged to use
baby milk powder instead of breast-feeding can cause babies to die in areas with poorquality
water supply. In order to earn more money, many Southern farmers grow ‘cash crops’
such as maize, tea or coffee for Northern markets purely for the income. This means they are
no longer self-sufficient in food production and are left heavily dependent on crops not failing

and on people in the North continuing to buy their products and are at the mercy of global
market price fluctuations. However fair trade aims to create a system where farmers gain a
fair return for their work.
Employment
Labour can now move more freely around the world to meet business’s needs. However, the
relocation of business to countries with cheaper labour costs has
contributed to job insecurity in Northern countries and low wages and poorer
working conditions for workers in the South.
Terrorism
The events following September 11, 2001, in New York and Washington have
increased Western nations military interventions in others states under the banner
of a ‘war on terrorism’. Terrorism poses a threat to people throughout the world
and the world seems to be an unstable place and the causes of this can be linked to inequality,
oppression and poverty worldwide.
Illegal drugs
Illegal drugs are more freely and cheaply available and damage communities and young
people in countries around the world. But often the drug trade in the North is fuelled by
the poverty of people in the South who produce illegal cash crops, as these offer a greater
return for their labour. This is more lucrative than the low returns of producing food locally
or the unequal trade for legal cash crops such as coffee.
Globalisation through the ages
What lies behind the current process of globalisation is often debated from differing
political and ideological viewpoints. This chapter recognises that global youth work practice
and training has in the past neglected or not fully explored the history of globalisation and its
impact on the lives of Black communities and Black young people in particular. Black
perspectives offer a critical view of world history, the impact of globalisation on our lives
today and how we can learn about our place in the world using a youth work approach. In
recognition of this, the remainder of this chapter is based on the views and perspectives of a
number of Black and white youth workers, developed through a process of seminars and
consultation. This resulted in the publication of the report Towards Global Democracy: An
Exploration of Black Perspectives in Global Youth Work.
Global exchanges through travel, exploration and trade go back centuries, predating European
industrialisation, colonisation, slavery and imperialism. Just as European travellers ventured
into Africa, India or the Americas, classic trade routes, especially across the Indian Ocean,
were used by Arab, Persian, Indian and African traders and travellers. However, colonial
expansion and imperialism forged close relationships between continents
in completely new ways. In the case of Europe, this relationship eventually led Black labour
to migrate into the very countries that had once occupied Black nations. It is crucial to
acknowledge that exploitation and oppression, the chief trademarks of European colonialism,
slavery and imperialism, were significant milestones on the road to contemporary forms of
globalisation. Historical records show that Black people have had a presence in Britain for
almost 2,000 years. Black people have played an important part in British history, not just in
the context of slavery,imperialism and colonisation, but also as active political players in the
fight for justice and equality and as significant contributors to the country’s progress and
development.
Today, an estimated four million Black people live in Britain (7.1 per cent of the population).
About half were born here; many others arrived during British mass-immigration drives after
the Second World War. Despite being invited because their labour was needed, many Black
people were not welcomed because of their colour, culture or religion. Widespread

discrimination led Black British communities to become politicised and to draw on the
experiences of, and forge new links with,
Black anti-discrimination movements around the world. (For a definition of Black, see page
16.)
The colonial legacy
Colonialism, as slavery before it, was a significant phase in the globalisation of the world.
European colonial projects have left a strong imprint upon the lives of Black people globally
and it remains a major hurdle to be overcome by Black and white communities alike. The
political liberation of the former colonies was a major achievement of the 20th century.
However, many Black and white societies have not been able to overcome the legacy of
colonialism. The colonial legacy, however, provides a crucial contextual framework for an
understanding of the impact that globalisation has had on Black people’s political and
economic status in the world today, their contribution to global
society and their continued oppression and exploitation.
Who benefits?
Today, one of the most significant and overarching characteristics of globalisation is that it
is an uneven and unequal phenomenon. It could be argued that globalisation benefits
everyone, everywhere, but in reality it mainly benefits the majority of citizens of countries in
the northern hemisphere.
Because globalisation is an uneven process, often only a minority benefit. Just as people
resisted European colonialism and imperialism, there have been many protests against the
corporate power and Americanisation that has been described as ‘Coca-Cola-isation’ and
‘McDonaldisation’. Exploitation, oppression, uneven development and unequal distribution of
global wealth appear to be the true hallmarks of globalisation. Therefore, globalisation is not a
neutral process of technological progress and modernisation that will inevitably benefit
everyone who is touched by it. Instead, it is a complicated web of political and economic links
binding together nations and peoples.
The impact on the South
For most people, capitalism, individualism and materialism form the accepted everyday
language of UK society. Aided by advances in technology, the world has moved into an
information age where such values have become no longer merely the aspirations of the West
but are also actively promoted to the rest of the world as desirable. It could be argued that it is
becoming increasingly apparent that globalisation is leading to the
creation of a new global economic and cultural elite while segregating and excluding the rest.
For the exploited, excluded and alienated people of the world, globalisation has meant the
progressive modernisation of their own poverty.
In the South, globalisation can represent the imposition of a minority, western outlook and
the displacement of traditional indigenous ways of life. It has inevitably stimulated powerful
reactions and forms of resistance, not just in the South but in the North too. The anti-slavery,
independence, civil rights, anti-apartheid, Black and anti-racist struggles are all part of a
broader family of resistance campaigns that challenge the values and beliefs that underpin
modern globalisation. The contributions of Black civilisations to the world and humanity have
been significant though not always fully appreciated. It is to a large extent an untold story. If
we were Egyptian, it would be a 4,000-year story, or 5,000-year story if we were Chinese or
Indian. To be unaware of these histories is to hold a narrow view of the world, to live in a
world of our own. To be aware of it is to recognise the world as a single living organism, an
indivisible whole, sustaining many rich civilisations. GYW
Global racism
The report Towards Global Democracy: An Exploration of Black Perspectives in Global
Youth Work argues that modern globalisation is a continuation of the past exploitation that

occurred through slavery, colonialism and imperialism. What modern globalisation has
managed to achieve is to create a more direct relationship between international (white)
capital and localised (Black) labour. This has been achieved through the work of
multinational corporations as well as intermediary bodies such as the World Trade
Organisation (WTO). The net effect of this has been largely negative on the Black majority.
Racism as a global phenomenon has a long-established history that few in the minority
western world challenge or question. It was not too long ago that Nelson Mandela was
labelled a terrorist. Yet his stature as an elder statesman today is unparalleled, illustrating the
convictions of Julius Nyerere (first president of Tanzania) that to liberate Black South
Africans is to also liberate white South Africans, freeing them from relationships based on
fear, hatred and violence.
Colonialism installed racism as an ideology right across the globe. That is not to say that
similar forms of prejudice or racism did not exist in other societies prior to colonialism.
Colonisation provided Europeans with the opportunity to institutionalise and enforce their
own particular brand of colour-coded racism on a global scale. The ideology of racism and
white supremacy has been so deeply ingrained that it is proving extremely difficult to
eradicate.
Oppression and liberation are a condition of life for most people from the South. It
characterises their whole lives, their survival, aspirations, identity, movement, economic
security, values and attitudes, reflecting tensions between being modern (which often means
being western) and being traditional. This oppression is characterised by economic
exploitation, the imposition of cultural values and military interventions, all of which have
been justified through racist ideology and beliefs. It followed that those who did not adhere to
Christian faith, as Europe defined it, were either decadent or, at best, static. From this it was
but a short step to seeing Europeans as better than others, European skin
colour as superior to other skin colours and European attitudes as more modern that other
attitudes. The legacy of slavery, colonialism and imperialism has inextricably bound together
the peoples of the South and the North. However, because world historical events have often
been rewritten and sanitised to fit a narrow Eurocentric viewpoint, the full negative impact of
colonialism and imperialism is often not acknowledged. More significantly, Black history,
civilisations and rights to self-determination have been negated. The power of this ideology
has been enormous and has affected the Black psyche in a very
substantial and fundamental way and leads to what can be called ‘internalised racism’. There
is a symbiotic relationship between racism and past colonisation and that current globalisation
continues to be tainted by this relationship. For example, the ‘brain drain’, the adoption of
western lifestyles and approaches to education and health.
Shaping globalisation
Optimists suggest that globalisation can potentially have a dramatically good effect on
everyone’s lives. We may finally be entering an age where the idea of a human society of
‘global citizens’ could become reality. We could be interacting in a truly global economy
where no national borders restrict our activities. We could feel comfortable operating across
different time zones and continents. We could thrive in neighbourhoods celebrating the
diversity of cultures, languages, opinions and forms of expression. Technology could give us
the means to overcome barriers such as inequality and prejudice, and we could be
rediscovering our sense of community in global terms.
More realistically, however, we have to acknowledge that globalisation in its present form is
creating glaring inequalities and has led humanity into some serious crises. Global capitalism
fuelled by technological innovation isn’t benefiting everybody, creating instead a widening
gap between the technologically and economically rich and poor, both within and between
countries. For the exploited, excluded and alienated people of the world, globalisation means

a modernisation of their own poverty, where the benefits go to the wealthy and technology
creates different ways in which they experience poverty. Nevertheless, globalisation is a
human phenomenon, open for people to challenge and shape. Resistance to globalisation is
not a new phenomenon. Anti-slavery uprisings to workers’ revolutions and today’s
campaigns against poverty, inequality and globalisation, all are examples of movements that
have challenged the values and beliefs that underpin the injustices that globalisation has
caused. In the 21st century, globalisation still poses these challenges for young people and
adults all over the globe.
Global glossary
Terms
Aid . . . means transferring resources from economically developed countries
in the North to developing countries in the South in many different ways:
one country can support a specific project in another; an international
organisation can decide to spend money on supporting a country’s
economy; specialised staff or equipment can provide technical assistance;
or loans are given with a special repayment rate.
Anti- . . . is a very broad term, which first came into the media spotlight during the 1999
World Trade Organisation (WTO) summit in Seattle. Since then there have been major
demonstrations at a range of international summits in attempts to highlight the lack of
democracy in decision-making international and business forums. A range of people and
organisations have protested against how the world’s international economic system
works. As a movement it can cover any challenge to global capitalism as
the best or only way to organise the world.
Black . . . describes people of Asian, African and Afro-Caribbean origin, and
other minority ethnic groups who are systematically oppressed and
discriminated against on the basis of their skin colour. It is also used as a
term of self-definition and self-assertion by Black people.
Capitalism . . . is an economic system and ideology based on the idea of people
trading on a market, owning private property and accumulating capital
to invest in financial or industrial enterprises. Most people in a capitalist
system work for private employers, providing goods or services that are
sold for profit. In its most extreme form, capitalism fosters a state that
employs few people, owns no enterprises and puts few regulations on the
economy.
Debt . . . is money a government owes to another country, private creditors or
international agencies such as the IMF or World Bank.
Developing countries
This manual uses ‘globalisation’ rather than ‘development’ as a starting
point for informal education with young people for a number of reasons:
• Defining some societies as developed and others as developing may be
accurate from a strictly economic point of view, that they have a lower
gross domestic product (GDP) and little manufacturing or technological
industry. However, if we use criteria of spiritual or cultural development
to judge a country, then they may be very well developed. • To apply the terms ‘developed’
and ‘developing’ to entire societies
suggest a hierarchical world perspective that judges a country’s degree
of civilisation only by its economic capacity or level of production.
• These terms deny the existence of pockets of deprivation and poverty
within industrialised nations or the privileged elites within the less

industrialised nations.
• The terms ‘developed’ and ‘developing’ may prevent the North from
learning from the South because it is perceived as ‘backward’.
But it must be remembered that globalisation has seen an increasing
income gap between ‘developed’ and ‘developing’ countries to the point
that by the late 1990s the fifth of the world’s people living in the highestincome
countries controlled 86 per cent of GDP. • One in four of the world’s people live in absolute
poverty with millions more living close to this perilous state.
• In the UK, one third of pupils lives in poverty. (UN Human Development Report, 2002)
Equity (and inequity)
. . . equity is concerned with being impartial and treating people fairly
regardless of their socio-economic status, race, gender, sexual orientation,
ethnicity, culture or disability.
Ethical trade . . . involves companies finding ways to buy their products from suppliers,
which provide good working conditions and respect the environment and
human rights.
Fair trade . . . encourages small-scale producers to play a stronger role in managing
their relationship with buyers and puts into place structures that can
guarantee them a fair financial return for their work.
Free trade . . . is a policy which advocates that governments treat local and foreign
producers the same by not creating barriers against importing goods,
services or people from other countries, or giving national businesses
and farmers an advantage over foreign firms by offering them financial
support. In practice, truly free trade has never existed and reducing trade
barriers is always subject to intense political negotiation between countries
of unequal power. This often means rich multinational companies gaining
access to the markets of countries in the South while barriers continue to
exist for those countries to export their goods to countries in the North.
LEDCs (less These tend to be countries in the South. This term is used by the United
Nations, and others, to define the economic development of countries. It
is also a term that young people will learn about in the school curriculum,
in geography in particular. (See earlier section on developing countries.)
. . . is a process of reducing the government’s involvement in a country’s
economy, based on the idea that private businesses can run things more
efficiently. It normally involves deregulation (removing government
regulation and restrictions), privatisation (sale of state-owned enterprises
to the private sector) and opening up economies (removing trade barriers,
see Free trade).
Majority world
Within a global context the term ‘majority world’ refers to those who
either live or have their origins in the South. The majority population in
the Southern Hemisphere are Black, i.e. non-white, but share a common
experience of being subjugated to global domination by Western
(white) nations. The use of the term ‘majority’ serves to highlight the
marginalisation of Black majority people from global decision-making
processes as well as the need for the world to listen to Southern voices.
MEDCs (more
These will be mostly countries in the North. This is a term used by the
United Nations, and others, to define the economic development of
countries. It is also a term that young people will learn about in the school

curriculum, in geography in particular.
North . . . usually (but not always) describes countries that lie north of the
Equator, which are economically richer than those in the ‘South’, and
where the population is mainly white. Examples include Western Europe,
Canada, the United States. Other countries are considered part of this
category, including Australia, New Zealand and Japan.
South . . . usually (but not always) describes countries that lie south of the
Equator, which are economically poorer than those in the ‘North’, and
where the population is mainly Black. Examples include countries in SubSaharan Africa, Latin America, India, Pakistan and Bangladesh. In the past,
sometimes referred to as the ‘third world’.
Structural adjustment
. . . is a set of policy changes countries have to make in order to receive
loans through the International Monetary Fund and World Bank. It often
involves liberalisation of the economy. Structural adjustment is intended
to help countries become more economically efficient so they can
easily repay their loans, but it has been strongly criticised for creating
unemployment and making health and education too expensive for many
people as a result of forced reductions in state spending on health, welfare
and education services.
Organisations
DFID . . . the Department for International Development is the part of the
UK Government that manages the overseas aid programme and funds
Development Awareness activities in the UK
G8 . . . the G8 is a group of eight governments composed of the world’s major
market democracies: Canada, France, Germany, Italy, Japan, Russia, UK
and the USA. The G8 forms a centre of global governance dealing with
finance, investment, trade and transnational threats to human security. IMF . . . was set up in
1944 along with the World Bank to maintain a stable
international trading system. It monitors countries’ economies and gives
out loans to help the international economic system function more
smoothly. The IMF can impose conditions on countries wishing to borrow
money (see Structural adjustment). All borrowers must pay back the loan
within a specified time and are charged interest.
. . . are companies that operate in many different countries beyond the
ones where they are registered. A multinational corporation sells its
products and services globally and often has offices and staff in several
countries. Its products are often made in stages across several continents. The world has a
rapidly growing number of multinational corporations,
which are becoming increasingly powerful.
World Bank . . . is the main organisation providing financial help for development.
Originally established to help Europe recover after the Second World War,
it has also provided loans for structural adjustment in countries in the South
since 1980. By 1990, countries in the South owed the World Bank US$89
billion in debt. Smaller regional development banks in Africa, Asia and
Latin America work in the same way, but with fewer resources.
WTO (World Trade
. . . was created in 1994 to liberalise world trade through international
agreements. Based in Geneva, the WTO has 140 member countries, some
of which have much more economic and political power than others. For

instance, Japan has 25 delegates while Malawi cannot afford to keep any
staff in Geneva.
From
Global Youth Work Manual ,DEA

Drivers and Forces – Global world

Drivers and forces 1

This map of issues affecting the economy was created by Hazel Henderson to show the many factors
which influence the real economy. At the centre are the four indicators of inflation, interest rates,
budget deficits and unemployment used by Governments.
These few measures have a powerful role in macro-economic decision-making, but they ignore other
important factors which may be more powerful in the long run.

Drivers and forces 2

Worked example
Pattern of forces at the centre of environmental change within a country

Drivers and forces 3

Force field analysis
Action on climate change
For

Against

 
towns

public opinion
 
‘no growth’ greens !

media coverage 

EU, AOSIS. Etc 

science

climate sceptics
no opposition
cars & consumers
GDP dirivers
advertising
USA

A force-field analysis of support and resistance to change round a particular issue is a useful way
of identifying opportunities for campaigning.
The line in the middle is where you are now, the arrows represent different forces; anywhere there
is little or no opposition (see ) is an opportunity (! is a potential weakness).
This example suggests that towns and cities are not against action on climate change, suggesting
that there could be opportunities to make more progress in campaigning in this area. As a result,
many initiatives are working at the level of towns and cities to tackle climate change, such as Cities
for Climate Protection, Large Cities Leadership Climate Group of 40 cities, Transition Towns
Movement, Mayors Climate Protection Agreement.
This is despite the fact that international negotiations are making very slow progress due to the
opposition of the United States. At a city and state level, however, many Americans are addressing
issues of climate change and this influence on the US position in international negotiations
eventually.
Titus Alexander – United Humanity Manual

Paradigms in World Politics
The following four sets of core belief provide a useful compass with which to analyse many different
belief systems:
Realists believe that the interests of power, particularly the state (“raison d’état”, realpolitik, national
interest) and the balance of power between states predominant. They often believe in the inviolability of

state sovereignty and dual moral standards, for the citizen and international politics, where duplicity and
military power are necessary because there is not central authority to maintain order. Realist political
economy tends to be opportunistic, supporting trade liberalisation when it suits them, but they are
fundamentally mercantilist, using trade protection (tariffs etc) and subsidies to protect perceived national
interests. Realists include Thucydides (c400 BCE), Machiavelli (The Prince, 1532), Hobbes (Leviathan,
1651) Morgenthau (Politics among Nations, 1948), Henry Kissinger, or Robert Kagan (Paradise and
Power, 2003).
Multilateralists (also called liberals, pluralists or idealists) believe in the rule of international law,
universal human rights, individual freedom, self-determination, collective security and ultimately a
federal world government. Multilateralist political economy tends to favour free trade, governed by
internationally agreed rules. Multilateralists include Grotius (Laws of War and Peace, 1625) Kant,
Bentham, Woodrow Wilson, Willy Brandt and the UN system.
Structuralists analyse world power in terms of systems or structures like capitalism, imperialism, first
world/third world, global apartheid or constructivists. They include both Realists and Multilateralists, but
put more emphasis on structures of political economy which transcend nation states. They include
Wallerstein’s world systems theory (core, semi-periphery and periphery), neo-Marxists and Islamic
radicals.
Holists see the world as an interdependent whole, in which the natural environment plays a critical role,
including the availability of resources; the impact of climate, crops, disease or livestock; and the
interdependence of the environment, economy, culture and society. The concept of sustainable
development is essentially holistic. Holists include James Lovelock (Gaia theory), Hazel Henderson
(Creating Alternative Futures, 1996, Politics of the Solar Age, Paradigms in Progress) and organisations
like the New Economics Foundation.
These beliefs could be set on an axis:
Structuralist

Multilateralist

Realist

Holist
People’s actual beliefs are often complex. Someone may have holistic and multilateralist ideals, but
pragmatically see the world in realist and structuralist terms, so that they seek to influence events to
move from the one to the other in reality.
Other beliefs or theories, which could be mapped onto this access, include:
Neo-conservative – Project for A New American Century, G W Bush, Dick Chaney, Henry Kissinger,
Podhoretz, Wolfowitz, etc.
“Washington Consensus” – neo-liberalist economic policies of the IMF and World Bank

Free market capitalism / American Business Model (ABM)
State socialism/communism
Trotskyism
Christian Democratic / Catholic social teaching
Democratic socialism
“Third worldist” – anti-imperialism, third world nationalism, eg Non-aligned movement, G77, Arafat,
Castro, Hugo Chavez, Matin Khor, Tandon, etc
Globalists like Kenichi Ohmae (The Borderless World, 1990), Thomas Friedman, The World is Flat,
2005
Global Justice – Chomsky, Eduardo Galeano, Susan George, Edward Said, Naomi Klein, George
Monbiot, John Pilger, Lori Wallach, Joseph Stiglitz, etc.
Anti-globalisation – united in opposition to the Washington Consensus, but not in what they want
Green / environmentalist
Localists (like Colin Hines)
Feminists like Marilyn Waring (If Women Counted)
Ummah: the community and unity of Islam
Charity
Solidarity
Consumerist
Populist socialism C(Chavez in Venezuela)
Titus Alexander, United Humanity Manual

GLOBAL DIMENSION:
The global dimension is concerned with exploring interconnections between
people and places.
It asks us to observe the similarities and differences that exist around our world today
and relate these to our own lives.
The ultimate goal is to stimulate thinking about the responsibilities of ‘global citizens’.
From: GEOGRAPHY: THE GLOBAL DIMENSION
David Lambert, Alun Morgan and Diane Swift,
The global dimension contributes to the development of key skills including
Communication, cross-cultural communication, working with others, and an awareness of
diverse perspectives on issues. It contributes to thinking skills by encouraging pupils to
analyse, evaluate, question
assumptions; and creatively identify ways to achieve positive change.
The global dimension can inform the whole school ethos, leading to a school which is
inclusive, just and democratic and promotes social and environmental responsibility, respect
and cooperation

Global Dimension

in terms of four linked dimensions: issues, spatial, temporal and process.
Hicks states that a minimum requirement is to draw together:
i) relevant contemporary global issues;
ii) ways in which they are spatially related;
iii) ways in which they are connected over time;
iv) the pedagogy that is most appropriate for investigating such matters’
Controversially, he goes on to say that doing a project on, say, an Indian village or
setting up an international link are ‘therefore not good examples of good global
education’ because they do not locate the learning in the context
of living in an interconnected world or because learning about global issues has
to include different dimensions and interpretations, recognising the changing
dynamics of particular issues. Hicks further suggests that the most appropriate
pedagogy for the Global Dimension is one that is based on participatory and
experiential ways of teaching and learning:
David Hicks

Global Dimension
- awareness of and exposure to other and different cultures and the world context;
and a sense of global social responsibility;
- bringing students to understand that they are citizens of the world and to
demonstrate the interconnectedness of the world we are living in;
- teaching about global issues and understanding the impact of our actions;
- promoting and sustaining international links;
- understanding the bigger picture and their place in it;
- helping students to link their complex and different identities and their place in the
world.
- social justice and human rights to be at the core of education and
training, alongside sustainable development

Why is Education for Global Citizenship
essential in the 21st century?
In a fast-changing and interdependent world, education can, and should,
help young people to meet the challenges they will confront now and in the
future.
 The lives of children and young people are increasingly shaped by what
happens in other parts of the world..
 Education for Global Citizenship is good education because it involves
children and young people fully in their own learning through the use of
a wide range of active and participatory learning methods.
 Current use of the world’s resources is inequitable and unsustainable.
 Education for Global Citizenship encourages children and young people to
care about the planet and to develop empathy with, and an active concern for, those with
whom they share it.
 Education for GlobalCitizenship enables pupils todevelop the knowledge,skills and

values needed for securing a just and sustainable world in which all may fulfil their potential.
Inside

Regan (2008) says that according to the Partnership for 21st Century Skills, the skills we
need to be teaching include the following:
* Information, media literacy, and communication skills
* Thinking and problem-solving
* Interpersonal, collaborative, and self-direction skills
* Global awareness
* Economic and business literacy, including entrepreneurial skills
* Civic literacy
From ‘’Teaching controversial issues”

Active global citizenship is about enabling students to participate fully in a global society.
It can be summarised with three core themes.
1. To provide an experience of being able to make a difference through action.
2. To develop skills of enquiry, participation and reflection.
3. To develop an understanding of the world as a global community, and to discuss the
political, economic, environmental and social implications of this.
OXFAM Active global citizenship

DEVELOPMENT EDUCATION

DEFINITION, PRINCIPLES

• It enables people to understand the links between
their own lives and those of people throughout
the world.
• It increases understanding of the economic,
social, political and environmental forces which
shape our lives.
• It develops the skills, attitudes and values which
enable people to work together to bring about change
and take control of their own lives.
• It works towards achieving a more just and sustainable
world in which power and resources are more
equitably shared.
Development Education Association

Eight Dimensions of Development Education
Global citizenship
Gaining the knowledge, skills and understanding of concepts and institutions necessary to
become informed, active, responsible citizens.
• developing skills to evaluate information and different points of view on
global issues through the media and other sources
• learning about institutions, declarations and conventions and the role of
groups, NGOs and governments in global issues
• developing understanding of how and where key decisions are made
• appreciating that young people’s views and concerns matter and
are listened to; and how to take responsible action that can
influence and affect global issues
• appreciating the global context of local and national issues and decisions at a personal
and societal level
• understanding the roles of language, place, arts, religion in own and others’ identity
Interdependence
Understanding how people, places, economies and environments are al inextricably
interrelated, and that choices and events have repercussions on a global scale.
• understanding the impact of globalisation and that choices made
have consequences at different levels, from personal to global
• appreciating the links between the lives of others and children’s and young
people’s own lives
• understanding the influence that diverse cultures and ideas (political, social, religious,
economic, legal, technological and scientific) have on each other and appreciating the
complexity of interdependence
• understanding how the world is a global community and what it means to be a citizen
• understanding how actions, choices and decisions taken in the UK can
impact positively or negatively on the quality of life of people
in other countries
Conflict resolution
Understanding the nature of conflicts, their impact on development and why there is a need
for their resolution and the promotion of harmony.
• knowing about different examples of conflict locally, nationally and
internationally and different ways to resolve them
• understanding that there are choices and consequences for others in conflict
situations
• understanding the importance of dialogue, tolerance, respect and empathy
• developing skills of communication, advocacy, negotiation,
compromise and collaboration
• recognising conflict can act as a potentially creative process
• understanding some of the forms racism takes and how to respond to them
• understanding conflicts can impact on people, places and environments
locally and globally
Sustainable development
Understanding the need to maintain and improve the quality of life now without damaging the
planet for future generations.

• recognising that some of the earth’s resources are finite
and therefore must be used responsibly by each of us
• understanding the interconnections between the social, economic and
environmental spheres
• considering probable and preferable futures and how to achieve the latter
• appreciating that economic development is only one aspect of quality of life
• understanding that exclusion and inequality hinder sustainable development for all
• respecting each other
• appreciating the importance of sustainable resource use –
rethink, reduce, repair, re-use, recycle - and obtaining materials from sustainably
managed sources
Diversity
Understanding and respecting differences and relating these to our
common humanity.
• appreciating similarities and differences around the world in the
context of universal human rights
• understanding the importance of respecting differences in culture, customs and
traditions and how societies are organised and governed
• developing a sense of awe at the variety of peoples and environments around the world
• valuing biodiversity
• understanding the impact of the environment on cultures, economies and societies
• appreciating diverse perspectives on global issues and how identities affect opinions and
perspectives
• understanding the nature of prejudice and discrimination and how they can be challenged
and combated
Social justice
Understanding the importance of social justice as an element in both
sustainable development and the improved welfare of all people.
• valuing social justice and understanding the importance of it for ensuring
equality, justice and fairness for all within and between societies
• recognising the impact of unequal power and access to resources
• appreciating that actions have both intended and unintended consequences on people’s
lives and appreciating the importance of informed choices
• developing the motivation and commitment to take action that will contribute to a more
just world
• challenging racism and other forms of discrimination, inequality and injustice
• understanding and valuing equal opportunities
• understanding how past injustices affect contemporary local and global politics
Human rights
Knowing about human rights including the UN Convention on the Rights of the Child.
• valuing our common humanity, the meaning of universal human rights
• understanding rights and responsibilities in a global context and the interrelationship
between the global and the local
• understanding that there are competing rights and responsibilities in different situations
and knowing some ways in which human rights are being denied and claimed locally and
globally
• understanding human rights as a framework for challenging inequalities

and prejudice such as racism
• knowing about the UN Convention on the Rights of the
Child, the European declaration on Human Rights and the Human Rights Act in UK law
• understanding the universality and indivisibility of human rights
Values and perceptions
Developing a critical evaluation of representations of global issues and an appreciation of
the effect these have on people’s attitudes and values.
• understanding that people have different values, attitudes and perceptions
• understanding the importance and value of Human rights
• developing multiple perspectives and new ways of seeing events, issues, problems and
opinions
• questioning and challenging assumptions and perceptions
• understanding the power of the media in influencing perceptions, choices
and lifestyles
• understanding that the values people hold shape their actions
• using different issues, events and problems to explore children and young people’s
own values and perceptions as well as those of others

Global Education
Global education aims at developing learning communities, in which learners and educators
are encouraged to work cooperatively on global issues.
Global education aims at stimulating and motivating learners and educators to approach
global issues through innovative teaching and pedagogy.
Global education aims at challenging formal and non-formal education programmes and
practices by introducing its own content and methodology.
Global education aims at accepting otherness and interdependency and creating the
conditions for others to express themselves and build behaviour of solidarity.
Global education helps learners to develop alternatives when taking personal or public life
decisions and reflect on the consequences of their choices, thereby cultivating a spirit of
“global responsibility of the
citizens of the world”.
Global education promotes participation in action. in other words, it invites educators and
learners to act dynamically for a more just and equal world for all.19
Global Education Guidelines
Concepts and methodologies on global
education for educators and policy makers

Global Education - definition
Global education is an education perspective which arises from the fact that contemporary
people live and interact in an increasingly globalised world. this makes it crucial for education
to give learners the opportunity and competences to reflect and share their own point of view
and role within a global, interconnected society, as well as to understand and discuss complex
relationships of common social,
ecological, political and economic issues, so as to derive new ways of thinking and acting.

Global education is education that opens people’s eyes and minds to the realities of the
globalised world and awakens them to bring about a world of greater justice, equity and
Human Rights for all.
Global education is understood to encompass Development Education, Human Rights
Education, Education for Sustainability, Education for Peace and Conflict Prevention and
Intercultural Education; being the global dimension
of Education for Citizenship.
From Maastricht global education declaration (2002)

Universal Declaration of Human Rights
Educating shall be directed to the full development of the human personality and to the
strengthening of respect for human rights and fundamental freedoms. It shall promote
understanding, tolerance and friendship among all nations,
racial or religious groups, and shall further the activities of the United Nations for the
maintenance of peace.
article 26, united nations, general Conference, san francisco, 10 december 1948
www.un.org/education

International Education
Combining learning, training, information and action, international education should further
the appropriate intellectual and emotional development of the individual. It should develop a
sense of social responsibility and of solidarity with
less privileged groups and should lead to observance of the principles of equality in everyday
conduct.
UNESCo, general Conference, paris, 19 november 1974
www.unesco.org/educationWhat is global education? 11

Education Agenda 21
Education, including formal education, public awareness and training should be recognized as
a process by which
human beings and societies can reach their fullest potential.
Education is critical for promoting sustainable development
and improving the capacity of the people to address environment and development
issues.
United Nations Conference on environment &. development, rio de Janeiro, 3 to 14
June 1992

Introduction: Education has to develop the capacity of appreciation of the value of freedom
and the capacities needed
for facing the challenges associated to it. This means to educate citizens for resolving difficult
and uncertain situations,

to build in them aptitudes for autonomy and individual responsibility. This is linked with the
appreciation of the value of
civic involvement and the capacity of association with other persons for resolving problems
and for working towards
the building of an equitable, peaceful and democratic society.
UNESCO - Declaration and Integrated Framework of Action
on Education for Peace, Human Rights and Democracy. Paris 1995

Education for sustainable development
The basic vision of Education for Sustainable Development is a world where everyone has the
opportunity to benefit from education and learn the values, behaviour and lifestyles required
for a sustainable future and for positive societal
transformation.
United Nations decade of education for sustainable development, international
implementation scheme, January 2005
www.unesco.org/education12

What is development education?
The aim of Development Education and Awareness Raising is to enable every person in
Europe to have life-long access to opportunities to be aware of and to understand global
development concerns and the local and personal relevance
of those concerns, and to enact their rights and responsibilities as inhabitants of an
interdependent and changing world by affecting change for a just and sustainable world.
The European Consensus on Development:The contribution of Development
Education &Awareness Raising, 2007
Intercultural dialogue and Development Education
Article 2: Objectives
1. The overall objectives of the European Year of Intercultural Dialogue shall be to contribute
to […] raising the awareness of all those living in the EU, in particular young people, of the
importance of developing an active European
citizenship which is open to the world, respects cultural diversity and is based on common
values in the EU as laid down in Article 6 of the EU Treaty and the Charter of Fundamental
Rights of the European Union […]
2. The specific objectives of the European Year of Intercultural Dialogue shall be to: foster
the role of education as important medium for teaching about diversity, increase the
understanding of other cultures and developing skills
and best social practices, and highlight the central role of the media in promoting the principle
of equality and mutual understanding.
European Year of Intercultural Dialogue 2008
Education for Democratic Citizenship
Education for democratic citizenship and human rights education are closely interrelated and mutually supportive.
Education for democratic citizenship focuses primarily on democratic rights and
responsibilities and active participation, in relation to the civic, political, social, economic,
legal and cultural spheres of society, while human rights education is

concerned with the broader spectrum of human rights and fundamental freedoms in every
aspect of people’s lives.
Council of Europe Charter on Education for Democratic Citizenship and Human
Rights Education (adopted by the Committee of Ministers on 11 May 2010)

Levels of Global Education
Contents in global education bridge the problems in a micro context with global issues (which
are also problems in macro context) and move from close reality (the family, the
neighborhood, the school, the
city) to intermediate reality (the region, the state) and distant reality (the global world). it is
therefore important to track the same problems and issues at all these levels in order to
constantly investigate the relationship between micro and macro, one of the most important
methodological approaches for understanding globalised themes

Global Education and the Subject Fields
Global education does not introduce new contents, but it enriches the concepts and
contents of all subjects and fields of education related to global development by widening
their dimensions.
Knowledge of the globalization process and the development of world society
the focuses of global education are social justice and sustainable development to give life
chances to everyone. therefore the content areas from which global education can draw its
themes include key issues such as living conditions at local level and in other parts of the
world, multicultural societies, social,
political, economic and cultural contexts, structural and direct violence, interdependencies
between regions, countries and continents and limited natural resources, the information
society and the media.
Knowledge of the history and philosophy of universal concepts of humanity
global education provides knowledge about universal concepts of humanity like: human
rights, democracy and good governance, economics, social Justice, fair trade, gender
equality, peace and Conflict transformation, Citizenship, diversity, intercultural and
interfaith dialogue, sustainable development, health and equal access to scientific and
technological achievements.
Knowledge about communalities and differences global education provides knowledge
about communalities and different lifestyles, cultures, religions and
generations. people in all parts of the world have emotions, joys and sorrows. understanding
similarities and differences makes it easier to respect diversity.
skills
Critical thinking and analysis
global education should help learners to approach issues with an open, critical mind, reflect
on them and be willing to consider their opinions in light of new evidence and rational
argument. they should be able to recognise and challenge bias, indoctrination and propaganda.
Changing perspectives or multi-perspective approach

global education should enable learners to change perspectives and look at situations from
different points of view.
Recognise negative stereotypes and prejudices
global education should enable learners to recognise negative stereotypes and prejudices and
actively oppose them.
Intercultural competences in communication
global education should help learners to deal with cultural variety of languages and codes so
that mutual understanding can be achieved. in today’s mosaic-like cultures, we have to accept
the idea that every sociocultural group can contribute to the enrichment of our community life
through the exchange of identity elements, dialogue and involvement of all the members of
the multicultural community.
Teamwork and Cooperation
global education should help learners to appreciate the value of cooperating in shared tasks
and work together with other individuals and groups towards common goals.
Empathy
global education should enable learners to understand sensitively the viewpoints and feelings
of others, particularly those belonging to different groups, cultures and nations from their
own.
Dialogue
global education should develop dialogue skills, such as active listening, respect for others’
opinions and constructive assertiveness.
Assertiveness
global education should enable learners to communicate clearly and assertively with others
i.e. neither in an aggressive manner that denies others’ rights nor in a passive manner that
denies their own.
Dealing with complexity, contradictions and uncertainty
global education helps learners to understand the complexity of the world, be aware of
contradictions and uncertainties and understand that there are no one-dimensional solutions
for complex problems.
Dealing with conflicts and conflict transformation
global education should enable learners to face conflicts and deal with them in a constructive,
systematic way.
Creativity
global education should stimulate imagination to think and work on global issues in a creative
and enjoyable way.
Research
global education should enable learners to search for knowledge on global issues by using
different sources.
Decision Making
global education should enable learners to participate in decision-making processes and take
initiatives through democratic procedures.
Dealing with Media
global education should enable learners to develop media awareness and approach
information with a critical mind.
Dealing with Science and modern Technology
global education should equip learners with the skills required for responsible use of new
science and technology achievements.
Values and attitudes
Core values allow educators to clarify the basic principles of the learning process, guiding
them in choosing the contents, identifying and using sources of information, designing

teaching-learning-evaluating strategies and developing fields of practical intervention for the
learner.
the ultimate purpose of global education is to develop values, based on knowledge of global
issues and relevant skills in order to build attitudes for responsible global citizenship at
individual and collective level.
From :DEA. Global Education Concepts.
Development education -definition
Development education is a commonly used term for educational work with young people,
children and adults around global inequalities and injustice.
The United Nations defines development education as educational work that seeks:
“To enable people to participate in the development of their own community, their nation
and their world as a whole. Such participation implies a critical awareness of local, national
and international situations based on an understanding of the social, economic and political
processes . . .
“. . . is concerned with ( . . . ) issues of human rights, dignity, self-reliance and social justice
in
both developed and developing countries. It is concerned with the causes of
underdevelopment
and the promotion of an understanding of what is involved in development, of how different
countries go about undertaking development and of the reasons for and ways of achieving a
new international economic and social order.
”
DEA sees development education as encompassing the following principles:
• Enabling people to understand the links between their own lives and those of people
throughout the world.
• Increasing understanding of the economic, social, political and environmental forces that
shape our lives.
• Developing the skills, attitudes and values that enable people to work together to bring about
change and take control of their own lives.
• Working towards achieving a more just and sustainable world in which power and resources
are more equitably shared.
From: Development Education at the Heart of Learning DEA Strategy 2004–2008)

Definition Development
A widely used international definition is:
“development that meets the needs of the present without compromising the ability of
future generations to meet their own needs”. (Brundtland Commission, 1984)

What is education for sustainable development (ESD)?
“(Education for sustainable development) enables people to develop the knowledge, values
and skills to participate in decisions about the way we do things individually and collectively,
both locally and globally, that will improve the quality of life now without damaging the

planet for the future.” (What sustainable development means for youth services and youth
workers, DETR 2000.)
Achieving sustainable development requires two key changes:
• People across the world, and especially in developed countries, need to understand the
social and environmental impact of the choices they make.
• They need to be empowered to take action to ensure that their decisions, and those that their
governments make on their behalf, do not jeopardise the ‘quality of life’ of future generations.
This includes access to education and employment, community cohesion and our relationship
to the natural environment.
Key concepts Education for Sustainable development
Key concepts
In order to achieve the overall aims of sustainable development, ESD has been defined as
being underpinned by seven key concepts:
• Diversity: Respecting and valuing both human diversity – cultural, social and
economic – and bio-diversity.
• Quality of life: Acknowledging that global equity and justice are essential elements of
sustainability and that basic needs must be met by everyone.
• Interdependence: Understanding how people, the environment and the economy are
inextricably linked at all levels, from the local to the global.
• Citizenship – rights and responsibilities: Recognising the importance of taking
individual responsibility to ensure the world is a better place for yourself and others.
• Needs and rights of future generations: Understanding our own basic needs and
the implications for the needs of future generations of actions taken today.
• Sustainable change: Understanding that resource are finite and that this has
implications for people’s lifestyles and for commerce and industry.
• Uncertainty and precaution: Acknowledging that there is a range of possible
approaches to sustainability and that situations are constantly changing, indicating a
need for flexibility and lifelong learning.
Youth work provides an arena for delivering education for sustainable development by
linking global issues to the daily lives and interests of young people. Education for sustainable
development reflects the beliefs and values that youth work and sustainable development
havein common:
Education for Sustainable Development - Values
• A commitment to the future.
• An emphasis on sustainable lifestyles at an individual and community level.
• A commitment to equity.
• A belief in interdependence.
• A belief in the need for active involvement by individuals and communities to energise
change.
• A recognition of the rights and responsibilities of citizenship.
• A commitment to education as a strategy for change.

Education for Global Citizenship
Education for Global Citizenship gives children and young people the
opportunity to develop critical thinking about complex global issues in the
safe space of the classroom.

This is something that children of all ages need,for even very young children come face to
face with the controversial issues of our time through the media and modern
communications technology. Far from promoting one set of answers,
Education for Global Citizenship
encourages children and young people to explore, develop and express their
own values and opinions, whilst listening to and respecting other people’s
points of view.
This is an important step towards children and young people
making informed choices as to how they exercise their own rights and their
responsibilities to others.
Education for Global Citizenship uses a multitude of participatory teaching
and learning methodologies, including discussion and debate, role-play,
ranking exercises, and communities of enquiry. These methods are now
established as best practice in education, and are not unique to Education
for Global Citizenship. However, used in conjunction with a global
perspective, they will help young people to learn how decisions made by
people in other parts of the world affect our lives, just as our decisions affect
the lives of others.
Education for Global Citizenship is …
● asking questions and developing critical thinking skills
● equipping young people with knowledge, skills and values to participate as active citizens
● acknowledging the complexity of global issues
● revealing the global as part of everyday local life, whether in a
small village or a large city
● understanding how we relate to the environment and to each
other as human beings.
Education for Global Citizenship is not …
● too difficult for young children to understand
● mostly or all about other places and peoples
● telling people what to think and do
● providing simple solutions to complex issues
● an extra subject to cram into a crowded curriculum
● about raising money for charity.
The Global Citizen

Global Citizen as someone who:
● is aware of the wider world and has a sense of their own role as a world citizen
● respects and values diversity
● has an understanding of how the world works
● is outraged by social injustice
● participates in the community at a range of levels, from the local to the global
● is willing to act to make the world a more equitable and sustainable place
● takes responsibility for their actions.

Key elements for Global Citizenship
What skills, knowledge and values are necessary for a young person to become a
Global Citizen?

Stage/Early Years to 16–19. Curriculum United Kingdom
Skills
● Critical thinking
● Ability to argue effectively
● Ability to challenge injustice and
inequalities
● Respect for people and things
● Co-operation and conflict
Resolution
Values and attitudes
● Sense of identity and self-esteem
● Empathy
● Commitment to social justice and equity
● Value and respect for diversity
● Concern for the environment and commitment to sustainable development
● Belief that people can make a difference
Knowledge and understanding
● Social justice and equity
● Diversity
● Globalisation and interdependence
● Sustainable development
● Peace and conflict

What is the role of a global educator?
The global educator has a key role in helping people to make sense of the world. She needs to:


be aware of global issues and understand at least one in depth;



know about international political institutions and dynamics;



understand mental models, concepts and ideological approaches to world politics;



get people to think critically about their own and others’ assumptions and mental models;



help people to find and assess information on global issues and perspectives;



encourage people to develop knowledge and skill to be effective world citizens.

While global educators may not be experts in international relations, development studies or world
politics, they must be active learners about global issues. They must be able to ask questions that get
people to test their assumptions, to seek evidence and to deepen their understanding of what is happening
in the world.
Rapid change makes it impossible for anyone to keep track of what is happening. We rely on our mental
maps or core concepts to tell us what is important and where to look for information. A “mental map” is
the ideology, paradigm or world view which underlies the way we see the world.

Rapid change also makes it essential to double check information and assumptions, because they may no
longer be accurate or relevant. The global educator needs to stay informed through wider reading, web
research, television documentaries, conferences, courses, campaigns and magazines.
In particular, the global educator needs to be aware of the role and nature of international agencies.
Attempting to understand global issues without looking at international agencies is like trying to
understand transport in Britain without considering the role of government, regulation and the road
lobby, transport unions or the railway system. While it is not necessary to know everything about
institutions relating to transport, many apparently local issues can only be understood in the context of
national policies and institutions. The number of car accidents in one country compared to another has
more to do with its transport policies than the driving ability of its population. In other words,
governance matters.
Titus Alexander, United Humanity Manual

Global Citizenship
“The proprietor of stock is properly a citizen of the world,
and is not necessarily attached to any particular country,” Adam Smith, 1776.
Global Citizenship at Chevron
Being welcome in its host communities is an essential part of Chevron’s corporate vision. To earn trust,
Chevron knows its methods and motives must be based on respect for its neighbors.
Chevron’s community investments include direct or in-kind financial support and donations by
employees who volunteer their time and expertise. Generally, these efforts focus on health, education,
environmental protection and local economic growth. Among the most dramatic results are those seen
in Chevron’s international operations.
No economic activity exists in isolation; Chevron is only as strong as the communities around it. That’s
why each community investment is designed to put tools in the hands of people, and each reflects the
belief that, working as partners, the company and its neighbors can achieve mutual goals for financial,
personal and social progress.

Oxfam sees the Global Citizen as someone who:





is aware of the wider world and has a sense of their own role as a world citizen;
respects and values diversity;
is willing to act to make the world a more equitable and sustainable place;
takes responsibility for their actions.

DEA’s vision of global citizenship
“Young people are growing up in an increasingly global context. Many of us have family origins or
family members in other countries. Many of us live, work and study alongside people from all over
the world. More and more people are traveling for work or for leisure. All forms of culture are shaped

by global influences. Each decision we make as consumers or electors has an impact on global
society.
“To understand the nature of citizenship, young people need to learn about their position and role in
relation to the world in which they live. They also need to develop the skills that will enable them to
participate fully in society at a local, national and international level.
“The global dimension to citizenship is more than learning about 'global issues' such as sustainable
development or international trade. … It is also about understanding the global factors to local issues
which are present in all our lives, localities and communities.
It is part of the jobs we do, the clothes we wear, the food we eat, the music we listen to, the people
and faiths in our communities, the pupils in our schools.
It affects the decisions we have to make about our everyday lives from what to buy to where to go on
holiday. Furthermore the processes at work at a local level are also at work all over the world and at
many different levels, highlighting the similarities and ties that exist globally.
DEA: www.citizenship-global.org.uk
Global Citizenship in the Michigan MBA
Central to the Leadership Development Programme is "Global Citizenship," the highly innovative
core to a highly innovative pre-session. The global citizenship day is spent coming face-to-face with
the very tangible need for corporate citizenship--by doing project work alongside invited corporate
executives in places like homes for at-risk adolescents, homeless shelters, or inner-city job retraining
centers. It's also about intense development of team skills and understanding what it takes to lead
others.
For a global citizenship certificate at graduation, students will study:
• “Enacting Democracy,” on the challenges facing the establishment, evolution and operation of
democratic forms of government;
• “Global Community,” on similarities and differences across communities and highlight local and
individual issues and community responses; and
• “Transnational Issues,” on the transnational forces shaping global actions, such as technology,
environmental degradation, population growth and migration, the arms trade and international human
rights standards.
Association of American Colleges and Universities (AAC&U)
Robert Muller [Chancellor of the University of Peace, Costa Rico] suggests that teaching-learning
requirements for global community include four important areas:
1) developing an understanding of the biospheres, or the earth as a system that is totally alive, of
which we are a part;
2) learning our role in the social sphere of an emerging global community with its diverse cultures,
perspectives, and views;
3) understanding our place in time, that is, our connectedness to the deep past and the further
evolution to come; and

4) attending to the moral-spiritual-personal growth of each individual, with responsibility for others in
the whole earth community.
Education for Global Citizenship, www.globaleduc.org/edglobcit.htm
Titus Alexander, author and educator
“Citizenship requires both legal rights and the ability to exercise those rights in practice. In
international law there is no ‘world citizenship’, only citizens of sovereign states. In this respect,
individuals are recognised only in terms of their group identity. As in South Africa, there is a
hierarchy of group rights:
1. citizens of the USA, UK and France, with veto powers in the Security Council, NATO and IMF,
World Bank and global economic regimes;
2. OECD and Western Alliance, who have the vote, access to courts and Western solidarity;
3. other independent states represented on a regional basis and party to human rights conventions
4. independent states which do not adhere to human rights conventions;
5. occupied territories and peoples without states;
6. refugees, asylum-seekers and stateless person.
“Although not explicitly classified by race, this hierarchy is banded by colour. … Nationality laws of
most countries, and the European Union, explicitly enshrine this ‘classification’.”
From Unravelling Global Apartheid, Polity Press, 1996

Citizenship can be defined in terms of nine distinct but interdependent elements:
1. Membership of a state, society and the world
2. A sense of personal power, self-esteem and confidence to take part.
3. Democratic values, eg freedom, fairness, social justice, respect for democracy and diversity.
4. Political and human rights including enshrined in law and UN Conventions
5. Civic involvement and responsibility (‘active citizenship’). Rights create obligations on others and
‘duties to the community’ are part of the Universal Declaration (Article 29).
6. Accountability means those responsible for decisions are answerable for their actions.
7. Knowledge and skills needed to take part
8. Participation in democratic decision-making
9. A constitution, written and unwritten rules governing the place of citizens in society.
From Titus Alexander,
Citizenship Schools
UNICEF-UK/Campaign for Learning, 2001

UK Foreign Office
“Global Citizenship initiatives [in business] tend to focus on five main issues:
1. Human rights and labour standards
2. The Environment
3. Corruption
4. Conflict prevention
5. Supply chains and global sourcing
Global Citizenship: Business and society in a changing world, March 2001, Ref: 0176D

Global Education and Human Rights - Rumen Valchev
Why Human Rights are at the core of Global Education and Education for Global
Citizenship?
Human Rights are among the most global elements of the contemporary world because they are a
consequence of our human nature, of what makes us humans and is common to all of us – universal
rules of interaction and functioning of the world around us.
There is no other social unifying element that has so much to do with human nature and is of
universal importance and application as Human Rights.
While Human Rights are based on and reflect the basic needs of any human being, their
application and importance affects everyone and all of us. The various “generations” of
Human Rights reflect the various needs that people had and today they also reflect the needs
of the communities. Human Rights reflect the contemporary idea of the essence of human
existence, of quality of life and their violation or disrespect leads to individual or group
actions aimed at social change.
Human Rights have the potential to alter the characteristics of society.
These rights become an integral component of social order and social development, as in
the past such components and driving forces were: violence, discrimination and inequality.
Human Rights not only have become a legal framework and point of reference for
everybody, but they also reflect the social spirit of our times.
The mutual interdependence of human societies’ members finds an expression in the
establishment of mechanisms for increased levels of human solidarity and action. If a
certain Human Rights violation problem arises within a certain community and it is not
resolved within the community, then it is addressed at a higher level within the larger
community and always calls for action/intervention. In the global, universal world Human
Rights violations will never remain unnoticed and unaccounted for.
The idea behind the European Unions is pretty much the same. This is the first regional
Union that sets the enforcement and observation of Human Rights as one of its basic
foundations.
The reverse model of taking action is also valid – each global problem that poses a
certain threat to humanity /climate change, war, poverty, illiteracy, exploitation/
becomes a personal issue, because it violates our individual rights and calls for personal
engagement, reaction.
Climate change will not be resolved only by international agreements and summits. In order
to resolve this ecological problem every one of us needs to make his/her contribution and the
humankind as a whole needs to work in that direction. For the first time in history the
individuals have the opportunity to be the architect of their own lives. In this way Human
Rights become an active tool, an imperative for political and individual action.
Human Rights become the guiding principle of actions and relations within the global society
where the traditional guiding principles and mechanisms like religion, ideology, use of power on the
part of the government, etc. fade away.
The very nature of Human Rights predetermines their global position and importance:

- they can not be expropriated – they are the basis for permanent, foreseeable human
activities, they serve as a set of criteria for evaluating these activities and provide the moral
grounds on the basis of which we distinguish good and bad;
- they are indispensable – for the first time individual and community developments are
evaluated as a total of interlinked and interdependent indicators,
- they are mutually contingent – positive action inevitably breeds the necessity of other
positive actions/reactions. The world, various communities, individuals become sensitive to
social problems and comprehend them in their complexity and integrity.
The essence of the new globality as opposed to the imperial one is that each problem, each
violation of a certain right or each implementation of a certain right for that matter brings
about its interdependence with other rights and problems. Human Rights and their
development are not an isolated issue, they are globality in action.
Unlike 1948, today Human Rights are not just declared principles, they are rules endorsed by
international law, transposed in national laws in regional regulations and international
relations.
In spite of certain separatist approaches their universal character is beyond any doubt and they are
the basis for sanctions and rewards in any community – local, national, regional and global.
The fulfillment of Human Rights is just the other name for people’s empowerment it is the
ultimate process of freeing individuals from oppressive limitations imposed by governments,
religions, stratus and ethic groups.
Through the idea of universal Human Rights the person becomes universal and global - a
citizen of her/his country and a global citizen at the same time.
Human Rights reflect the idea of a world at the center of which is every human being, human
prosperity and realization of human potentials to the maximum. A world that empowers, that
safeguards rights and freedoms and reacts vigilantly to violations of the rights of every individual –
this is the new key, universal, unifying idea.
Realization of Human Rights becomes the criterion for evaluating the quality of human life, the
criterion for judging how advanced a certain community or a certain country is. Today we are in the
process of transition towards a world where traditional criteria like military power, authority of state
institutions, GDP /economic and military/ parameters, ideologies and religions no longer have the
same value as in the past.
The fulfillment of Human Rights becomes the synonym for the sustainable development
concept or vice versa the concept of sustainable development would never evolve in a world
where there is no due respect for Human Rights.
The moment of breaking away with personal, professional and class dependencies brings about the
dawn of national citizenship, today the liberation of the individual from national limitations is the
basis for the global citizenship. In the ideal global community the terms “foreign” or “alien” will not
exist.
Human Rights bring about new ideas like: liberation of various communities, equality between
individuals, groups of people and cultures, access to resources, freedom to choose their own
development models, etc.
The idea of universal Human Rights provides us a new reference system through which to
explore the global systems and topics – distribution of goods and resources, communications,
culture, environment, information, conflicts and their resolution. Human Rights system also serves as
the legal ground for resolving global problems and conflicts relating to climate, resources, population,
distribution, terrorism.

Human Rights become the basis for resolving national and international conflicts and
problems. Today, a single violation of Human Rights is sufficient for imposing sanctions by the
international community even for an armed intervention in the internal affairs of a given country
which violates these rights. Individual Human Rights supersede all previous systems based on
repression, exploitation, arbitrary settlement of conflicts and brutality.
Conversely, local problems related to Human Rights enforcement or violations become global
issues. Efforts to resolve them employ global resources for the codification of the problem and the
creation of a legal framework to address similar issues in global perspective. Whenever violations
occur the international community joins efforts and takes action to protect the basic Human Rights.
Protection of Human Rights is just the other name of the contemporary global issues and
problems. Human Rights blend together the ideas of the uniqueness and value of each single person,
the idea of freedom and equality with the great and eternal ideas of social justice which in their
complexity are assuming new global dimensions.
The new world order vision is delineated not by ideologies but by the Human Rights concept.
It could be deducted from it in all aspects: social, economic, cultural and international.
Human Rights indicate what our future is going to be – they are an ideal, focusing all
development efforts; they are in a way a prophecy that came true and a moral imperative.
The idea of universal Human Rights is the first globally accepted and unifying idea unlike
various religions, ideologies, imperial or political ideas.
In this sense Human Rights are the 21st century religion as Upenda Bakshi put it. They have the
potential and universality of a religious message as they touch the souls of human beings and inspire
them. At the same time they have the potential to influence entire communities, various social groups,
the national states and the entire international community.
They serve as a set of criteria for evaluating social and individual development. From the point
of view of the individual – the improved living conditions for many people today are in harmony with
the idea of implementing these rights into practice but also with the idea of assuming certain
responsibilities related to obeying certain norms and promoting certain standards, thus the objective of
human existence could be defined as an accomplishment of basic rights and approbated human
dignity.
Human Rights are the only platform that can unite people from all over the world into a single
community sharing these principles because so far humanity has always been divided along different
lines.
Solidarity between people is a fundamental characteristic of universal rights, without solidarity
Human Rights can not be really effective. Solidarity could be manifested globally only in a mutually
dependent and interlinked world. Solidarity becomes everyday experience not just a necessary
response to critical situations as it used to be in the past and unfortunately sometimes even today.
Human Rights become a crucial criterion in every day decision making – individual,
group and global. They are the basis for all decisions, but also define the boundaries with
respect to these decisions – nobody’s happiness could be erected on the suffering of other
human beings especially children.
Human Rights presuppose the peaceful resolution of arising problems – there could be no
other means of problems resolution within this paradigm. For the first time in history peaceful
resolution of conflict could become the universal approach for dealing with conflicts and
crises and become essential to the process – any attempt to resolve the problems by applying
power would be in contradiction to the Human Rights ideology.

As it was mentioned Human Rights become the universal ideology of human existence
and a universal language for mankind – the only possible channel of communication, of
understanding and mutual actions. This is the language of the universe of human
differences; it replaces the mythology language, the vocabulary of brutal power, religion and
economic rationality. It is universal because it is easily understood by everyone and in this
way provides the unique opportunity for all of us to be ourselves everywhere and in any time,
to be free, to break away from dependencies, to overcome boundaries, to communicate, to
express ideas, to understand and be understood.
Get to know your rights, take advantage of them and be free.
Human Rights could be a shield for every one of us in this huge, complex world, even for the
weakest and most isolated person. They are the ultimate protection against interventions – universal,
understandable by everyone, natural and legally enforced.
Today mankind is being unified by the idea of promotion and implementation of Human Rights and
this process provides meaning to human efforts – the eventual end of history will be a world where
equal conditions are established for each human being to fulfill her/his rights and where there are
mechanisms that track down and eliminate any violation of these rights.
The idea of global citizenship is also rooted in these rights. Universal citizenship is possible only
in a mutually dependent, open world in which Human Rights are the ultimate law, universal
language for human communication and the basis of the social system in which the individuals
function and develop.
Human Rights are the code of human behavior, the code for group behavior; they
predetermine all rules and imperatives of our behavior – freedom/liberty within the realms of
respect for the other, tolerance, understanding, solidarity and responsibility for the well-being
of others.
My liberty ends where the rights and freedoms of other people start. This is the behavior
code that sets us free. For the first time the concept of Human Rights provides the solution
to the complex relationship: “individual – group/community”. The individual should and
could not be sacrificed, whereas at the same time collective welfare is a difficult task to
achieve and its fulfillment takes a long time as it is a complex sum of individual decisions and
choices.
The implementation of Human Rights requires constant efforts – to define the
interests and needs of other stake-holders. Once they are universal we should focus on
studying and getting to know better human nature in its multiple manifestations, we should
gather knowledge of human faiths and lives elsewhere (outside our immediate environment),
we should be able to take action, we should be able to participate in decision making, taking
into account the immense varieties of human experience.
It becomes even more difficult to do all these things today in a world of limited resources
where justice is very often delayed or denied and where still lots of outdated modes of action
like: use of power, myths, religion, economics, nationalism, sexism, etc prevail.
That is why Human Rights Education and Training creates the basis for solidarity, for a
new global understanding and mentality, of a new sensitivity, judgment and predisposition for
global actions.
***
Human rights in the Global Adult Education
The above stated is the main reason for including “Human Rights” as a key component in any global
education module.
They are the heart of contemporary globality and are the guidelines along which global problems are
resolved.

Human Rights are the measure for advancement and development nowadays
They are our personal landmark in the complex, contemporary reality
They are the basis of solidarity at all levels
They are the legal and moral foundation of any civil society
Human Rights are the key to global citizenship, in order to become citizens of the world we can not
operate in any other paradigm but that of basic human need, rights, freedoms, mutual responsibilities
and solidarity actions.
When we are concerned with educating adults, several other arguments come to mind.
Adult, complete personalities enjoy the full spectrum of Human Rights; they are the subjects of
these rights. Only in this capacity they are true citizens, subjects of any community that will feel
comfortable in any country and state. The study and knowledge of Human Rights is a condition for a
person to feel comfortable in her/his community and also outside it.
For the adult citizen today it is impossible to experience the variety and richness of these rights
only within the boundaries of her/his own community. Each promotion, fulfillment or violation of
any of these rights takes the individual to the others, to wider horizons and realms – enlarges the
vision of life, taking the individual to the larger community.
It is quite impossible for any of us to be a citizen of the world every day but without the idea of
global citizenship people very often condemn their own freedom and wellbeing.
Whenever we deny or not take interests in the global problems and issues there is the hazard that our
own lives and subsistence would be exposed to risks.
There is no other way for the development of the global sensibility, solidarity and the global
citizenship consciousness outside the concern for other human beings’ problems and destitute
regardless how far from us they are. Such problems should always be approached from the point of
view of protection of Human Rights. Otherwise our interest in the world around us is mere curiosity,
a search for fanciful facts and oddities.
Human Rights within Global Education are the reference point for interpretation and evaluation
of events and situations.
These rights are violated every day in so many places and the violations are best understood by
adults. Because of their national, professional and confessional situation adult citizens are in a
position to identify themselves with other people in similar situations /exploited, maltreated,
humiliated, oppressed, excluded/ or with people in opposite situations / the rich from the North, the
poor from the South/.
Human Rights violations provide a platform for action, for reevaluation of value systems and of
what is going on in our world these days.
Taking interest and examining Human Rights violations in other countries and regions makes
are not only more sensitive but provides us with ideas and models of action that can be applied
in our own circumstances. Examples elsewhere indicate how far we can get if we respect or
disrespect Human Rights.
Adults are always a part of a certain community /voluntary associations, professional organizations,
families and family structures etc./, which gives strength to initiate and take actions. That is why
studying and getting to know Human Rights at a global context in detail is not just an academic
exercise, but an appeal for change and invitation to take action. Action should be taken most of all
within our own communities, but sometimes solidarity actions can outreach these boundaries

especially when we exert pressure for respecting Human Rights elsewhere or seeking solutions to
global problems within the framework of Human Rights.
The Rights of citizens serve as a point of reference for adults in the wide variety of local and global
problems, they provide the link between them, offer frameworks for evaluation of the world and our
own place in it, the place of our social groups – professional, ethnical or religious.
Human Rights bring the world closer to the adults citizens – they are the universal language of
communication without which citizens would not be able to understand the global problems and
conceptualize the world. This language is much better than the one of ideologies, of violence, of
confrontation.
The concrete rights that are studied could be linked to concrete professional or social situations and
in this way provide better concrete results for adults in addressing certain problems and
contradictions.
For adults that are socially excluded global Human Rights Education results in starting the process
of self-awareness, inclusion and commitment.
Finally adults bear the responsibility for the young generations, for the future of this world, the
world that equally belongs to our ancestors and successors as well. From this point of view global
Human Rights education provides us with a clearer vision for the world and our own actions in
it.

Development Education and Conflict Resolution –Rumen Valchev
Each problem – from the most personal, to the most global one could be approached from
two extreme perspectives.
On the one hand, the problem is an opportunity to seek cooperative solution, for
building relations between parties, inclusion of stakeholders in the process of jointly finding
the solution, on the other hand the problem could be viewed as a conflict – as opposition,
contradiction, as a process of hostility or domination of either party in the process of resolving
the issue.
Each problem presupposes conflict of interests – the clash of parties’ interests often leads
to challenging and resisting the process of resolving the problem.
Limited resources, different value systems, opposing interests, various interpretations of the
issue that lies at the heart of the problem, prevailing national systems for conflict resolution,
the differing positions of the parties within a given system generate collisions between the
parties involved in the conflict that leads to various degrees of collisions.
There is another option as well. The sides in a conflict to cooperate, to explore the
differences that led to the conflict situation, to explore the resources available for solving the
problem, to explore their interests and try to reach a mutually acceptable solution. This is the
constructive approach to problems and conflicts.
Very often depending on the prevailing approach to resolving the conflict situation
depends the social development or the development of a given system.
In personal relations, whenever the parties involved view each other as enemies, as mutually
exclusive then the development of the conflict would be more into the direction of collision,
unilateral solutions, spending resources in the attempts for domination, attempts to exclude
the other party /in extreme situations attempts to eliminate the opposite/ and in general a
deterioration of the relations between the conflicting parties.
The situation is similar in the global system. Viewing the world as a complex of conflicting
interests, behind which there are various countries and players trying to achieve domination in

certain areas set the framework of hostility, attempts to impose certain ideas or principles and
finally the use of power to resolve conflicts. That is how the world becomes a stage on
which “good and evil” fight each other or a place of mutual restrain and denial of brutal
power as the parties are aware of their enormous destructive potentials.
In mutually dependent systems, both struggle and war call for rules and order, but these are
the rules of the “cold war”, of protecting ones own interests at any price, of separation and
exclusion, of violent oppositions and clashes, of dividing the world into zones of influence
and confrontation: /West - East , North – South/, of inability to resolve problems, of the
conflicting, explosive conception of the world, of educating young people into the values of
the “divided” world.
***
That is why we can summarize the gist of the problem in the following manner: what
principles are we going to employ for Conflict Resolution in contemporary world domination, or those of mutuality and cooperation? Are we going to apply violence or are
we going to negotiate? Are going to try and establish a common system of understanding or
continue to live in the divided world by opposing each other. Are we going to deny the values
and priorities of the others or shall be accept the fact that there are other valid norms and
values apart from the ones that we have.
The conflict is an intensified social situation; the conflict is an intense clash between
differing interests. In this sense the conflict speeds up social processes and developments, it
boosts progress, but it may also create a situation of even greater disequilibrium and disparity.
There are chances for the conflicting parties to explore possibilities and in this way further
develop their relations and the global system in general. If the conflict is resolved on the
basis of respect for mutual interest this leads to further sustainability of the system in
which it occurred. If it is resolved only superciliously or left unsolved on the basis of
compromises without actually satisfying the parties’ interests leads to new problems and
conflicts.
***
The idea of Peaceful Conflict Resolution is becoming a practical ideology in
contemporary society, a mode of existence, a crucial element of the global vision.
There are several fundaments to the Conflict Resolution Theory.
In our world, conflicts are inevitable consequence of:
- limited resources;
- huge numbers of different states and systems, involved in a framework of conflicting
situations;
- increased demands, respectively increased interests and claims;
- emancipation of more and more states and the liberty they enjoy to manifest their interests;
- new means to approach problematic issues;
Contemporary world offers to its inhabitants the option of quickly and cooperatively meet
their needs and demands on the basis of joining efforts and resources, exchange of
technologies, providing support a more efficient transfer of data and resources.
In this world people can achieve all that by establishing sustainable international
mechanisms for resolving global problems and issues.
The use of power as a unilateral solution to a problem, of war as an attempt of physical
extermination or crippling of the enemy in order to achieve certain goals and interests could
be excluded from international and interstate relations.
The Peaceful Resolution of Conflicts is the basis for achieving peace worldwide and there
is an entire system for peaceful interaction between countries and groups.

Peaceful Conflict Resolution becomes the basis for all intersystem relations – family,
educational, production, between various generations, regions, social groups etc.
There is no alternative to Peaceful Conflict Resolution and the process of seeking
mutually satisfactory solutions that take into account the parties’ interests.
This is the direction into which the world is heading – a slow progress though, but
simultaneously carried out on all levels. Wars has been almost excluded from inter state
relations during the last several decades, the most conflict ridden parts of the world /where
resources are scarce and production and distribution in serious disproportion for the various
social groups/ are increasingly being codified and the processes of finding peaceful
alternatives are becoming ever more and more pronounced.
Global problems are the most urgent and at the same time most potential possibility to
reinforce the Peaceful Conflict Resolution Model. If this opportunity is not used properly
there is the danger to increase the potential of decomposition and annihilation of the entire
world.
Resolving global problems in a peaceful, non-violent and cooperative manner sets a new
model for international development it serves as a point of reference to all other conflicts
and problems that need to be resolved at various social systems and levels.
That is the reason why Conflict Resolution needs to be incorporated in the school curricula
as a basic element for the establishing and maintaining of inter personal and inter groups’
relations in the global world.
Education targeted at Conflict Resolution becomes leading at all levels in providing
resources for the normal functioning of the huge legal basis centred on the peaceful
development of this world.
Global Education being a new field in education provoked by the intensified globalization
processes and increasing reciprocity utilized the conflict resolution model and its application
as a leading module in providing training and skill formation for analysis, understanding and
conceptualizing a responsive and constructive approach to global problems solving process..
***
Basic elements of the Peaceful Conflict Resolution theory, based on mutual respect of
parties’ interests.
A conflict has the following elements:
- differing perspectives
- deviating basic interests
- different values
- difference in the parties’ behaviors and styles.
There are several important elements for the resolution of the conflict:
Clarification of the different perspectives and viewpoints to the conflict situation,
removing the elements of myths, stereotypes, traditions and disinformation.
Clarification of the different perspectives and viewpoints in other words means exploring
the problem, conflict from the participants’ different perspectives.
Formulating and analyzing of particular interests in the conflict situation. Interests
represent the attitude of the parties to the conflict, the problem. Once they are properly
explored and analyzed one can arrive to a certain position, certain attitude towards the
conflicting entity and the possible solution areas.
Exploring the parties’ interests means that the conflicting parties need to analyze themselves
and their behavior, values and resources in order to educate themselves on the nature of the
conflict and their respective roles in it.

Exploring the parties’ interests involves three dimensions – exploring the contents of the
problem, exploring the relations between the parties and considering the options for finding a
solution.
This process is the core of resolving the problem or conflict.
Declared or accepted values predetermine the parties’ behavior and are the most
difficult element to alter. The search for common values and accepting the situation where
the parties share different sets of values is general conflict resolution framework in a world
where differences are a matter of state and their recognition and acceptance a reality.
The historically accepted Conflict Resolution Models play a key role in this process. By
utilizing and modifying them properly a reduction of direct utilization of power could be
achieved and also we can avoid situations of one party dominating and imposing solutions
over the other one. Nevertheless historically accepted Conflict Resolution Models are quite
stable and resistant elements in that system and it is not rare that they still predominate in the
overall framework for Conflict Resolution in spite of the new legislative framework or
officially declared intentions for seeking mutually satisfactory decisions and solutions on the
basis of cooperation.
***
We can identify several key assumptions in global perspective:
Global problems need a permanent infrastructure which can guarantee clarification of
concepts and attitudes, exploration of interests, sharing or rejection of values and establishing
certain behavior modes for the parties involved in the conflict.
Human Rights are at the basis of that global infrastructure because they outline the
general framework of values that can not be violated.
Another element of this common framework is the increasing number of mutual
agreements and common structures. The Conflict Resolution outside the scope of this
framework is illegitimate.
Clarifying the conflicting positions and perspectives is not just a practical difficulty at
meetings, negotiations; it is most of all an educational problem of reaching a consensus on
the global problems’ major dimensions of.
Thus organizing, structuring and burocratization of global problems and global
conflicts turns out to be a new tendency world-wide.
The world could be viewed as a Project on global Problem Solving and Conflict
Resolution on the basis of the human rights concept.
Global conflicts are the result of global problems. They are a novelty in human history. We
are witnessing something rather different than confrontation among blocks of countries like
during the times of world wars. We see confrontations involving all the basic actors on the
global arena – states, businesses, civil society organizations, and regional blocks. The
resolution or failure to resolve local conflicts on the basis of declared positions /seeking
means to accept the position of only one of the parties involved/ might threaten the entire
system within which the parties operate or impede its development. During global conflicts
the development of the entire humanity is under threat, the world itself is in danger.
In this sense global conflicts go out of the scope, strategies and capacities of the
traditionally represented by certain states or alliances of states “world powers’.
Global conflicts bring about rearrange the global actors’ clusters and formations and their
supporters very often transcend national and social boundaries.
We all can see that the world is still in the process of organizing the frameworks and
contents of global negotiations. This is actually the agenda of global development during the
last two decades and for those to come in the future.

Problems are being formulated and these problems become the subjects of global
negotiations in order to clarify the new global formations and alliances among the actors. In
this process not all parties and stakeholders are involved or represented. Some parties
postpone or prolong the negotiations purposefully.
It seems that the most successful model is the one of the unified world facing and trying to
resolve all global problems. Yet this is just the ideal towards which the world should be
heading.
Right now we are in a situation of no alternative to negotiations based on respect for parties’
interests in great deficit of time for which we know from the classical conflict’s theory that
only decisions based on compromise could be taken.
There is not enough time for slowly approaching the critical, global issues and
problems of our time
- conflicts’ destructive effects change the face of the Earth and the global
infrastructure and very often dramatically alter the correlations between the
parties in various conflicts;
- as a whole the world is neither prepared nor consolidated – civilaztaionally,
culturally, economically, politically in order to bear the responsibility of negotiating
the global problems and to place these problems at the core of its development;
- the limited resources, the exhausted ones /decreased availability of natural
resources/ make negotiations based on interests even more difficult and the
negotiation based on firm, rigid positions pointless;
- the perspective of uncontrolled growth and advance of global problems defines a
world where there will be no room for neutral negotiations. How else could the world
resolve the climate change or the problem with droughts at huge regions of the world?
Strategy makers and futurologists point out the danger of a new world war – the
power element that we are trying to eliminate from interpersonal and inter-group
relations through legal mechanisms will continue to prevail in extreme situations.
***
The Global Conflicts Resolution on the basis of mutual respect for the other parties’
interests resembles the process of trying to solve interpersonal conflict of interests but is at the
same time quite different in nature.
It is very easy to state that such a process requires mutual understanding, high level
communication, compassion, interest in the problems of the other side, cooperation, mutual
acceptance, tolerance and sharing of values.
That is exactly where some serious problems arise:
How to achieve that in a global situation when there are billions of individuals and
numerous groups stand behind either of the parties /for example rich North, poor South/?
How can we arrive at a common interest for the conflicting parties where there is such a
huge degree of diversification/?
What is the legitimacy of the negotiators – can we establish legitimate global negotiating
institutions /so far the UN is far from this role/?
What durability and enforcement of agreements can we expect? Could there be fixed,
long-term agreements in a globalizing, dynamic world?
How can we manage conflicts in the rough sea of billions of human faiths and millions of
human groups?
How to motivate and engage people in action /participation/, in delegation of rights and
accepting decisions in the global world?
The centralized negotiations model aimed at resolving regional issues promoted within the
framework of the EU is so far the most successful model, yet it fails to inspire most of the

people living in the EU countries and is in a way indicative of the virtues and limitations of a
future global problem management mechanism.
It is obvious that natural resources are exhausted worldwide at the expense of growing
technological resources.
The very nature of global problems requires specific approach to specific conflicts.
Conflicts based on sharing of common resources we are faced with the problem of their restricted
nature and the growing demands as a result of population growth.
Conflicts reflecting the peculiarities of human nature we face issue like fair distribution, cooperation
and involvement, the need of self-restraints of re-evaluation of individual, group and social behavior
patterns.
Conflicts related to management are usually based on competences, skills, capacities for cooperation
and joint action, agreement on certain rules etc.
Common values of people and cultures very often stand at the back of global conflicts
resembling ever more a spaceship like world: peace, prosperity, cooperation, technological
advance, preservation of life on the planet. These values will be the key criteria in taking
global decisions.
That is why global conflicts and problems have a global dimension, but at the same time
they have concrete implications for the communities, the nations, the regions, the world and
every one of us.
Successful Global Conflicts and Problems Resolution is impossible without
interconnecting these various levels of human endeavor. There will be no development and
change in the group, social, national and global behavior without personal position,
engagement, responsibility and changes in the individuals’ behavior. This is the global logic –
the logic of mutual dependence and interaction.
A world based on passive attitude and managed predominantly on technological level
is no answer to the global problems. This is simply a denial of social and personal
development.
Global problems and conflicts provide us with a chance to evolve a new social sensitivity
from the point of view of education. Through education we can make individuals better
informed, aware of existing problems not only at global, but also at national, community and
local level.
Paradoxically enough global problems provide a new stimulus for the individual to be
pro-active, to take keen interests and identify with global problems. Global problems
enter into individuals’ houses and become part of everyday existence because they concern
living conditions, communication, security and learning opportunities and realization.
Global Problems and Conflicts call for a Global Education, a methodology how to live
in the world that has so drastically changed.
***
Why can we utilize the conflicts’ approach in exploring and resolving global problems?
Examining global problems from the conflicts’ perspective provides undeniable advantages.
1.It provides the opportunity to admit and accept existing conflicting realities to
penetrate deep into the problems, to reveal the parties’ interests, to explore structural
peculiarities and correlations, to understand the world as a system and its problems as a
manifestation of the systems development, flaws and disfunctionality.
2. It also gives us an opportunity to understand the balance of powers from domination
and compel to agreement and cooperation related to distribution of wealth and
resources and to the adoption of problem resolution strategies and promotion of basic values.
3. This method allows us to study the parties’ mutual dependences either in the form of
conflicting confrontation or attempt at mutual cooperation.

4. The existing disbalance and mutual interdependence in global conflict situations suggests
that the most efficient way to resolve these problems is by providing more power to the
parties so that a proper balance could be achieved. At global perspective the unilateral
development potential, the imposed decisions adopted without proper insight and education
are a negative trend that needs to be reversed.
5. Conflicting approach to resolving global problems is not so much descriptive, but
rather interactive. It explores interactions and influences and on those bases proposes action
plans to resolve the issues. That is why it is also normative in a way – postulates mechanisms
for problems resolution.
6. This approach presupposes educating the sides in the conflict – educating them to
understand better their own interests and priorities and those of the other party, educating
them about culturally rooted behavior, understanding, and effective global intercultural
communication.
7. This is a pro-active approach because it offers solutions how to deal with the change of
global realities.
8. Last but not least the approach could be implemented at all levels – community,
national, regional, global.
***
The Peaceful Conflicts Resolution Method could be utilized in Global Education by asking
the trainees to model basic global conflicts /limited resources distribution, peace problems,
poor – rich countries relations, climate change and global warning, population growth, various
cultures’ confrontations and contradictions on different global problems etc./.
The various conflict scenarios are offered to the participants by providing descriptions of
circumstances, data relating to the particular conflicts and also practices for their resolution.
After that participants start seeking a way out of the conflict step by step. Usually this
exercise adopts the format of role-play.
Participants share with the group their experiences and thoughts on the issue, define the
problem, explore its cause, propose solutions, develop evaluation criteria for the proposed
solutions and draft a joint action plan in order to implement the proposed solution.
In the process, participants are trying to seek solutions to the conflict in the spirit of
cooperation, exchange of ideas and knowledge, support and spirit of trust.
They not just provide a model for resolving the problem, but actually apply it in practice by
modeling the relations between the various stakeholders and actors in an ever more complex
world.
In the process of finding a solution to the problem participants might decide to gather more
information and explore various solutions, to increase their knowledge about the complex
global realities and its development mechanisms.
In addition to that Global Problems and Conflicts Resolution modeling could be carried
out at various levels. It is not necessary to follow only the scenario of global negotiations at
higher levels, global problems might be resolved at national, community, even family level.
It is very important when applying this approach to provide an opportunity for everyone
to form her/his own position. Within the role-play activity, participants should be
encouraged to explore the influence of the particular global problem on the life of individuals
or groups that the respective participants represent.
That is how the modeling of Globаl Problems and Conflicts becomes an entertaining and
pleasant activity providing options for many interactions, gathering and processing of huge
amounts of new information, developing conceptual skills and abilities that help the
participants to explain better what is happening and why. This type of approach develops their
communicative skills and teaches them how to be cooperative in evaluating the events,

problems and conflicts while preparing joint analyses, but it also boosts the spirit of
cooperation in decision making and drawing common action plans.
Global education is a means to develop understanding, participation and engagement with
global and community problems, but it is also a way to find one’s own place and
responsibility in the global society.

Development Education and Millennium Development Goals
The Millennium Development Goals (MDGs) are the world's shared development agenda to
reduce extreme poverty, hunger and preventable disease. Efforts to achieve the Goals have
yielded many successes, yet urgent action still remains if we are to achieve them by the 2015
deadline.
It is critical to understand that government leaders cannot solve global challenges on their
own any more. In today's much flatter world, it is everyday people – and, critically, their
personal networks – who have the potential to be the world's big new problem solvers. Postdisaster emergency responses in recent months have vividly displayed the need for
coordinated best efforts from non-profits, companies, individuals, online communities,
governments and the UN system. The same mindset of partnership, urgency, and "all hands
on deck" is also required to achieve the Millennium Development Goals, the world's
integrated targets for tackling extreme poverty by 2015.
The following talking points on the MDGs are presented in the following parts:
 A status report on the world's progress toward meeting the Goals.
 A special focus section on sub-Saharan Africa, the region furthest off track. This
section outlines the extent of the challenge and makes the case for hope.
 A set of recommended urgent next steps
Update On The Status Of The Millennium Development Goals
Key progress towards the MDGs includes:


Primary school enrolment has reached 90% globally and the world is on target to
achieve the 2015 goal of 100% in all but two out of 10 regions.
 Since 1990, 1.6 billion people have gained access to safer water.
 Girls' primary school enrolment increased more than boys' in all developing regions
between 2000 and 2006.
 The number of people using improved sanitation facilities has increased by 1.1 billion
since 1990.
 Of the nearly 650 million people at risk of malaria in Africa, the portion covered by
insecticide-treated bed nets rose from 3% in 2001 to 39% in 2007.
 The Measles Initiative has vaccinated over 600 million children, helping to reduce
global measles mortality by 74% globally between 2000 and 2007. During the same
time period, measles deaths plunged by 89% in Africa alone.
 With the expansion of antiretroviral treatment to more than two million people since
2000, the number of people who die from AIDS has started to decline, from 2.2
million in 2005 to 2.0 million in 2007.
Amidst the tremendous global progress, urgent action is still needed to achieve the Goals by
2015 and overcome key challenges, such as:



Climate change, a global economic slowdown and volatile food and fuel prices
threaten to reverse the progress that has been made.
 Each year, there are between 350 million and 500 million cases of malaria worldwide.
The disease kills over one million people annually. The universal anti-malarial bed net
distribution campaign promises to make strong progress on this critical issue.
 More than half a million mothers in developing countries die in childbirth or from
pregnancy complications every year.
 Nearly one billion people today lack access to safe sources of drinking water and some
2.5 billion people lack access to basic sanitation services.
 The number of underweight children in developing countries exceeded 140 million in
2006.
 Some 2.4 billion people live without access to modern cooking and heating services
and 1.6 billion have no access to electricity.
 Official development assistance to Africa is essentially unchanged since 2005, when
major promises were made to double aid by 2010. Aid flows need to increase by $18
billion per year to meet the promises made by the G8.
Sub-Saharan Africa: Special Challenges And The Case For Hope
The global collective effort towards achieving the MDGs has yielded some tremendous
successes. Progress is uneven across regions, however, with sub-Saharan Africa the furthest
off-track towards meeting the Goals. This region faces some particular challenges, including:


Progress towards reducing the number of people living in extreme poverty has been
negligible in sub-Saharan Africa. Between 1990 and 2005, the poverty rate remained
around 50%.
 Africa is the only region in the world where per capita food production has fallen in
the last 30 years.
 Half the deaths of children under five in the developing world occur in this region.
 Of the more than one million people who die annually from malaria in the world, 80%
are children under five in sub-Saharan Africa.
 Of the more than one million people who die annually from malaria in the world, 80%
are children under five in sub-Saharan Africa.
 In sub-Saharan Africa, the net primary school enrolment ratio is up dramatically, from
58% in 1999/2000 to 71% in 2005/06. Still, the region lags behind global progress on
this goal, with around 38 million children of primary school age out of school.
 The vast majority of those living with HIV are in sub-Saharan Africa.
 The majority of countries making the least progress in reducing child malnutrition are
in this region
 Vulnerable employment is highest here. It accounts for three quarters of all jobs.
 Half a billion people in sub-Saharan Africa lack access to basic sanitation services
 The region accounts for more than a third of those without improved drinking water
supplies.
In spite of the many challenges the feasibility of rapid large-scale progress towards the
MDGs is being demonstrated across Africa:


Malawi’s voucher program for fertilizers and seeds has led to a doubling of
agricultural productivity during the past two growing seasons. This ambitious subsidy

program has helped lift Malawi from dependency on food aid to being a food-surplus
nation, even supplying Zimbabwe with 300,000 tons of maize during its food crisis.
Additionally, the bumper harvests resulting from the program are helping poor farmers
to earn more income.
 Kenya, Malawi, Tanzania, Uganda, and many other countries have abolished fees for
primary schools resulting in dramatic increases in enrolment rates. In Kenya, since the
first week of tuition-free school in January 2003 more than 1.3 million children have
entered school for the first time, pushing national enrollment from 5.9 million in 2002
to 7.2 million in 2004.
 Rwanda experienced a 64% reduction in incidence and 66% decline in deaths from
malaria within one year of distributing bed nets and making available artemisininbased combination therapies (top line malaria treatments).
 Ghana is successfully implementing a national school feeding program using locally
produced foods that is reaching about a million children.
 Senegal is on track to achieving the water and sanitation goals through a national
investment program financed with donor support.
 The Millennium Villages are demonstrating that community leadership and a
combination of integrated interventions in agriculture, education, health, gender
equality, basic infrastructure and improved environmental management can transform
impoverished communities in a short period of time. African governments, such as
Mali, are now taking the lessons of the Millennium Villages to national scale.
 With support from the Red Cross, WHO, UNICEF and Centers for Disease Control
and Prevention, African countries have successfully launched national campaigns for
measles vaccination and distribution of long-lasting insecticide-treated malaria bed
nets. As noted, measles deaths plunged in Africa by 89% between 2000 and 2007.
Recommendations And Next Steps
The MDGs have galvanized an unprecedented global coalition in the fight to end extreme
poverty. Government leaders are being joined by hundreds of private sector CEOs,
philanthropists and civil society leaders. In a growing global grassroots movement, millions
of citizens in both rich and poor countries are calling on their leaders to deliver. Bolstered by
this support, the world needs to shift into high gear for a six-year push to achieve the MDGs.
UN Member States have agreed to convene a formal summit on the MDGs to review
implementation in 2010. Efforts in 2009 will be pivotal in setting the future course for this
benchmark review. Key points to emphasize include:






The estimated and agreed upon amount of official development assistance needed to
reach the MDGs has already been committed. No new commitments are needed to
deliver on the Goals. Instead, the international community needs to follow-through on
existing commitments and implementation of what it has already acknowledged needs
to be done.
In order for developing countries to plan and program ambitious MDG strategies,
country-by-country timetables for how aid will be increased through these pre-existing
commitments is essential. At present, only five of the world's richest countries fulfilled
their aid commitments and only 16 of 22 countries have set timetables to meet their
promises by 2015.
Development partners should leverage their aid commitments to at least double
infrastructure financing in Africa to some US $23.7 billion annually by 2010 in order

to close growth-inhibiting gaps in transport, energy, communications, water and
sanitation services.
Major global successes—on school enrolment, child health, access to clean water, malaria
control and AIDS treatment—even in the poorest countries, show that the MDGs are
achievable, if strong leadership, good policies and practical strategies for public investments
are met with adequate and predictable financial and technical support from the international
community.
From: MDG Tool Kit

Development Education Process and Methods
Selby & Pike - 'the four dimensions of globality'- core elements of global education







The first is 'issues dimension', which embraces five major problem areas and
solutions to them: inequality/equality, injustice/justice, conflict/peace; environmental
damage/care; alienation/participation.
The second is 'spatial dimension' which emphasizes exploration of the local-global
connections that exist in relation to these issues, including the nature of both
interdependency and dependency. "this dimension also concerns the cycles and
systems of nature and the relationships between human society and the environment" .
The third is 'temporal dimension' that emphasizes exploration of the interconnections
that exist between past, present, and future in relation to such issues and in particular
scenarios of preferred futures. is a futures perspective that "looks at how global issues
affect and are affected by interrelationships between past, present and future"
The fourth is the 'process dimension' that emphasizes a participatory and experiential
pedagogy which explores differing value perspectives and leads to politically aware
local-global citizenship.

Open Space for Dialogue and Enquiry (OSDE) principles
1. That every individual brings to the space valid and legitimate knowledge
constructed in their own contexts
We look at the world through lenses constructed in a complex web in our contexts,
influenced by several external forces (cultures, media, religions, education,
upbringing), internal forces (personality, reactions, conflicts) and encounters and
relationships. The image these lenses project represent our knowledge of ourselves
and of the world and therefore, whether they are close or far from what is
considered ‘normal’, they have a history and their validity needs to be
acknowledged within the space.
2. That all knowledge is partial and incomplete
As our lenses are constructed in specific contexts, we lack the knowledge
constructed in other different contexts and therefore we need to listen to different
perspectives in order to see/imagine beyond the boundaries of our own lenses.

3. That all knowledge can be questioned
Critical engagement in the project is defined as the attempt to understand where
perspectives are coming from and where they are leading to (origins and
implications). Therefore, questioning is not an attempt to break the lenses (to
destroy or de-legitimise perspectives), but to sharpen and broaden the vision.
In this course, participants are encouraged to ‘cast the camera around’ and explore
their own and others’ perspectives, identifying the underlying assumptions and the
associated power relationships and bias.
Models and frameworks will be presented, but participants will be encouraged not to
just accept them, but to critique them, selecting or adapting the most appropriate to
their context, or developing their own alternative models.
Finally, having gained new insights, this course provides space for participants to
identify specific ways in which they can make a difference in their own lives and work
situations.

Principles of work with young people on Global Education Problems
1. Help the young people to identify which issue concerns them the most and use
that as your starting point.
• Encourage and support the young people to find out facts about the issue locally (for
example, why there is little or no affordable housing for young people).
• Raise questions about how this situation compares with other areas nearby and whether
different groups of young people are equally affected. • Try answering the question: ‘Why
does this situation exist?’
• Discuss with the young people what action could be taken with this new information, e.g.
create displays, write to the council or MP, produce a video, and what effect this would
have. Support what the young people decide to do.
2 Raise questions about whether the problem exists elsewhere.
• Find ways of investigating the facts in other parts of the world.
• Pose the question: ‘Why does this situation exist in X country?’
• Based on the young people’s responses, suggest ways of finding out more.
• Encourage the young people to identify differences and similarities between the issues at
the local and international levels, explore connections or common causes.
3 Explore with the young people what action they could take to:
• meet their own needs (e.g. getting training, benefits, finding work and a place to live).
• improve other young people’s situation locally (e.g. identify landlords who will let to
young people, befriending young asylum-seekers and refugees, sharing information about
local employers).
• campaign to improve the situation globally in partnership with others (e.g. support for
refugees, changes to the asylum laws). Many young people are aware of regular local events
such as religious celebrations, holidays,carnivals and elections. If they show an interest in
something happening in their area, youth

workers can use it to prompt ideas for drawing out the global dimension. The calendar can be
a rich source of events, such as International Women’s Day, India Independence Day, or
World AIDS Day. May Day, also known as International Workers’ Day, could be a trigger for
raising questions about the impact of the global economy on local jobs and vice versa. If
young people are involved in fundraising for charities, e.g. Comic Relief, this can present
youth workers with opportunities to introduce a ‘global perspective’. You can question who
the money is for, what effect it will have, what is causing the ‘need’ in the first place, and
what else besides
fundraising might need to be done to solve the problem. If the young people respond
positively to these questions, youth workers can help them find out more about the issue.
A model for developing global youth work
Me The analysis at this level is one of coming to terms with who you are. As young people
are very concerned about how they look, often the first step is addressing these issues of selfesteem and validation. At this stage, young people are encouraged to explore issues that
commonly affect them, such as sex, sexuality, culture, religion,
spirituality, future hopes and experiences of family life (single-parent,
nuclear and the extended family).
My world It is recognised that the individual does not live in isolation but
within a family network and also as a member of local, national and
international communities. As such, young people have to be aware
of their rights and most importantly their responsibilities not only to
themselves, their families, the locality, and the global community but
also to ‘Asasi Yaa’, the Mother Earth. For many young people this is
the opportunity to truly see themselves as ‘global’ citizens.
My place in it This stage encourages young people to see themselves, their families
and communities in relation to the rest of the world. How do their
lifestyles, customs and ways of living compare and contrast with
other people around them? Are they able to make the connections
between their lives and those of other young people and their
communities around the world?
What I do about it
This stage tries to identify the perspectives and views that young
people have about certain issues and what stance they have
about issues such as world poverty. In crude terms, it asks them to
question on which side of the fence they are standing and whether
or not they see themselves as part of the problem or part of the
solution. Young people can be encouraged to consider exercising
greater choice over the products they buy, influencing government
foreign policy or linking with communities globally. This is also an
opportunity for white young people to examine their beliefs and
values introspectively about Black or majority people and other forms
of oppression and make choices about these beliefs.
From: DEA The ‘Goal-Orientated Empowerment Approach’ to Black
Perspectives.

Global education methodology
has to be related to the realities of the world. this means, it is first of all based on the
reality, contexts and needs of our learning group, then the reality of the local society
surrounding this group and then the reality of the global society influencing our local realities
and theinterconnections between them.
The learning procedure:
•
Who are the people in this group (educators and learners)?
•
Where do they come from (cultural background, etc)?
•
How are their cultural identity/identities perceived in the group and the society they
live in?
•
Why are they here?
•
How do they feel in this group?
•
How do they behave towards each other?
•
How does each one react to the educator’s behaviour?
•
How does the educator feel and react to the learners’ behaviour, as
real democratic dialogue between all players involved in the learning process is
necessary to keep up a continuous process of critical and creative exploration of the
world, in order to facilitate the building of a collective knowledge and common
understanding of the world we live in.
the integration of various relevant components of given systems of values and power and
the discussion of the interdependence between peoples’ realities are necessary.
a holistic approach seeks to understand direct and indirect relationships between forms
of power, violence and injustice at all levels, as well as the values, practices and necessary
conditions needed to overcome them.
Learning process that seeks to develop critical empowerment and fosters
learners’ capacity to participate in a collective decision-making process and actions for
transformation at local level in that direction.
It is equally important to connect theoretical knowledge with the social realities of the
past and the present,

Methodological approaches in global education
1.Cooperative-based learning
in cooperative learning there is a positive interdependence between participants’ efforts to
learn. Interdependence among participants’ commitment to working together. the
method permits learning through interaction, enhances participants’ communication skills
and strengthens their self-esteem.
2. Problem-based learning
3. Dialogue-based learning dialogue creates oral interactions between participants that
seeks to stimulate the exchange of ideas. It works as a bridge between people and creates a
friendly space for developing thoughts, reflections and proposals even if they are opposed or
different. dialogue helps develop communication and listening skills,so it promotes
understanding of different issues and points of view. it is one of the most important methods
in global education.Important points in praCtising global eduCation
in formal and non-formal global education the following points are considered important.
4. Defining and understanding the learning group:
as in all forms of education, considering the situation and the background of the learning
group is fundamental; in global education this is crucial. age, number of participants, social

and cultural diversities in connection with the themes chosen, time, materials and space
available must be primarily taken into account in designing
5. A global education programme and choosing the appropriate methods. starting
from the learner’s contexts
•
•
•
•
•
•
•
•
•
•
•
•
•
•
•
•
•
•
•
•
•
•
•
•
•
•
•
•
•
•
•
•

Global Education Methods have to be:
Interesting
Attractive
Motivating
Challenging
Participative
Collaborative
Realistic but Optimistic
Promising
Reflective
Targeted to different people
Diverse and variable
Learner-centred
Creative
Interactive
Democratic
Dynamic
Are based on good resources
Are coherent with GE content
Do not “teach” but educate
Raise awareness
Promote the dialogue
Give the sense of belonging
Bring up everyone’s responsibility
Involve people
Respect the learners
Are based on human values
Develop critical thinking
Link local to global
Stimulate actions
Link the content to the praxis
Are micro/macro based
Promote human-values

Youth work methods
The extent to which work with young people reflects the principles of global youth work can
be assessed against a number of success criteria. Effective global youth work activities:
• are educative, challenging and supportive.
• start from and build on young people’s experiences, concerns and issues.
• aim to promote equality of opportunity.
• are participative and empowering.
• work for change towards equity and justice.
• make the global dimension apparent in youth work processes.
• make the global dimension apparent in youth work themes.

Development Education and Learning Environment
Choosing the appropriate learning environment:
a learner-centred environment is based on the principles of democratic, participative,
cooperative and experiential learning. in such an interactive environment, critical thinking,
democratic dialogue and a holistic view are valued and encouraged throughout the whole
educational process.
The conceptual aspect:
the main concepts related to the global issues we are dealing with have to be adequately
addressed. these concepts will form a good concrete background on which interactive learning
will be based.
Developing critical thinking:
Critical thinking is developed through the different steps and levels of learning. firstly,
learners need to recognise the realities in order to be aware of the global society and develop
values regarding the right of every single person to a life of dignity. then, they need to
understand them through analysis and synthesis.
translating situations in their own reality and daily lives is essential for understanding.
analysing the situation by breaking it down into parts paves the way for questions about what
and why instead of answers, dialogue based on arguments and openness towards difference.
synthesising by putting together different parts of the world puzzle is an important step
towards understanding the political, social, economic and cultural dimensions of any situation
and the interdependence of different people’s realities and developing a sense of
responsibility.

•
•
•
•
•
•
•
•
•

Learning Environment Characteristics
Democratic and dialogical
Participative
Caring and warmly supportive
Pleasant and hopeful
Stimulating and inspiring
Creates self-confidence
Supports mutual understanding and trust
Stimulates learning from each other
Can be a micro-cosmos of the worldMethodology 33

The micro-macro approach:
Main forms:
• From local to global, e.g. from pollution or poverty in our area we are led to the
global dimension of these problems and back to the local level (glocalisation).
• From personal to collective, e.g. from personal stories and experiences presented by
the participants in a multicultural global education programme, we are led to confront the
migration problem on a collective basis.
• From emotional to rational, e.g. from the emotions raised on an individual level
after the above migration stories, we are led to explore the general aspects of the migration
problem.
Interdisciplinary approach:

Global issues can be developed through any subject of the curricula, formal or nonformal. Connecting specific to general knowledge and linking different data coming from
various sciences permits a multi-perspective approach, which is needed to perceive
knowledge as a united system and so to understand yourself and others in a complex,
interdependent world, where the realities of our lives can be complementary but also
contradictory. Moving from a culture of individualism to a culture of partnership presupposes
the transformation of the personal criteria of the only truth to collective criteria of multiple
realities.

The Get Global! process
Step 1: Get asking questions!
Step 2: Get an issue!
Step 3: Get more information!
Step 4: Get planning!
Step 5: Get active!
Step 6: Get thinking about it!
Oxfam

Global Education - Dilemmas
Forty reasons for an impossible and yet inevitable global education and for the
formation of a sense of globality - Rumen Valchev
Forty steps towards the idea of global citizenship education
„The future does not constitute of one single dream, it is a multiplicity of dreams.”
– Pierre Paulo Pazzollini
„The wise person is always at home, regardless of where exactly s/he is” – ancient
thinker
„The global world is an individualized world, where the individual turns to and follows
various personal paths, plans and individual trajectories which combine the memories, brains
and imagination, the retrospective and perspective approaches.”
Alen Turen

ASPECTS OF GLOBALIZATION
The world turns into a global place, every one of us being a part of this world and a part of
the globalization process. That is why it is important to study and understand the
characteristics of the process and the problems it creates.
This would give us an idea how to structure the Global Education for adults, what its
characteristics should be and most of all what are the foundations of the Global Education.

Globalization is the process of increased rhythmical movement of the world of a global
mutual dependence between people, groups, social formations and the inclusion of the
individual in that process.
Globalization is an interaction for which it is necessary to examine its intensity, strength,
number of interactions and understand the links and interrelations it creates.
Globalization is a mutual dependence between increasing number of people,
communities and structures. It becomes clear that the world is a system through the process
of globalization. Activities cause activities and consequences. The world can no longer be
viewed within the framework of isolated activities and there is no excuse for people who do
not care about the context and consequences of their actions.
Globalization is a forceful or voluntary emergence outside one’s own existence, outside
one’s own little world. It is a step beyond the boundaries of self-sufficient entities and
communities, of closed worlds; it is overcoming of mistrust, misunderstanding, ignorance and
physical barriers, but also of the boundaries of the Ego, of stereotypes.
Globalization presupposes reflecting upon the state of the world, upon human condition,
but on one’s own destiny as well and one’s place in this world.
Globalization is a never ending comparison, juxtaposition and study of conditions,
experiences, fates and processes. The process of making comparisons and drawing parallels
reduces the worlds’ dynamics, but arranges our experiences and endeavors and juxtaposes
them to those of fellows from far and wide. That is why
Globalization on the part of the individual is a constant process of acceptance and denial,
of simplifying and universal arrangements on the basis of scientific achievements and the
criteria imposed by the Human Rights concept.
Globalization is a process of constant sharing of experiences and ideas about the world
because the individual can only presume how other people experience global tendencies and
changes.
Globalization is solidarity and consolidation – common approach, shared understanding,
commiseration and commitment to resolve common problems.
Globalization is an ongoing decision making process because the common fate needs to be
realized via common decisions that presuppose a joint platform for taking these decisions.
Globalization is both personal and social project, group project, global community
project as it is a joint and commonly shared agenda for action and change.
Globalization is the „universal toy for children and adults” and in order to learn how to
play with it there has to be: a revival of the cognition spirit; study of mutual relations and
interactions; binding of the global and the local; solidarity building; legitimizing of
experience, knowledge and interactivity and coordination.
Globalization is a direction and a landmark in the world of change, essence of
development and a tool that helps us better understand the global developments.
***
Globalization takes place at all walks of life and at all levels – personal, community,
regional, national and world-wide, so in order to understand it we need to study its
manifestations at all levels.
Globalization manifests itself in various spheres – economics, ecology, politics, social,
ethical and educational. If we miss a single sphere the dimensions of the entire process will
not be properly understood.
To make things even more complicated – globalization means different things to
different groups and individuals. That is why the research and study of globalization is the
investigation and study of different viewpoints about its essence and manifestations.

Globalization has both quantitive and qualitative aspects and we need to distinguish them,
to look for information on the first ones and seek interpretation of the second in order to turn
the study of globalization into a study of the social realities that we live in.
In the sphere of economics, globalization means production, exchange and distribution
of goods and assets as well as consumption. This is just an example of how the study of
globalization is an expansion and research into knowledge and social practices, a summary of
the entire development process.
Globalization is different in time – the non-globalized past is always a comfortable and
appropriate starting point for comparisons; the globalizing present is a means of the tendency
manifesting itself whereas the global future is an invitation for definition and analysis of what
we want it to be and how to get to it.
Globalization is more of futurology and less of history, but always an analysis of what is
happening around us.
Very often for some people the globalization theory is an apocalyptic theory of change
hence a roadmap of undesired changes, a theory for a world and people who do not want to
accept the necessity and inevitability of change.
These are the grounds of Global Education – the necessity to become aware and open to
changes, changes in the way we live, changes in interpersonal relations so that global change
would lead to positive developments and not become a threat or a curse.
In an unjust world globalization pushes the further the dimensions of inequality and
injustice – in relations between communities and individuals, in distribution of wealth of
rewards and sanctions, in observing legal norms or ethical norms in interpersonal relations.
Injustice can unite people to take action, but it can also unite those who are keen on
studying, to keep the interest and motivation for learning, to develop critical thinking abilities
and the options for studying from each others experience.
That is why Globalization, which is also a clash, conflicts, tension, shattering of life
styles and relations, eradication of traditions etc. draws the attention of elderly audiences
which is a prerequisite for turning their interest into practical knowledge and activity.
Globalization means breaking away with traditions, demolition of systems that existed
for hundreds of years, destruction of behavior patterns, beliefs and attitudes, practices
that throw the individual into the abyss of vague, dangerous and frightening changes. In
this sense it is both a threat and an opportunity /like the understanding of conflict among
Chinese people/ it is a way out and also a crisis in education. How to get students together,
how to teach them how to study globalization and maintain their focus because they fail to
understand some of its aspects or because of isolation or because everything seems so
abstract?
Within the traditional education most of these risks are likely to occur. That is why
Globalization can not be studied within the old educational paradigm. To demand from
the outdated educational system to incorporate the Global Education in all its curricula and
subjects is to demand the impossible...
***
Desired or not, enforced or sought, Globalization connects itself with the promotion of
the new sensitivity and awareness.
The new world inhabitant must have the senses, heart and mind for globalization.
To put it otherwise, the global process influences profoundly the human being and the
response expected by the education system is strictly defined – it has to work on the senses –
the perception of globalization; it has to prepare the cognitive capacities – hopes, needs,
motivation, control focus, expectations.

Without such “Global” Education it would be difficult, sometimes even impossible for most
people to accept Globalization.
Simply because the answer to globalization is to overcome one’s own self. It creates novel
needs, new interests, new environment and new relations.
Globalization destroys and builds at the same time. If we are to be more precise it
restructures the personal space, hence the threats to the identity linked closely with
traditions, the stereotypes in thinking and behavior, the chains of belonging, with the local and
national.
Globalization does not necessary imply mobility – it very often befalls people who are
permanently settled regardless of their residence. That is why Education about it should be
spread everywhere and be available to everyone.
Can one be as global as Kant for example, who never left his home town or on the other
hand one can be hopelessly local, locked in the nutshell of old stereotypes and ideas.
Globalization does not always equate with movement – the overcoming of physical
boundaries, the accumulation of new impressions, of global experiences.
The biggest challenge to Education nowadays is to prepare the localized individual for
the new realities and problems of Globalization.
***
Today for the first time the ‘’citizen of the world’’ becomes a social reality, a proven
fact.
Global citizenship means that we start experiencing the problems of humanity and
start behaving in our community in resonance with the global requirements.
A citizen of a given country is usually an individual born in that country by parents, citizens
of the same country.
A citizen of the world is potentially anyone, who can adopt to the world together with the
others, who knows and respects the rules and abides by the laws.
Everyone who knows the basic characteristics of this world and develops and promotes
her/his own personality and potential by respecting the different ones and is capable of
projecting her/his own personality in the world is a Global Citizen.
Global citizenship also implies tolerance and compassion, openness to the various roles
we have to play in the contemporary world.
Globalization implies also a quest for our roots that would give as stability in the ever
changing environment. It is not the breakdown of socialism that brings about nostalgia, but
rather the plugging out of the individual from its roots and the immersion in a totally different
global context – this development frightens us, this is what makes us go back and search for
the past. Gandhi says: “Leave the windows of the house open, so that the wind can blow in all
directions, but make sure the foundations of your house are safe…’’
Now let us distinguish the Globalization of adults from that of children.
Nowadays children in Europe are born global, although formally they are citizens of
their respective country and of unified Europe. Their globality is being formed from very
early age by music, media, advertisements, the Internet.
This is not the case though with elderly Europeans, especially with those of them from
Eastern Europe. For them Globalization is imposed to them after having lived in a closed,
isolated world. That is where the role of Education is crucially important, because these
people need to be taught, need to be educated how to be global. This is the only way for
these people to make sense of what is going on around them in a world of dynamic change.
Globalization is an opportunity for satisfying higher human needs.
The needs for knowledge, education, being informed and enlightened and affirmation is the
basis for living in the global world.

Basic needs are determined globally in the globalized world /air, water, land, food are
probably the best examples/ and do atomize humans at least for the time being. The need of
food and water although universal tends to separate people and even set them against each
other.
The need for power makes this world universal; it puts the world into solid paradigms
with its hierarchical level and relations at the basis.
The need for belonging to something also divides people – belonging to a family, to a
clan, to a nation stands in the way of establishing stronger links between the individual and
the world. “A man who loves the world does not care for his kin” says Tolstoy.
Globalization calls for reevaluating where we belong in a dynamic, ever changing world
with vaguer boundaries, a process very similar to the one that befell classical family ties in
contemporary states.
As a matter of fact higher human needs are also ambivalent – we are not sure if the need
of love isolates or brings us closer to the huge human family, if the need for achievement of
assertion brings people closer or separates them.
***
Globalization always happens in a certain context and during the education process there
is no need to speak about it in general. Each and every global process dissolves in this
world and assumes concrete dimensions that are impeccable and unique for every human
being.
For example in Bulgaria we can talk about the globalization today, this year, during the
transition period, or for any given year from our accession to the EU, or during the global
warming or at the beginning of the big fuel crises.
In concrete terms globalization could be a very interesting subject so probably the most
successful approach for its study is by starting with the local and going on to the global.
Today we can not understand exactly what happens here, at home, unless we know what is
going on in the wide world.
The local peculiarities of different segments of the world that are parts of the global process
are quite different from one another.
New York is built on the idea of globality; this is the leading segment of globalization, the
shop window of globalization if you want.
The countryside globalization is quite different, even in many regions of Europe – the
rhythm and global developments there are quite different. That is what makes Global
Education so unique, attractive and exciting; a process of overcoming the limitations of
our own globalized or globalizing world.
***
Globalization means development towards unification and uniformity in a world
thorn apart by contradictions, conflicts and differences.
The optimists believe that the process will gradually level differences and contradictions,
pessimists on the contrary think that it will bring the conflicts to there ultimate extremes.
People with constructive thinking state that new, unique chances open to mankind for taking
joint actions in order to initiate change, whereas liberal thinkers view the process as a strong
drive forward sweeping away unnecessary limitations of centralized policies.
Globalization offers multiple perspectives into which everyone can fit in her/his
concepts and ideas prove her/his point of view and this is what makes it a model of the
Babylon tower but also a school for new ideas, visions and convictions.
We can not say yet whether we shall manage to convince each other, whether differences
shall be put aside in the process of civilized dialogue, whether the globalized world becomes a

less contradictory one, easier to comprehend, a better field for joint action. But that is exactly
why Global Education is so exciting and charming. It is a major transparent process that
affects all of us and could be explored in a variety of ways allowing us to argue on it and its
multiple implications.
The uncertainty of the global world /globalization/ could give more vitality to education and
give a chance to many teachers.
***
Even after the age of ideologies the Globalization process presents a value and ethical
dilemma. We are trying to define and point out what is good or bad in our communities
through the globalization perspective.
Once the world is globalized it seems easier to apply certain ethical norms and values to
its development. The process takes place in the postmodern world of not clearly defined
values, which makes the world more uniform, hence easier to explain and evaluate. Each
global process is evaluated not only in economic, social and technological terms but in
ethical categories as well.
Globalization establishes and promotes the idea of sustainable development and this idea
is predominantly evaluational, ethical one. Trying to find the equilibrium in a global,
indefinite world means to try constantly to distinguish good from bad, positive from
negative.
Globalization reasserts the universe of morality and values – good and evil fight for
domination in front of all of us – the closed little world bring about the closed little morality
with its relativity which at the end of the day eliminates morality. Today morality could
become the leading category in interpersonal relations and in the attitudes of people to
the environment and its resources.
That is why the Globalization process is the foundation for the promotion and
affirmation of Human Rights in order to make them a universal norm.
By putting into the global agenda the problem of individual Human Rights we focus on the
meaning of manifesting our mutual interdependencies, our individual and community
freedoms, our freedom of choice, freedom to be what we are, to be different and to assume
responsibility for our deeds.
Globalization makes the pursuit of justice a global aspiration in a world of repulsive
inequalities.
Globalization is an ideal that mankind needs to pursue and at the same time it is a
denial of existing realities.
Globalization is tolerance and solidarity, sharing of human existence, resources; it is also
denial of exclusion and discrimination.
Globalization means respect for Human Dignity.
It also means generosity and evolution, but also strict order in limited and imposing
limitations world.
In this world the simple everyday principle prevails - you should deliver to others if you
want to obtain something from them.
This is the inevitable globalization perspective that can be reaffirmed only by
education in a democratic world.
It is clear that there is the other alternative of globalization based on inequality,
injustice, hierarchy and exclusion or in other words the imperial globalization, but this
type of globalization is not a subject of democratic global education.
That is why global education is telling people about the need of mutuality and support,
education for open behavior in all our roles of citizens of democratic countries and
communities. Global education is about teaching people how they should care about each
other, about people in disadvantaged positions, about everything and everybody.

Globalization has the chance of becoming the primary teacher and instructor of this world
by imposing its requirements to everyone and if this is the case then Global Education
becomes leading in a world where there is no point to learn or do things separately and in
isolation.
***
To conclude Globalization is both a process and environment supporting life and the
struggle for its preservation and proper arrangement.
Globalization today is in the world-wide information network – the virtual civilization. For
the first time an ideal, non-materialistic world is not in heavens or after we part with this
existence, but right next to us, accessible at any time. This is a self-organized and
maintained system, horizontal and hierarchical; open to everybody, established on interaction,
totally global, overcoming inherent human constraints.
We have reached the point at which Globalization goes in parallel to the real and virtual
world and the two worlds become more and more interlinked. Global education is taking
place via the world-wide net by exploring the dimensions of nowadays realities through the
virtual dimensions.
The Globalization era is like no other epoch. It is the epoch of contracts and agreements
– social, economic, environmental, cultural, ethnical, etc. Without these arrangements this
era will turn into a nightmare, the contractual agreements allow for it to reproduce itself, to
affirm itself and to be sustainable.
Globalization is not just overcoming of barriers and rearranging of the world it is also
simplification of complex phenomena. Simple life / in terms of behavior, understanding,
interpersonal relations / may become the new global etalon. Complex developments do not
tolerate complex solutions!?
Globalization means handing political power back to the people because this infinite world
could be put on straight forward basis by introducing the principle of subsidiaries – solutions
to problems need to be found at the level where the problems occur in order to be effective. In
other words, with the people and for the people.
Globalization calls for define and redefine together the social interest. Since each decision
has social implications and needs social support in order to be implemented, globalization
might just give back and allocate more power to ordinary people.
If this is to happen in the global community, the distinction between globalizers and
globalized will be wiped out.
Globalization is a denial of existing world orders and patterns of injustice, barriers and
prejudice towards the others.
Minorities are a denial, not a product of Globalization; they are a globalized problem
that needs to be resolved because there is no place for them in the orderly, hierarchical
world.
From this point of view Globalization is an investment in the future. In a world that
invests so much in counter-development, globalization has a huge attractive force and
potential. It restrains counter-development vices and provides a chance to put an end to
vicious circles.
If the global world is threatened by epidemics, viruses and diseases than the good
globalization is only possible in a world based on care and prevention, anticipation of
developments, understanding of other people’s needs, etc.
In order to have a real prevention, the globalization is not just rationality and will, it is also a
dream, motivation, tangible and intangible project.
Globalization is a free space for the imagination even though we are being convinced
today that only knowledge and expertise provide the solutions. “In moments of crises or
transitions imagination is more important than knowledge” says Einstein.

Globalization is the hyper text of humanity, a message to us and to other civilizations
– an ultra democratic text, without authors or owners, without boundaries and guards,
it is a text that can be edited and enriched by everybody and sent everywhere like the
texts in the Internet.
The Internet is the metaphor of contemporary society, globalization is a merging of
consciousness, a multi-wave mediator that unites human efforts and endeavors scattered in
time and space.
***
Globalization influences teachers – they can no longer stay isolated
Globalization and the global teacher – the new “bird” in education
We get to the point of education – in brief globalization is the world of the Internet, of
billions of connections, of immediate contexts, of shrinking of space, of journeys in time, of
the alternative reality of global exchange.
The person at the local village meeting is part of its community, but is isolated from the
world.
The person reading a book is still isolated though open to the world.
The person connected to Internet is part of certain problems; s/he defines the network in
terms of content, structure, means of communication because s/he interacts with the global
community.
Taking trips on the net and participating in discussions and chat-rooms becomes a part
of our lives – observation, experience, journey, communication, sharing, engagement, etc.
This is the symbol of Global Education – openness to problems, to others, breaking away
with subject’s limitations, surpassing inherent limitations.
We can observe certain order in this type of Education, but it is obvious that parts of that
order are constructed by the students themselves – the world and its problems are so broad
that it is just not appropriate to try to arrange them according to the old hierarchical order and
impose old structures.
What is important in this process is the sensitivity/selectivity directed towards topics and
problems, not just seeking pleasures and entertainment, games and senseless
accumulation of impressions.
Most probably for this type of sensitivity/selectivity could be developed in a complex with
other areas and with the aid of tutors/teachers in the virtual community.
Global education is opening of the human mind to the world and its problems, exploration of
the world in its globality, the snapshot of the world, and the world as an entire puzzle.
How to motivate the learners in this process, in a free, informal education the choice to
study and explore the world is free. The students are also free to choose to explore only
their localities. How to make the global study and exploration worthwhile?
It could be achieved by focusing on local problems and their global dimensions – by
exploring ecological, economic and social issues.
It could be achieved through a journey as a state of the human mind and spirit, of human
existence in all its versatile manifestations.
Through human solidarity, through a life in the community
Through compassion with other peoples destinies
Through exploration of the generalities in the design of legal systems
Hence the new form – for the average student, global education is impossible without
interactivity. It is impossible to transfer knowledge about the global world only via books or
the PC – group problems have to become individual problems, global problems likewise
become group ones – that is how the transfer is enhanced and becomes much easier.

In a mutually dependent world the group training and education is the more natural
approach to problems and solutions than the individual training. Group training enhances a
process of experiencing what has to be learned.
That is how the new values – openness, cooperation, joint problem solving, etc. in education
are created. The group experience as a tribal trait overtakes individual training, the world
becomes a classroom, a classroom in motion.
Knowledge, codified experience is the basis of the old education system. There are tutors
and mentors, but the learning process is individual and takes place in isolation by individual
efforts.
The Project is the foundation of the new system of education – it unites, includes, enhances
co-experience, premonition, mental exercise directed to the future. The project is in motion,
the learning process becomes a project, personal experience becomes a project and in a
project the individual depends on other individuals, s/he co-experiences with them. The
project brings about problems, issues, tension, cognitive interest, curiosity. The project is
modelling of the world, modelling a part of the world.
The net provides the resources for the global education, the option of most diverse
/countless/ zooming effects in exploring the world. It also provides opportunities for going out
of the time and space limitations, for getting together over space and for participation in real
time virtual communities that are very much different from the imaginary communities like
those of the readers or the supporters of a certain ideas.
In the global education process the world becomes a classroom and mankind become
students.
The world is a Project, but education also becomes a Project – imposing its own rhythm,
very often a group rhythm, posing isolated problems or combinations of problems. People can
compare their own projects with those of other people anywhere on the globe and
improve your project by utilizing their experience and ideas.
We begin to study the world in ourselves and ourselves in the world. We learn by
solving problems, by using other peoples’ experience – that is what the Global Education has
to offer to the ever questioning its essence classical education.
In this type of Education where life and studying are a Project there is no need for codified
ultimate truths – human rights are the only valid realities.
The learning methods are joint exploration and co-experience in a world of creation,
of recommendation and mutually shared knowledge.
Learning becomes a life long process, a project with multitude of participants like sailing
with different crews, like simultaneous participation in several trips with different
companions.
Education contributes to the globalization of the world by forming the global citizen, a
citizen who starts as global or globalized student.
Global Education for those growing up in the Globalized world is getting used to the
world’s global dimensions, with life in the global village, with participation and attendance,
with action, with the opportunity to be part of changing communities, with the adaptation and
assimilation project, with maintaining rich and diverse relations with the world.
Global Education for contemporary adults is just tuning them to a certain wave, sharing of
experiences, looking for reasons to what goes on, more rarely a call for joint actions, search
and discovery of global problems implications into their own lives, getting on the solidarity
wave.

Questions and dilemmas Global Education













One of my biggest dilemma is how to teach development education, when I am not
able to give any solution.
Is really raising awareness enough?
Should we make propaganda?
How we can be honest while teaching development education, if we as activist are
only critisizing.
Is there a solution to solving global problems?
Is it our responsibility to do something?
Increased awareness of the implications of limited perspectives, in
particular, western-centric thinking
Increased awareness of the factors which lead to exploitative
international relationships
A questioning of the underpinning assumptions and power
relations behind international partnerships, leading to a greater
understanding of the processes involved in partnerships
We need to ask how education and training can actively promote a greater critical
engagement in issues and lead to ‘impact-oriented behaviours’, in
other words, actions which will bring about change at local, national
and global levels.
Deeper engagement would be more of a priority than widespread engagement.

Additional questions
 That employees need skills for employment is not in question.
However, the impact of education also extends to people’s wider
role in society. People, young and old, need to be able to deal with
complex social, environmental and financial issues.
 That education and training for a global society should lead to the acquisition of
skills is not in question. However, unless this includes essential skills in critical
engagement and also leads to the adoption of impact-oriented behaviours, learning
will be ineffectual.
 Learners need to make their own informed decisions but educators and trainers
should understand the factors which promote behaviour changes, in their private
sphere (for example a commitment to domestic recycling or choosing to make
ethical purchasing decisions) and in the public sphere (for example supporting policy
development or campaigning).
 That generic skills to compete in a global economy need to be embedded in
education and training is irrefutable. However, there is an urgent need for debate on
how these skills can be set in a framework of poverty reduction, human rights and
sustainable development as opposed to a competitive euro-centric economic
perspective.
 However, is language acquisition focused on competing in the global marketplace
and ensuring the continuation of western-centric concepts and values? Or is it on
communicating with a wide range of people overseas, not just the English-speaking
minority, in order to engage with other cultures, understand different perspectives,
and recognise the value of knowledge and innovation we can access through this?
 However, the focus on competition and the drive for Eurocentric superiority is
unlikely to foster the kind of international relationships which are required to
address global challenges such as terrorism and migration.
 How can education for sustainable development contribute to enhanced skills for

engagement in a global society?

Development Education - Standards
Skills






Critical thinking
Ability to argue effectively
Ability to challenge injustice and inequalities
Respect for people and things
Co-operation and conflict resolution

Foundation Stage /Early Y 5s/
● listening to others
● asking questions
● expressing a view
● beginning to identify unfairness and take appropriate action
● starting to take care of things – animate and inanimate
● starting to think of others
● co-operating
● sharing
● starting to look at resolving arguments peacefully
● starting to participate
● looking at different viewpoints
● developing an enquiring mind
● beginning to state an opinion based on evidence
● beginning to identify unfairness and take appropriate action
● empathising and responding to the needs of others
● making links between our lives and the lives of others
● tact and diplomacy
● involving/including society and others
● detecting bias, opinion and stereotypes
● assessing different viewpoints
● finding and selecting evidence
● beginning to present a reasoned case
● recognising and starting to challenge unfairness
● making choices and recognising the consequences of choices
● accepting and acting on group decisions
● compromising
● media literacy
● making informed decisions
● learning to develop/change position through reasoned argument
● starting to challenge viewpoints which perpetuate inequality
● growing ability to take care of things – animate and inanimate
● negotiation
● critically analysing information

● making ethical judgements
● arguing rationally and persuasively from an informed position
● selecting appropriate action to take against inequality
● following a personal lifestyle for a sustainable world
● negotiation
● mediation
● handling contentious and complex issues
● political literacy
● participating in relevant political processes
● campaigning for a more just and equitable world
● following a personal lifestyle for a sustainable world
● negotiation
● conflict resolution
Knowledge and understanding
Young people may develop knowledge and critical understanding of:
• local, national and global societies and cultures.
• the global dimensions of the world around them.
• the role of human rights locally and globally.
• the impact of personal or local action on global events.
Skills
Young people may develop the ability to:
• analyse issues critically.
• carry out enquiries.
• challenge their own and others’ attitudes.
• build alliances.
• show empathy.
• participate in activities.
Attitudes
Young people may develop attitudes that demonstrate:
• self-respect.
• self-awareness.
• support for justice and fairness.
• open-mindedness.
• a global perspective on their world.
• an orientation toward action.
Action
Young people may achieve change that reflects a global perspective in their:
• personal lifestyles.
• local community activity.
• global community activity.

Values and Global Education
Self-esteem, self-confidence, self-respect and respect for others

global education encourages learners to develop a sense of their own worth and pride in their
own particular social, cultural and family backgrounds. it also encourages them to develop a
sense of worth of
others, particularly of those with different backgrounds to their own.
Social responsibility
global education encourages learners to develop solidarity and a sense of concern for a more
socially just, secure and peaceful world at local, national and international levels.
Environmental responsibility
global education encourages learners to care for the natural environment balance at a local
and global level.
Open-mindedness
global education promotes approaching different sources of information, cultures and events
with a critical, open mind.
Visionary attitudes
global education encourages learners to develop various visions of what a better inclusive
world might look like in our own community, in other communities and in the world as a
whole.
Proactive and participatory community membership
global education strengthens the sense of being part of a community (local-global) where
individual and collective rights and responsibilities are known and respected by all, creating a
feeling of mutual support and a need to participate in common decisions, thereby promoting
the principles of pluralism, non discrimination and social justice.
Solidarity
global education leads to active solidarity creating world citizens aware of global realities and
engaged in working for a more sustainable world, based on human rights for all, dialogue and
cooperation.
A Global Citizenship audit
1. Conduct a Global Citizenship audit in order to highlight where the school is already
supporting Global Citizenship through its ethos, curriculum, and teaching and learning
policies, and to identify where there is potential to do more. Download a ready-made
audit from Oxfam’s Cool Planet website for teachers,* or design your own audit based on
your list of characteristics of a Global Citizen and your key elements of Education for
Global Citizenship.
2. Complete the audit over a period of time, making sure you talk to different sections of
the school community, including pupils, parents, school board members and governors.
How does their feedback differ? What does this tell you?
3. Review the school’s development plan in the light of the audit.
OXFAM

Global Citizenship and the whole school
Education for Global Citizenship can be instrumental in whole-school
improvement. It can provide coherence, purpose and motivation in teaching and
learning. Integrating the principles of Education for Global Citizenship across the
curriculum and whole life of a school can present many challenges, but the
following case studies demonstrate the difference that it can make.
OXFAM

School ethos
“School ethos: refers to the pervasive atmosphere, ambience or climate within a school, an
important element both in school effectiveness and in values education. In its
broadest sense the term encompasses the nature of relationships within a school, the dominant
forms of social interaction, the attitudes and expectations of teachers, the
learning climate, the way that conflicts are resolved, the physical environment, links with
parents and the local community, patterns of communication, the nature of pupil
involvement in the school, discipline procedures, antibullying and anti-racist policies,
management styles, and the school's underlying philosophy and aims. All of these
are rich in their potential to influence the developing values, attitudes and personal qualities of
children and young people.” (Oxfordshire County Council (2002) 'Values
Education Values Lessons')
Positive relationships
The values, attitudes and skills of the global dimension are reinforced through positive
relationships between and amongst children and young people and staff (including
non-teaching staff). Peer mentoring and team teaching can contribute to an atmosphere of cooperation. Pupil participation, including effective school councils is extremely important for
children and young people as global citizens. Whilst it is important that the complexity of
global issues is acknowledged, pupil participation at all levels can make a difference.
Ethical estate management
What is taught in the classroom is reinforced if children and young people see this reflected in
the practice of the school. Schools can practice sustainable development by using fair
trade products and ethical banking, practicing ‘rethink, reduce, re-use, repair, recycle’ and
having a green purchasing policy. The development of ethical practice can involve
children and young people, for example through a school council. Children
and young people need to be supported to make the links between the school’s ethical practice
and the global dimension.

Creating happy, healthy, responsible and confident citizens
An inner-city primary school, praised by Ofsted for its creative approach to teaching and
learning, decided to develop a curriculum which would inspire and empower pupils as part
of its school improvement strategy. It wanted to make teaching and learning more cohesive
and to create a curriculum that would be ‘relevant, responsive and engaging’. After some
research and consultation with parents and pupils, the school decided that creating a
curriculum framework based on the principles of Education for Global Citizenship and
Sustainable Development would help it achieve its aims.
A wide sense of achievement
A comprehensive school serving rural communities in the Highlands of Scotland formulated
a clear and challenging vision statement: ‘All pupils leaving the school and all staff in it will
be active global citizens.’
The staff recognised that in order for Global Citizenship to be sustainable, it had to be
embedded in the normal work of all subject departments and an integral part of the School
Development Plan – not as a separate item but as part of raising achievement and improving
teaching and learning.

A senior member of staff has been given formal responsibility for the global dimension
while staff, pupils, parents and the wider community have been given the opportunity to
contribute. Staff have been given time to do extra planning, money to buy resources and
opportunities for training. They also discuss and share developments of this aspect of their
work at regular lunchtime sessions over a free buffet lunch and cakes.
One example of Global Citizenship in the curriculum is English lessons for S3, in which
pupils learn about child labour through creative writing and oral work. In one instance, they
researched the problem, and then became so enthusiastic that they exceeded the requirements
of the course and proceeded to write to MSPs and multinational companies. They presented
their findings to an assembly attended by Jack McConnell, Scotland’s First Minister.
Beyond the formal curriculum, pupils are involved in the management of a vending machine
that supplies fair trade, organic and healthy snack options; a Fair Trade tuck shop; and a Fair
Trade website. The school is also part of an EU Comenius sustainability project together
with schools in Poland and Italy. All S2 pupils study ‘Life in Malawi’ using material
developed from links with schools in that country.
The deputy head observes that ‘Global Citizenship helps create a good learning atmosphere
and gives pupils a wide sense of achievement’.

Building awareness
Awareness
is the state or ability to perceive, to feel, or to be conscious of events, objects or sensory
patterns. In this level of consciousness, sense data can be confirmed by an observer without
necessarily implying understanding. More broadly, it is the state or quality of being aware of
something. In biological psychology, awareness is defined as a human's or an animal's
perception and cognitive reaction to a condition or event.
Awareness is a relative concept. An animal may be partially aware, may be subconsciously
aware, or may be acutely aware of an event. Awareness may be focused on an internal state,
such as a visceral feeling, or on external events by way of sensory perception. Awareness
provides the raw material from which animals develop qualia, or subjective ideas about their
experience. Also used to distinguish sensory perception is the word "awarement."
"Awarement" is the established form of awareness. Once one has accomplished their sense of
awareness they have come to terms with awarement.
Self-awareness
Popular ideas about consciousness suggest the phenomenon describes a condition of being
aware of one's awareness or, self-awareness. Efforts to describe consciousness in neurological
terms have focused on describing networks in the brain that develop awareness of the qualia
developed by other networks.
Social awareness;

to be aware of the problems that different societies and communities face on a day-to-day
basis; to be conscious of the difficulties and hardships of society.Many studies have been
done to examine the roots of social consciousness. It is believed to arise as a response to
social injustice experienced by the individual or in the lives of others around the individual.
There are three levels of social consciousness: acquired, awakened, and expanded.
Acquired social awareness
A subject with an acquired social consciousness derives his or her viewpoint from the
mainstream culture. This individual avoids identifying himself or herself with a marginalized
culture. This individual generally is either not aware of or does not acknowledge the way
differences among people affect the treatment they receive within a society. This individual is
not fully active in society. The person with an acquired social consciousness does not question
mainstream viewpoints, and acts accordingly, without confrontation.
Awakened awareness
A subject with an awakened social consciousness explores alternatives to the dominant
cultural viewpoint. This person might identify with a marginalized group, but the
mainstream culture is central to his or her questioning or exploration. The subject recognizes
and challenges social injustice. The person actively resists power and authority. The focus of
discontent and action is often over the right to be visible, to have choice, or to be selfdetermining.
Expanded awareness
A subject with an expanded social consciousness strongly identifies with their marginalized
group. This person views status as a continuously changing social construct, thus viewing
responses as a lifelong process. This individual has an understanding of the complexity of the
social hierarchy, and acts carefully after weighing both sides.
Implications
Social consciousness brings moral implications. Often, people with an awakened
consciousness become socially active. A socially conscious person tends to be empathetic
towards others regardless of race, gender, ethnicity, disability, class, or sexual identity.
Global awareness








Awareness of interdependence
Knowledge of world issues and events
Respect for diversity and differences
Knowledge of one’s own cultural background
Appreciation of other perspectives or world views
Empathy for others
Advocacy skills

Global awareness

Hanvey (1976), one of the first scholarly experts to give a comprehensive definition of the
concept "global awareness", proposes five dimensions that prepare students to achieve
global awareness.






perspective consciousness,
state-of-the-planet awareness,
cross-cultural awareness,
knowledge of global dynamics,
awareness of human choices.

Haavenson, Savukova, and Mason (1998/99) conducted their research on United States and
Russian perspectives on teacher education reform and global education and found that these
dimensions form the first level known
1. First level: attitude formation upon which global education can be implemented.
2. Second level is the development of cognition skills
Second level – Cognition focused - This means that life demands both a thorough
knowledge of a domain combined with a broad perspective of the world. This is similar to
the 'interconnections' theme- identify and develop which explores both the international and
inter-system linkages and conclude that we live in an interconnected world. Therefore
students must be encouraged to see the different ways in which one situation is influenced by
and influences others. Further exploration in the topic is that the brain often searches for
common patterns and relationships and seeks to connect new knowledge with prior
experiences that result in the fact that cognition operates in all concepts.
Traditional approach - of filling the minds with facts and information that students are
simply asked to memorize and reproduce does nothing to promote global awareness and
teachers must keep this in mind when working to plan curriculum. Instead, students need
experience in critical thinking, in taking part in cross-cultural experiences, and to make
decisions and substantiate them. The students are taught to think for themselves and to be able
to stand their ground. The atmosphere created by the teacher is very important.
3. Third level is an integrated view of the world.
Third level – Integrated view of the world- The third level of global education
implementation is an integrated view of the world. The third level aims to create a specific
picture of the world where geographical, physical and linguistic features all fit into a
complex pattern" . This means that all discipline-focused world perspectives need to overlap
due to the interdependence of facts, events, and phenomena.

Perspective consciousness.
Perspective consciousness refers to an awareness of and appreciation for other images of
the world and that a person's worldview is neither universally shared, nor necessarily
right, yet may be profoundly different. It is the realization that an individual's worldview is

both a matter of conscious opinions and ideas and more importantly to subconscious
evaluations, conceptions and unexamined assumptions. Perspectives are shaped by ethnic,
religious, differences in age, sex, and social status, among many other factors. It is important
to teach students to look upon a certain phenomenon or event from different perspectives so
as to encourage respect and appreciation for beliefs, customs, and values different from their
own" (p. 38). It is not only about racial and cultural differences, instead, a pluralistic view
needs to be taken when looking at global perspectives.
State-of-the-planet awareness

State-of-the-planet awareness requires comprehension of prevailing world conditions,
developments, trends, and problems that are confronting the world community. It
includes an in-depth understanding of global issues such as population growth, migrations,
economic disparities, depletion of resources, and international conflicts, that require global
learners to be aware of the world around them.
Cross-cultural awareness

This dimension includes the diversity of ideas and practices in human societies and how these
ideas and practices are found in human societies around the world, including concepts of how
others might view one's own society as perceived from other vantage points. According to
Hanvey (1976), this dimension is the most difficult to attain most likely because it refers
to the highest level of global cognition. The misconception about cross-cultural awareness is
that people consider it no more than a set of stereotypes that do more harm than good as
superficial knowledge engenders prejudice.
Knowledge of global dynamics
Knowledge of global dynamics refers to an understanding of the world as an interconnected
system of complex traits and mechanisms and unanticipated consequences. A high level of
sophistication on the part of the student is required because understanding these processes is
difficult to achieve due to the unanticipated effects on the human condition. It includes a
consciousness of global change and cannot be acquired through mass media.
Awareness of human choices – idea of responsibility
The problems of choice confronting individuals and nations as consciousness and
knowledge of global systems expand. It is related to global dynamics in such a way that it
focuses on making choices and develops a sense of responsibility for making decisions
made which affect future generations. It also includes an awareness of the
interconnectedness of individual, national, and international settings. It fosters a sense of
responsible citizenship on the local and global levels.
Какво следва за училище - междупредметни курсове
For instance, university interdisciplinary courses may be the most effective way to create a
cross-disciplinary perspective.

Global Awareness Elements

Case identifies five key substantive elements that keep people informed of a range of
global topics.






The first element describes the universal values and cultural practices,
Second includes global interconnections, which refers to the study of the workings
of the four major interactive global systems: economic, political, ecological, and
technological.
The third presents worldwide concerns and conditions such as development and
peace issues
Fourth forms the origins and past patterns of worldwide affairs such as global
history and geography.
Fifth presents alternative future directions in worldwide affairs.

In addition to these substantive elements, he proposes perceptual elements that should be
addressed which include open mindedness, resistance to stereotyping, anticipation of
complexity, empathy, and non-chauvinism.
Merry M. Merryfield lists eight elements of global awareness









human beliefs and values
global systems,
global issues and problems,
cross-cultural understanding,
awareness of human choices,
global history,
acquisition of indigenous knowledge,
development of analytical, evaluative, and participatory skills.

Attitudes cultural awareness
 Admit that you don’t know. Knowing that we don’t know everything, that a situation
does not make sense, that our assumptions may be wrong is part of the process of becoming
culturally aware. Assume differences, not similarities.
 Suspend judgments. Collect as much information as possible so you can describe the
situation accurately before evaluating it.
 Empathy. In order to understand another person, we need to try standing in his/her shoes.
Through empathy we learn of how other people would like to be treated by us.
 Systematically check your assumptions. Ask your colleagues for feedback and constantly
check your assumptions to make sure that you clearly understand the situation.
 Become comfortable with ambiguity. The more complicated and uncertain life is, the
more we tend to seek control. Assume that other people are as resourceful as we are and that
their way will add to what we know. “If we always do, what we’ve always done, we will
always get, what we always got.”
 Celebrate diversity. As a company find ways of sharing the cultures of your diverse
workforce.

Sense of identity and self-esteem
Empathy and sense of common humanity
Commitment to social justice and equity
Value and respect for diversity
Concern for the environment and commitment to sustainable development
● sense of identity and self-worth
● concern for others in immediate circle
● sense of fair play
● positive attitude towards difference and diversity
● appreciation of own environment and living things
● sense of wonder and curiosity
● awareness of and pride in individuality
● interest in and concern for others in wider sphere
● sense of personal indignation
● willingness to speak up for others
● valuing others as equal and different
● willingness to learn from the experiences of others
● concern for the wider environment
● beginning to value resources
● willingness to care for the environment
● sense of importance of individual worth
● empathy towards others locally and globally
● growing interest in world events
● sense of justice
● growing respect for difference and diversity
● sense of responsibility for the environment and the use of resources
● open-mindedness
● compassion
● sensitivity to the needs and rights of others
● concern for injustice and inequality
● willingness to take action against inequity
● respecting the rights of all to have a point of view
● concern about the effects of our lifestyles on people and the environment
● open–mindedness
● sense of common humanity and common needs
● commitment to social justice and equity
● valuing all people as equal and different
● concern for the future of the planet and future generations
● commitment to a lifestyle for a sustainable world
● open–mindedness
● sense of individual and collective responsibility
● commitment to the eradication of poverty
● valuing all people as equal and different
● commitment to sustainable development
Belief that people can make a difference
● willingness to admit to and learn from mistakes
● awareness that our actions have consequences

● willingness to co-operate and participate
● belief that things can be better and that individuals can make a difference
● willingness to take a stand on global issues
● willingness to work towards a more equitable future
Understanding ,awareness
● what is fair/unfair
● what is right and wrong
● awareness of others in relation to self
● awareness of similarities and differences between people
● sense of immediate and local environment
● awareness of different places
● living things and their needs
● how to take care of things
● sense of the future
● our actions have consequences
● awareness of rich and poor
● greater awareness of similarities and differences between people
● sense of the wider world
● links and connections between different places
● our impact on the environment
● awareness of the past and the future
● conflicts past and present in our society and others
● causes of conflict and conflict resolution –personal level
● fairness between groups
● causes and effects of inequality
● contribution of different cultures, values and beliefs to our lives
● nature of prejudice and ways to combat it
● trade between countries
● fair trade
● relationship between people and environment
● awareness of finite resources
● our potential to change things
● causes of conflict
● impact of conflict
● strategies for tackling conflict and for conflict prevention
● inequalities within and between societies
● basic rights and responsibilities
● understanding of issues of diversity
● awareness of interdependence
● awareness of our political system and others
● different views of economic and social development, locally and globally
● understanding the concepts of possible and preferable futures
● causes and effects of conflict, locally and globally
● relationship between conflict and peace
● causes of poverty
● different views on the eradication of poverty
● role as Global Citizen
● deeper understanding of different cultures and societies
● power relationships North/South

● world economic and political systems
● ethical consumerism
● global imperative of sustainable development
● lifestyles for a sustainable world
● conditions conducive to peace
● understanding of global debates
● deeper understanding of different cultures and societies
● complexity of global issues
● understanding of key issues of Agenda 21
● lifestyles for a sustainable world
● complexity of conflict issues and conflict resolution
OXFAM

What are Controversial Issues?
Controversial issues are events, concerns or topics of public debate which usually “cause
much argument or disagreement”among people.
Longman Dictionary of contemporary English, (New Edition), (1987).
Valuing, Knowledge and Skills Development through Discussions of Controversial issues
1. Recognize the general legitimacy of controversy. Controversy is part of society and
students must learn to
discuss the issues and problems presented.
2. Establish ordered ways of proceeding; discussions, debates, take a stand, continuum,
mediation, etc. Create
and agree on effective rules.
3. Concentrate on evidence and valid information.
4. Represent the opposing positions accurately and fairly (balance).
5. Make sure to clarify the issue, so that everyone understands where there is a disagreement
and where there
is agreement (to avoid simultaneous monologues).
6. Identify core issues.
7. Avoid the use of slogans.
8. Talk about concrete issues before raising the discussion to a level of abstraction.
9. Allow the students to question your position.
10. Admit doubts, difficulties, and weaknesses in your own position.
11. Teach understanding by re-stating the perspective of others. Have participants paraphrase
what they hear to
gain this skill.
12. Demonstrate respect for all opinions.
13. Establish means of closure; examine consequences, consider alternatives.
Advices
1. Think of an engaging way to introduce the topic.
2. Find out enough about the topic to give students a historical perspective
3. Identify concepts and concept clusters in the social sciences that relate to the topic.
4. consider students’ interests, strengths and weaknesses.

5. consider how the topic fits into your school goals in social studies instruction.
6. Decide whether to examine the topic separately or to integrate it into other parts of the
curriculum.
7. Develop specific goals, objectives, and lesson plans.
DEA Teaching controversdial issues

Criterions for choosing controverdsial issues
Educational value – contribution of such an issue, topic or event to the overall goals of the
programme. Will students benefit in terms of significant knowledge, skills, and values.
Appropriateness – consider the maturity level of the learners and other conditions in the
wider
community.
Relevance – Does the topic connect well - to the learners’ prior knowledge and experience?
Available information – Is information and relevant materials readily available?
Time – Is there enough time for students to develop a meaningful depth of understanding
about the topic?
Reliability – check the accuracy of the information that is available differentiate it from
opinion and bias.
Timeliness – Is the information up to date?

Development Education actions
Principles for Public Engagement:
 The process makes a difference
 The process is transparent
 The process has integrity
 The process is tailored to circumstances
 The process involves the right number and types of people
 The process treats participants with respect
 The process gives priority to participants‘ discussions
 The process is reviewed and evaluated to improve practice
 Participants are kept informed‖
Involve goes on to say:
When done well, deliberative public engagement can be of real benefit for all parties.
For decision and policy-makers it creates:
 better policy and service delivery options, grounded in better knowledge of public
values and priorities;
 greater transparency and accountability (and thus legitimacy) for decision-making,
based on greater knowledge about the acceptability (or not) of specific policy options;







opportunities to listen to public discussions about contentious issues, and therefore to
gain detailed first-hand knowledge of public priorities;
greater public understanding of issues considered and, potentially, shared
responsibility for successful policy and service delivery outcomes;
empowerment, education and motivation of the public and service users;
better relationships between government and citizens with the potential for more
effective longer-term partnerships;
opportunities to build social cohesion by increasing understanding and mutual respect
between people with diverse views, values and opinions from different sectors of
society.

It gives participants:
 a chance to influence decisions on important issues that affect their lives;
 insight into the subject, decision and policymaking, and about participation itself;
 an enjoyable and worthwhile way of being an active citizen, and increased confidence
and willingness to take part again;
 the opportunity to meet and share views with other participants, stakeholders,
technical specialists, policy makers, service providers and decision makers; and
 a platform for increased understanding and mutual respect.

Principles of public engagement
 Tell a story, and more importantly tell a better story than the development sceptics
(this usually means telling a visual story about an individual person).
 Don’t rely on just providing information.
 Help people to see how international development relates to their everyday lives.
 Enlist others, beyond the usual suspects of politicians and development experts, to talk
to their peers about global issues such as international development.
 Be consistent and transparent, particularly in the objectives of public engagement
work.
 Be clear and upfront about values.
 Encourage a sense of agency, so that people can respond to the messages with which
they become engaged. This response can be reflective or active, but people must be
able to respond in some way.
 Work with people in groups, rather than as individuals.
DEA

Global youth Actions

Aims International Solidaritry Project
 To facilitate awareness of global issues among young people.
 To bring together young people from a range of backgrounds.
 To empower young people to plan and run an event.






To use participatory methods to promote and enable peer education.
To explore issues of sustainability and global interdependence as identified by the
young people during the planning process.
To provide a platform for young people to get involved in global issues.
To network with other groups of young people.
Reading International Solidarity Centre

Global Youth Work - Key issues to consider
• Motivated young people with an interest in global issues can be
supported to use their energy and enthusiasm to engage more difficult to
reach young people through peer education activities.
• Participation of young people in setting the theme of the programme and
activities can develop valuable learning experiences.
• It can be challenging for young people and youth workers to open up an
established group to people from outside the peer or friendship group.
This involves moving from ‘safety’ – being comfortable with each other –
to taking risks with how the group operates and this needs to be
carefully managed.
• Any global youth work activity needs to be fun, creative and real, where
young people can undertake practical activities.
Taking action
It is natural and important that when children and young people learn about global issues they
may want to act to change things. Children’s and young people’s choices of action should
be based on critical thinking and a clear understanding of issues and the root causes of global
inequality and poverty.
Action might take place within or beyond the school. It is important that children and young
people choose what they do and have ownership of identifying issues and priorities that are
important to them. Working locally has the added benefit of demonstrating how local and
global issues are interconnected.

Examples of Youth actions
Assemblies
The skills, attitudes and values of the global dimension (see centre
spread) can be developed through participative assemblies.
There are a number of calendars of special days and weeks
which can provide a focus for the global dimension. See
www.globaldimension.org.uk, www.citizenship-global.org.uk
and www.countmeincalendar.info.
Displays around the school
Displays can reinforce learning, act as a stimulus to pupil
interest and provide an opportunity to affirm children’s and
young people’s work. Teachers, children and young people can
be involved in ensuring that displays avoid stereotypes and
promote positive, challenging and empathetic images. They

can consider what subconscious prejudices certain images
might promote.

Case studies
Key issues to consider
• It is acceptable for youth workers to take the lead with a project initially
and develop a participative approach as the project progresses, handing
over more control to the young people.
• A project can involve a mixture of reflection, practical and technical skill
development – here, young people working co-operatively and learning
how to edit videos.
• A project of this sort needs to strike a balance between the process of
informal education the group were engaged in and delivering a product –
in this case, a finished and edited video. The two do not always
complement each other.
• It can be difficult to initiate, co-ordinate and actually take a project to
completion with the same young people due to the constraints on their
time and availability.
• The focus of the funding for youth projects needs to be made explicit to
the young people themselves. It should be considered carefully to ensure
that a conflict does not arise between the expectations of the young
people and the funders, particularly if the project is intending to take a
participative approach where young people set the agenda and speak to
others about their learning.

Partnerships - Development Education
International school partnerships
This practice completes the previous one. there are hundreds of bilateral links between
southern and northern and eastern and western schools. several international school-linking
organisations are in the process of establishing triangles and (eventually) networks of school
links, which provide websites, ideas, written experiences and reports. in most european
countries there are national agencies or nongovernmental organisations that provide support
for schools that are interested in international schoolpartnerships. especially north-south
school partnerships offer many possibilities for global education.
from our point of view these partnerships permit:
- a better understanding of global interdependency through direct contacts between students
and teachers in the partner countries and schools
- an overcoming of mutual stereotypes and prejudices
- an increase in students’ and teachers’ motivation
- a new teaching and learning culture e.g. by subject-connecting/overlapping teaching
- further development of important key-competences for all involved, e.g. modern
communication technologies, project management, foreign-language skills, international
communication between students and teachers from the methodological point of view, northsouth school partnerships offer many possibilities for concrete classroom activities:
- exchanging letters (handwritten, emails)

- designing and using interactive websites (including discussion forums and chat rooms)
- exchanging the results of project work with partner schools
- inviting an expert from the country of your partner school, who lives in your village or
town to the classroom to get more information about partner countries
- planning mutual visits between the partner schools

Schools developing global learning partnerships
Well-planned links and partnerships with the wider community can enhance the global
dimension to the curriculum.
All partnerships need to be based on equality, mutual learning and curriculum
development.
In a globalised world, the global dimension is found on our doorsteps, not only in far away
localities. Establishing partnerships with other schools locally, visiting places of
worship, participating in local events, working with the local council and inviting
parents/carers and other members of the local community into school to share
experiences can all contribute to developing global perspectives.
A number of schools choose to make partnerships with schools in other countries. This can
build on links in the local community, for example, if there are a number of
children and young people in the school or local people with origins in Nigeria, a school in
Nigeria might be chosen.
Some UK schools link local clusters of schools with a cluster of schools in another locality
to learn from each other and emphasise the community element.
Other partnerships consist of two schools in different parts of the UK working with two
schools in different parts of another country to emphasise the diversity of perspectives
within both the UK and the link country.
Partnerships with schools in other countries can expose teachers, children and young people
to very different learning and teaching contexts. This can help teachers, children and
young people to examine their perceptions and values and appreciate how these affect
attitudes and actions. This can help to challenge negative and simplistic stereotypes and
images. Partnerships can also provide a basis for broadening curriculum and subject areas to
incorporate wider global input and perspectives. To achieve these benefits, schools need to
critically consider children and young people’s learning, for example, to avoid the perception
that one school in India is representative of all India or all Asia.
Involving children and young people, teachers and the wider community of each school
in planning and ensuring that the aims of the partnership contribute to the curriculum,
help to achieve a sustainable and successful partnership. The majority
of curriculum ideas suggested earlier in this booklet can be developed in partnership with
another school in the UK or anywhere in the world, and will be enriched by children and
young people sharing perspectives on the issues. Evaluations of partnerships are most
valuable when they place a high priority on learning outcomes.
It takes hard work, good communication and good curriculum and logistical planning to
ensure that a partnership with another school is sustainable and contributes to learning.
Partnership agreements, which are regularly revisited by the whole school
communities, including senior management teams, are important for clarifying the aims of
both partners. Decisions on whether to fundraise for a partner school need to
be made in the context of the broader aims of ensuring equality, mutual respect and the
promotion of learning.
It is not necessary to make exchange visits in order to maintain a partnership but, for schools
that do, a number of organisations provide advice and/or funding, see ‘Resources

and Support’
“Successful schools also have strong links to parents and the wider community, drawing
strength from those links, and in turn helping to develop and strengthen their local
community.”
DEA

Development education and the Teacher
Teachers -attitudes
1. Global awareness must mean a commitment to the elimination of poverty
ALONG WITH an increase in the quality of life. What good does it do people to
live longer if the air is polluted the quality of natural foods diminish etc?
2. Global issues must be taught through the wisdom of complexity science. We know
a lot about leadership in complex adaptive systems and some about how to avoid
failure these ideas should be employed (Dörner, 1996; Heifetz, 2000). Heifetz reminds
us we need both formal and informal authorities working together in a holding
environment. Dörner tells us that to avoid failure we need to be hyper vigilant about
the outcomes of even our smallest actions.
3. We can care about people around the world, but we can only care for people in
our own area where we can monitor the results of any actions we take – this is a
critical reason why PAR works in networks – local folks taking action while the whole
network learns.
4. Global awareness has to include protecting the earth – our global home. We need
to raise our children to the importance of improving conditions in the web of life,
rather than stripping resources for temporary gain.
5. All children need to learn to appreciate both social and cultural diversity. This is a
prelude to peace. Noddings (2006) points out that it may well be that science now sees
little reason for a distinction of race in human beings – but it is a distinction that
changes life experience throughout the world.
6. If we want peace we need to educate for it.

Continuing professional development
All teachers need the space to reflect on the purpose, benefits, meaning and implications of
making the global dimension central to their practice. This will often be school based and
might be combined with an audit or the development of a school policy.
Development Educators Skills and Attitudes
DEA suggest that course tutors should aim to have the following knowledge, skills and

approach to facilitating groups:
 a sound knowledge of a broad range of global issues, combined with an ongoing
 commitment to extending this knowledge
 practical experience of developing and adapting local and global materials to raise
 development awareness
 the ability to structure learning sessions, selecting activities to meet intended
 learning outcomes, using a range of teaching strategies and evaluating the session
 against intended learning outcomes
 a commitment to the three OSDE principles
 an approach to teaching which challenges learners and enables them to gain new
 insights and make their own sense, building on their experiences, as opposed to
 seeing learning as transferring knowledge from the trainer to learners as empty
 vessels
 the ability to encourage connectivity both global / local and among group members
 the ability to distinguish between campaigning and developing critical literacy and
 to make appropriate choices as a trainer
 a commitment to encouraging reflective learning among participants
 the ability to be a co-learner within a group, as well as trainer or facilitator, and to
 reflect on the learning process as well as the content of training sessions.
DEA

Global Youth Workers:
• Keep informed about local, national and world issues.
• Mmake connections between personal, local and global concerns or events.
• Motivate young people and others to develop a critical understanding of the world around
them.
• Be self-critical in terms of personal lifestyle and attitudes.
• Be open and honest about not always having the answers to young people’s questions.
• Be prepared to find answers to new questions by doing research or contacting individuals
or organisations.
• Challenge discriminatory and oppressive language and behaviour in a way that opens up a
dialogue with young people about issues of power.

Global Educators
• recognise the full range of the key concepts
• maintain a balance between environmental, social, economic and political
• recognise that teaching is not value neutral and the role of explicitly
modelling values within the teaching context
• explicitly link the local and global.
Promote:
• critical thinking, critical literacy
• mutually beneficial relationships based on social justice, sustainable
development and poverty alleviation
• respecting the individuality, rights, culture and autonomy of others
• working in collaboration with other people rather than out-competing
others

• learning from resource-poor, as well as resource-rich contexts
• impact-oriented actions
• identifying the parallels between local and global contexts.
• engage in staff development about the processes of learning and teaching
• accept that all knowledge is partial and open to challenge
• extend the use of collaborative learning
• increase focus linking learning to individual actions
• disseminate new approaches.
• draw on the diversity of perspectives within groups and institutions
• ensure a range of perspectives are heard and valued
• develop mutually respectful international links
• are aware of power relationships in partnerships
• actively challenge western-centric thinking.
DEA Youth Manual

Teachers involved in Development Education can:
• participate in curriculum renewal, finding new ways to teach current issues such as
poverty reduction, food security, population movement, sustainable development
• create lessons that connect to pupils’ lives and imaginations, enlivening geography
and giving it renewed relevance
• provide renewed focus for the study of the home locality – more as a dynamic global
‘meeting point’, less as a closed ‘container’
• reinvigorate the basic concepts of geography,namely place and scale, as powerful tools
to analyse uniqueness of outcome with universality of human and physical processes
• contribute through geography teaching to the development of global perspectives and
global citizenship.
DEA Geography and development Education

The Young Person and Development Education
Global social, political and economic change often appears to affect young people
disproportionately ( UK Department of Economic and Social Affairs)

De Block and Rydin point out that individuals may identify
with increasingly global styles of music, fashion, graphics and dance without
reference to other localities at a global scale

Development definition
The United Nations
suggests that development should be seen as more than economic growth and as
‘creating an environment in which people can develop their full potential and lead
productive, creative lives in accord with their needs and interests… Development is
thus about expanding the choices people have to lead lives that they value.

Research specifically asking children about their hopes and fears for the future of the world
(as opposed to their motivations for learning about global issues) reinforces this
picture and couples it with findings that the majority of children feel they can do
something to bring about positive change (Holden, 2007).
A second set of assumptions is often made around the context of young people’s
engagement. Resources and programme evaluations inevitably focus on young
people’s engagement through specific, targeted projects or activities
As a result, young people’s engagement with development issues through such formal
opportunities can often be emphasised, with limited attention given to other contexts in which
they learn.
Thirdly, and related to the above, is an assumption about the form that young
people’s engagement takes: there is often a tendency to see engagement purely
in terms of taking action (for example, campaigning or raising money).
The assumption that engagement equals action has been reinforced by the findings of
surveys with young people themselves in which young people
were asked about the areas in which they feel they can make a difference. Their
answers are dominated by giving money, although over the past decade there has
been growing support for purchasing fairtrade goods.
Within the discourses and practices around young people, there has also been
a tendency to blur discussions around engagement and globalisation, global
citizenship and international development. Whilst focusing specifically on young
people’s learning about international development, and seeking to avoid such
conflation, this paper acknowledges that a

Global youth work
is defined as:
“Informal education with young people that encourages a critical understanding of
the links between the personal, local and the global and seeks their active
participation in actions that bring about change towards greater equity and justice.”
Global Youth Work
1. Starts from young people’s experiences and encourages their personal,
social and political development.
2. Works to the principles of informal education and offers opportunities that
are educative, participative, empowering and designed to promote equality
of opportunity.
3. Is based on an agenda that has been negotiated with young people.
4. Engages young people in a critical analysis of local and global influences in
their lives and those of their communities.
5. Encourages an understanding of the world based on the historical process
of globalisation and not the development or underdevelopment of
societies.
6. Recognises that the relationships between and within the ‘North’ and the
‘South’ are characterised by inequalities generated through globalisation
processes.
7. Promotes the values of justice and equity in personal, local and global

relationships.
8. Encourages an understanding and appreciation for diversity locally and
globally.
9. Views the peoples and organisations of the North and South as equal
partners for change in a shared and interdependent world.
10. Encourages action that builds alliances to bring about change.
From : DEA Global Youth Work P J White

Global youth work programmes and activities should develop self-esteem and
confidence and enable young people to:
• Explore their own values, identities, rights and responsibilities as individuals, members of
peer groups and communities locally, nationally and globally, and respect the values and
identities and rights of others.
• Question everyday issues of concern to them, recognising that they all have a global
dimension, and social exclusion and poverty have causes that are often dictated by
factors beyond the local community.
• Develop a holistic, inclusive and anti-oppressive view of the world which celebrates
the achievements of all humankind, especially the unrecognised contributions of Black
people to the development of global society, acknowledging that there is much to learn
from and share with people in countries in the South.
• Develop an understanding of inequality in global relations and the exploitation of
the South by the North and make informed ethical choices about their lifestyles,
consumption and behaviour patterns to reduce the negative effects and generate
positive ones.
• Develop the necessary skills, knowledge and attitudes to take action locally to combat
the negative effects of globalisation and enhance the positive by developing and
supporting ethical alliances and partnerships between young people, organisations and
networks in the UK and across the world.
• To increase their awareness of changes in the economy and ethical choices that can be
made regarding the growing range of educational and work opportunities in the UK
and overseas.
The outcomes of global youth work opportunities may be the development of young
people’s knowledge and understanding, skills, attitudes and action as summarised opposite.

Aims of Youth Project
• To heighten awareness of young people before they go on youth exchanges,
through learning from their peers who have visited other countries on
exchanges.
• To encourage a global awareness agenda and a means for sharing learning,
which will become an integral part of the planning for youth exchanges.
• To ensure that two groups of young people, who have already taken part in
exchanges with developing countries, have the opportunity for in-depth
reflection on their experiences.
• To enable them, through the video project, to learn how to express and share
ideas and develop self-confidence and clarity in communicating their views and experiences
to other young people.

Eye Opener, a peer education video:
Soft Touch, Leicester

Global Youth Awareness Programme: British Red Cross
Aims of the project
• To provide opportunities for young people across the world to debate and take action
on issues and interests that affect young people locally and globally.
• To enable the young people in GYAP to pick the topics they would like to focus on:
music, child labour, tourism, unemployment, stereotyping in the media, teenage
pregnancy and HIV/AIDS to name just a few so far. They can be typical global issues
such as HIV/AIDS or chosen for interest like fashion or football which are global topics
in themselves.

Model of Introducing Development Education – United Kingdom
The UK has also had since the 1970s, strong societal support for international
development. Development education has as a consequence been able to grow
and flourish through the work of the major non-governmental development
organisations (NGDOs) such as Oxfam and Christian Aid or through locally based
Development Education Centres. Political support for this area of educational
practice gained a higher profile and increased resources from 1997 with the
establishment of DFID and the Department’s subsequent strategy on Building
Support for International Development (DFID, 1998).
In England, which is the
focus of this study, from 2000 onwards ‘global dimension’ became the main
term for policy interpretation of this approach to learning in schools, through a
succession of curriculum guidance materials from the Department for Education
and Skills (DFES) (2000, 2005) and the Qualifications and Curriculum Authority
(2007).
The DfES document defined the Global Dimension around eight concepts:
global citizenship, sustainable development, conflict resolution, values and
perceptions, diversity, human rights, social justice, and interdependence.
However the value of development education and related interpretations such
as the Global Dimension has been difficult to identify because of the lack of
research and evidence to demonstrate its contribution to learning.

How to introduce Global Education at Schools
We have to discover:
1. Firstly, how schools perceive the Global Dimension.
2. Secondly, the different ways in which the Global Dimension is introduced within schools
through the curriculum, one-off activities or extra
curricular initiatives.
3.Thirdly, what teachers and other educational practitioners
see as the impact of the Global Dimension within schools.
The school should
• Recognise the full range of the key problems
• Develop and promote skills for participation and learning
• promote approaches to
• Question the nature and other providers concepts
• Maintain a balance between environmental, social, economic and political
• Explicitly link the local and global dimensions
• Integrate policies on sustainable development, social inclusion and
diversity, equity. global society alongside skills for a global economy (see above for
examples).
Promote learning which encourage critical literacy and action for change
• Encourage innovative leadership in learning and teaching
• Provide explicit opportunities for CPD in learning and teaching.
Purpose of international partnerships
• ensure curricula are adapted to suit local contexts by
involving local people in curriculum development
• draw on the diversity within the institution.
Teacher Training Institutions
• offer workshops and seminars on the global dimension to learning
• explore the relationship between the global dimension and sustainable
development.
• offer workshops/ seminars around developing skills for a global society
and global economy (see above for examples).
• contribute to the debate on processes of learning and teaching.
• engage in consultation across a wide range of perspectives.

The Central Government
• ensure that policy on the global dimension and education for sustainable
development are coherent and complementary.
• give equal weight to skills for engaging in a global society
and skills to compete in a global economy .
• balance the focus on skills with renewed interest and funding in
creative approaches to learning and teaching.
• ensure ‘learning from’ is an element of all partnerships.
• avoid a bi-polar approach to international partnerships where some
are strategic partnerships and others are one way donor-recipient in nature.
Different forms of School and out school development Educatiuon Work
Whole School Approach
Advisor for International work and sustainable development
Speakers or talks on global poverty, climate change
Long standing link with a particular school, promoted via whole school projects
Fairtrade School
International School Award
Eco-School Award
UNICEF
Rights and Responsibilities
Red Nose Day
School Councils acting as focus for discussions and debates
International Baccalaureate
Curriculum
Curriculum advisor
Using a link for specific curriculum project eg water, climate change
Local people form refugee communities give talks in English, Geography or History
International School Award
UNICEF Rights and Responsibilities
Working with organisations such as Red Cross on curricular projects
Running sessions in classroom e.g. Red Cross,
Plan UK, Practical Action
Teachers within a school help an NGDO or DEC to produce curriculum resources
Extra Curriculum
Global Awareness Club
Involving local community and parents in raising money for partnerships
Cultural Festivals
Eco-School Award
Action Aid’s Send
My Friend to School programe
Supporting external campaigns on themes such as fair trade and climate change
Professional Development
Teacher visits
Attending GSP training workshops
International School Award
UNICEF Rights and Responsibilities
Using local Development Education Centres for training sessions

Teaching strategies – Global education

















Bias : the words we use and how we interpret images and statistics are an insight into
our perspective or bias
Cartoons : cartoons capture new ideas through humour, satire, caricature and bringing
together disparate ideas or symbols
Challenging stereotypes : an introduction and activities looking at challenging
stereotypes
Collaborative online projects : an introduction to collaborative online projects for the
development of global citizenship
Diversity : our community is full of diversity, differences in gender, size, age, ethnic
background, abilities, religion, languages and attitudes.
Film : film is a powerful way to engage students in global education
Maps : information and activities for teaching about maps
News & current events : newsfeeds and media services to inform and support teachers
of Global Education
Photo literacy : an introduction to the use of photo literacy to explore and interpret
global issues
Picture books : ideas for using fiction to develop a cross-curricula global perspective
in the classroom
Simulation games : an introduction to simulation games and their uses in Global
education
Spinning the facts : an introduction and checklist for helping students unpack the
'spin' on issues
Statistical data : teaching ideas and resources for using statistical data with students
Thinking skills : an introduction to thinking skills that can be applied in Global
education
Youth involvement : ideas for involving young people in global action

Мonitoring and evaluation
Monitoring and evaluation are essential to good practice in youth work and this applies
equally to global youth work. While there are numerous models of evaluation available,
evaluation is most effective as a participatory process that involves all parties in a reflective
exercise to assess the value of the work that has been done.
This section provides a framework for evaluation. To develop good practice in global youth
work and youth work generally we need to be able to measure the effectiveness of our work
and this can be done through monitoring and evaluation. Increasingly, we need to be able to
justify and be accountable for our approaches and interventions with young people, to
funders, wider management structures, and the community, including parents and young
people themselves. Evaluation enables the planning of appropriate future activities with
young people that build on what they have learnt, enhance the personal and professional
development of workers and add to the overall development of a learning environment.

The process of evaluation
Evaluation should be a process which, from the start of the work, involves both a common
understanding of the desired outcomes and a base measurement so you know your starting
point.
The process should then investigate:
1 The extent to which the desired outcomes were achieved. This might involve specifically:
• the changes in attitude of participants.
• the changes in behaviour or personal action of the participants.
• increased knowledge of those involved.
• end products such as materials or reports.
2 The existence of any unintended outcomes and what led to these occurring.
3 How well and efficiently the resources were used, such as time, money and materials.
4 Whether the processes were the right ones to use and whether they were well used:
• were they empowering?
• did they provide equality of opportunity?
• did they enable learning to occur?
Formative and summative evaluation
Evaluation can be used during a project or at intervals in ongoing work to inform necessary
changes and developments in the future. This is formative evaluation and it affects the work
as it is going on.
Summative evaluation comes at the end of a piece of work and looks back. It cannot
influence the work but it does affect future projects or pieces of work by the organisation
itself or by other
organisations informed of the results of the evaluation.
Purpose of evaluation
Evaluation is generally used to:
• inform improvements in plans for work in future.
• account to funders for use of money.
• publicise the work.
Evaluation is not a value-free process. The criteria by which work is being evaluated should
be clear. It is important to collect the views of people with the full range of perspectives in
relation to the work.
Tools and techniques for evaluation
The most appropriate methods for evaluating global youth work will include audio and
videotapes, drawing and other creative methods, as well as those that involve reading and
writing.
• a round with a comment from each person after an event.
• audio interviews, closed questions with tick boxes or open questions.
• self-assessment against skill inventories.
• peer assessment and feedback.
• follow-up some months later with questionnaire or interview.
• devising a dance, poem or song to convey feedback about the work, its outcomes and the
process.
• making a tape or a video.
• group discussions.
• assessment of an end product.

Kirkpatrick’s Four Levels of Evaluation
Level 1 Reaction: This level refers to how participants feel at the end of the course;
whether they have enjoyed the course and feel positive about the activities. Whilst
this level is important, often evaluation sheets concentrate on this level of evaluation
and ignore the other levels.
Level 2 Learning: This refers to whether participants have gained new knowledge
and experiences from the course. Is there knowledge base now higher than
previously? Have they changed their attitude about key concepts?
Level 3 Transfer: This level refers to the relevance or potential application of the
learning to people’s lives and livelihoods. For example participants might say they
have learned a great deal about climate change, however, not see this as relevant to
their own lives or their professional roles.
Level 4 Results (Impact): This level refers to the actual changes which take place
after the course where participants have used their new knowledge and insights in
their lives and/or professional roles. It is not possible to identify the impact of a
course until a period of time has elapsed, however, asking participants about their
intentions at the end of a course can provide some insight. Evaluation at this level
can also trigger participants into being more pro-active in implementing new learning
following a positive learning experience.

Evaluation problems
Issue 1
Whose outcomes are being measured? Those decided by the young people, the
youth worker or the development education organisation?
Suggested answer
The desired outcomes may originate from any of these groups but they should be negotiated
with the young people if it is not starting from them.
Issue 2
How do you know what is having the impact? What about intervening variables?
Suggested answer
This is a common concern about measuring performance. The common-sense approach is
that, if you start from a measured baseline, you are involved in work that intends to achieve
some set of outcomes and, if some change is shown, it is not unreasonable to suggest there is
a connection. Objective and subjective evidence from measures will indicate there has been a
change.
Issue 3
What period of time are we thinking of? Six weeks or two years later?
Suggested answer
There is more pressure now to show change over a longer period of time or to achieve
outcomes that have an impact over the teenage years. This is more difficult to do in practice
and takes more time and resources over a longer period.
Issue 4
The desired outcomes need to be age-related and group-specific to have a chance of
measuring effectiveness successfully.
Suggested answer
Good youth work involves using appropriate methods and materials to achieve relevant
outcomes with the age group and specific background. (See Issue 1)

Issue 5
The cost of time and resources spent in measuring effectiveness may take away from
the work itself.
Suggested answer
Build the methods into the work itself. For example, use a quiz or a survey to set a baseline
assessment. Include activities that give indicators as to attitude or skills, such as production of
a display in posters or drama related to the work. Then discuss the results.

Criteria for planning and evaluating global education actions
1. Clarification of goals
What kind of message would I like to give to my audience / target group at the end of the
action?
What are the goals (in number of participants and strategy) for the action?
The process of organising a global education action is often more important than the outcome!
2. Involvement of partners and stakeholders
Who (colleagues, experts, organisations) could be a partner in organising a global education
action?
Is it possible to involve people from different social and cultural contexts (e.g. communities,
religious groups)?
How and in what form could all the partners be involved in the planning and implementation
of the global education action?
What role should the different partners play? Do they have the capacity to do their tasks?
How is the cooperation process organised? Is there an atmosphere of respect and participatory
cooperation?
Is it certain that all partners can identify with the process and the outcome?
3. Format of actions
Is there an appropriate relationship between the content and the type / format of the action?
Does the type / format of the action make active involvement of participants possible?
Are the location and environment during the global education action adequate?
4. Logistics
timing: Is the global education action planned well in advance? Has the date (weekday,
related to other
events the same day) of the action been adequately chosen?
Budget: Is external funding or fundraising necessary (e.g. for room hire, fees)? The budget
issue should be clarified between all the partners.
human resources: Is there sufficient support from people for the action?
5. Public relation and Media
What kind of promotion (e.g. flyers, posters, radio or TV spot) is planned for the global
education action?
Is it possible to involve local, regional or national media in promotion?
6. Sustainability
What kind of documentation (for the participants) is planned?
Is any kind of follow up activity expected?
7. Evaluation
What kind of evaluation of the action is planned?
Is evaluation of the teamwork planned?46 Methodology

Evaluation
Evaluation is a necessary process in global education, which empowers practitioners by
raising their awareness of the effectiveness of the global education programme they are
involved in.
All aspects of global education may be evaluated - learning methodology, resources,
tools, learning environment, curriculum issues, educators’ competences, learners’
knowledge, type of actions, planning, communication strategy, people’s involvement,
impact on local realities, etc.
What is important in the end is to recognise within our learning group tendencies or signs of
a shift from the culture of individualism to a
culture of partnership based on dialogue and cooperation, as described in the relevant
chapter.
The evaluation process needs to be in accordance with global education issues. global
education enables people to develop skills of critical thinking and analysing, of research and
multi-perspective approach on common problems, to deal with contradictions and stereotypes.
it helps people to develop values and
attitudes of self-knowledge and vision, of dialogue and cooperation, of open-mindedness and
responsibility towards our common world. it encourages people to develop a global vision and
a positive approach on how to make the world we all live in better. parallel to that, developing
an evaluation culture means that both educators and learners become able to cooperate for self
and group improvement through a critical, multi-perspective approach to their work. because
evaluation involves a self-assessment dimension, not only learners but also educators need to
be encouraged to improve their own skills and competences to play their role as responsible,
diligent educators in our globalised world. and because evaluation demands a complex, multiprismatic and non-linear approach, people involved in an evaluation process become more
aware of the complexity of factors related to education and of the need to interconnect
different elements, in order to understand and improve the world we live in.
What is the purpose of an evaluation process?
the purpose of evaluation is related to the strategy, the methods and the aims of our activities.
global education practitioners need to evaluate their work in order:
•
to be more aware and reflect on their methodology or strategy
•
to check the appropriateness of the project to the learning group
•
to understand the impact of the resources they apply in the learning process
•
to measure the effectiveness of their methods
•
to measure changes in skills and knowledge
•
to measure changes in attitudes and behaviours
•
to analyse and synthesise the relationship between aims and methods
•
to get feedback and improve future activities
•
to reconsider and then try to solve a problem in a cooperative way
•
to re-think their practices and make necessary changes
•
to feel valued and be more inspired for further actions
at an institutional level, more than the previous requirements, evaluation results can
be extremely useful for:
•
measuring the effectiveness of a process in relation to its aims and objectives
•
measuring changes in skills and knowledge in relation to methods and resources
•
measuring changes in attitudes on people’s behaviour in relation to methods and
resources
•
achieving recognition and visibility for a project
•
collecting good practices

•
•
•
•
•
•
•
•
•
•
•

enhancing the experience from one project to other
conducting a comparative analysis of different methods used in a project
building a common understanding of the project
analysing the results in relation to past experiences
sharing the results with different groups of people concerned (i.e. partners) to
maximise the potential of experiences
fund-raising purposes
comparing similar activities in other countries which are closed to similar situations
enhancing the demand for policy changes at local, regional or national level
strengthening institutional work in terms of quantity and quality
inspiring more and better action and networking
increasing the capacity for development via qualitative criteria

Development Education Resources

-

Why produce the resource?
➫what do you want to achieve?
➫is there an issue that you would like to increase young people s understanding of?
➫what do you hope young people will learn or do as a result of using your resource?
➫what are the aims, objectives and overall concept?
➫has a broader need or market been identified for such a resource?
➫is it to give profile to your organisation?
➫is it because someone has access to some source material and it seems the right thing
to do to turn it into a pack ?
➫is it because you have never produced a resource before and would quite like to?
➫is there some new or existing funding available and are you looking for a project to
spend that money on?
➫have you as a group or organisation decided that it would help your professional
development to produce a resource? whose motives are at the heart of it?

Who will your resource be for?
➫do you know whom the material is going to be aimed at primarily? - is the target group
youth workers, young people or both? will the language and images used take account
of this?
➫do you properly understand the needs of those people that you are hoping will use this
resource?
➫have you considered the age range and personal starting points of the young people (or
youth workers) in your target audience? is it based on instinct, experience, or have you
undertaken any research?
➫can you list the intended learning outcomes and what you hope the user will get out of
using the resource?
➫have you considered who will actually use your resource, how they will do so and the
variety of settings that it might be used in?
Youth workers are often part-time employees or volunteers and have a limited amount of
spare time for researching issues or for the preparation and adaptation of activities primarily
intended for other uses.

Youth workers are also likely to be working in the evening or at weekends, at times when
they may not have access to photocopiers, computers or telephones. Ideally the resource
should include activities that require a minimum of equipment, resources and preparation for
their use.
What are you going to produce?
➫have you researched other global youth work resources to find out what has and hasn t
worked in the past?
➫are you duplicating existing material?
➫have you considered the full range of possible
and/or available options?
➫would spending more time or money on the project make a significant difference?
➫what do you intend young people to get out of the resource? is it aimed at awareness raising
about an issue, theme or fundraising?
➫will the activities be suitable for use in informal (non-school) settings?
➫will the packaging be robust and appropriate for the audience? e.g. could it be used by
a detached youth worker on a street corner, by an outdoor educator, at a residential
event?
When are you going to produce the resource?
➫how much time will this realistically take?
➫have you got the time to do this?
➫where does this resource fit into your existing work plans?
➫will something else have to be put to one side?
➫when are you going to complete this? is there a deadline that you are working to?
➫is this the best time to produce this resource? or do you need to do other work first?

How are you going to produce the resource?
➫how will production be funded?
➫do you have a clear budget?
➫how will young people be involved?
➫what skills are needed?
➫what skills does your group/organisation have and what skills are lacking?
➫is it easier to contract out certain tasks?
➫what help or advice can you get from outside your group/organisation?
➫how will it be written, edited, designed and printed?
➫how will you market and distribute the resources to your target group?
➫how will you monitor and evaluate the process?

Global Awareness Content
Does your resource
✔ engage young people in a critical analysis of local and global influences, in ✗
their lives and those of their communities?
✔ encourage an understanding of the world based on the historical process of ✗
globalisation and not the development or underdevelopment of societies?
✔ help young people to recognise that the relationships between and within ✗
the North and the South are characterised by inequalities generated through
globalisation processes?

✔ promote the values of justice and equity in personal, local and global ✗
relationships?
✔ encourage an understanding and appreciation for diversity locally and globally? ✗
✔ portray the peoples and organisations of the North and South as equal ✗
partners for change in a shared and interdependent world?
✔ encourage action that builds alliances to bring about change? ✗

Is your resource young people friendly?
Does it
✔ start with young people s experiences? ✗
✔ encourage their personal, social and political development? ✗
✔ work to the principles of informal education and offer opportunities that are ✗
educative, participative, empowering and designed to promote equality
of opportunity?
✔ make it clear what issues the materials are trying to raise? ✗
✔ clearly show how youth groups and youth workers should use the resource? ✗
✔ provide young people with access to all relevant information (facts about issues, ✗
people or countries etc) rather than keeping this in a separate section for the
youth worker s eyes only?
✔ provide activities, which involve experiential, interactive learning methods? ✗
✔ avoid the assumption that the young people have no knowledge or experience to ✗
bring - does it draw out their knowledge and build on their experience?
✔ provide activities that are fun and accessible to do - but not flippant or ✗
superficial?
✔ offer activities in appropriately sized pieces or sessions (consider how long and ✗
how often young people in your target group meet)?
✔ create opportunities for young people to take action that is realistic? ✗
✔ have a layout and design appropriate for a youth audience? ✗
✔ address facts, emotions and feelings? ✗
✔ avoid dumbing down an issue? you may need to acknowledge that there are ✗
no simple answers.
✔ avoid language or structure, which could exclude or offend some young people ✗
or groups?
✔ Would you recommend this resource?
Questions to ask
➫who do you want to buy/use your resource?
➫how much should the resource cost, considering your target audience, profit and
production costs?
➫do you have a plan and budget for marketing?
➫who is responsible for marketing?
➫can you do the marketing yourself or do you need
to seek help and advice or learn more about it?
➫who will produce a promotional leaflet/flyer?
➫how many copies can you realistically expect to
distribute?
➫which organisations and publications should you
send review/complimentary copies to?
➫which organisations are prepared to stock your

publication and add it to their available resources list?
➫if you are left with a surplus of stock do you have storage space? can you afford to sit
on stock? when the project ends how will the surplus be moved on?
➫if you sell all copies of your resource do you have plans for a future print run?

Successful Publicity of the Projects and of resources elaborated
Attention A powerful headline, striking artwork and bright colours, can all help to gain your
reader s initial attention. Both with publicity materials e.g. fliers, posters, and the
resource itself e.g. packaging.
Interest Once a resource, or publicity has caught your reader s eye, and has got their
attention, it needs to stimulate their interest. Unknown facts, a different
perspective on issues or setting a challenge can be useful approaches.
Desire If your resource gains attention and has started to build interest, it will then start
to work in building up a desire within the audience to take some form of action.
Action The next and most important part of the process is that call for action. Without
this final call to action the resource may have raised awareness of an issue or
topic but taking action completes the educational process. In global youth work
this might take the form of a young person doing one or more of the following:
¥ taking part in or recruiting their peers to a youth action or campaigning group
¥ telephoning for an information or campaign pack to support personal or group
action
¥ reading more and learning more about an issue or topic, e.g. searching on the
internet
¥ changing their lifestyle in light of their awareness
¥ talking to their peers about an issue
¥ working on a peer education project.

Website as a resource
How sound is the data?
Because it is relatively easy to publish on the web, it is important to evaluate any site you use.
The following questions may help:

What is the accuracy of the information? – Do a search to double check.

Is the site produced by a reputable organisation?

What is their agenda? What are their values and aims as an organisation?

Are there links to other credible sites?

When was the content last updated?
Types of sites can be identified by their suffix: .org or org.uk are non-profit organisations. Sites
ending .co.uk or .com are usually companies. Cooperatives can use .coop Sites ending in .ac or .ac.uk
are academic institutions. International organisations end with .int , government sites with .gov
Critical use of the web can develop many key skills for active citizenship, such as:

Media literacy

Asking questions

Assessing different viewpoints






Making informed decisions
Detecting bias, opinion and stereotyping
Making links between our own lives and those of others
Understanding the contribution of different cultures, values and belief systems.

Web-literacy: Being clear what you want to do
The internet is also useful for finding out what people are doing about issues in different parts of the
world. It is a tool for learning, but we are still finding out what “being literate” on the web means. I
think it is: “people connecting ideas, information and action to create the world they want”.
Being literate on the web is not just about finding information, but creating connections in the world
which increase your understanding and ability to act effectively.
Titus Alexander, United Humanity Manual
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1. INTRODUCTION
Around 1.5 billion people still live in extreme poverty (half of them in SubSaharan Africa) and one sixth of the world’s population is undernourished. In
many of the least developed countries resilience in the face of the current
economic crisis has been fragile, with GDP in these countries generally reducing
in 2009.
There has been very little progress in the MDGs on reducing maternal and
child mortality, and quality of education and prospects for access to sanitation
are concerns. Furthermore progress has varied greatly between regions and in
some cases the benefits of growth have not been felt by the wider population
even in countries where economic growth is robust.
As for the European Union (EU) and its Member States, over the last ten years,
and in particular since the adoption of the European Consensus on
Development1 in 2005, it has doubled the amount of official development
assistance (ODA) it provides, improved its performance in terms of aid
delivery, and Member States have rallied around shared policy
approaches.

the EU has increasingly moved from a donor-beneficiary
type of relationship to a partnership, involving contractual approaches, based on
policy dialogue and linking results to specific cooperation programmes or
instruments.
In 2010, the EU adopted an ambitious position in support of the MDGs,
including the reaffirmation of the collective target of devoting 0.7% of its GNI
to ODA by 2015.
It remains the world’s leading donor. It has made a real difference on the ground
to millions of people around the world. Whilst recognising that further efforts
are needed, the EU is proud of these achievements;
for the Union development assistance remains a matter of solidarity, of
commitment and of mutual interest.
Indeed, the Lisbon Treaty has placed development policy
at the heart of the EU's objectives,
Article 208 specifying that "Union development
cooperation policy shall have as its primary objective the reduction, and, in the
long term, the eradication of poverty.
The Union shall take account of the objectives of development
cooperation in the policies that it implements which are likely to affect
developing countries".
Development assistance will continue to require long-term financial
commitment. It is therefore particularly important to demonstrate its relevance
to EU citizens, and this for a number of reasons, notably to address poverty
reduction and other global challenges.
Development assistance needs to address bad or weak governance which
provides fertile ground for terrorism, piracy,
trafficking and criminality; to better manage migration flows by facilitating legal
migration in line with labour markets needs, fighting illegal migration and
making migration work for development; to promote economic growth in
developing countries and accompany their integration into the world economy.
In this framework, development education and awareness
raising are of strategic importance in view of gaining the support of European
citizens for development cooperation.
The review of progress on the MDGs therefore makes it clear that the world
needs to do more in support of countries' efforts towards the MDGs, not just in
terms of ODA levels, but at least as importantly, in terms of how aid is granted
and used.

In particular, aid alone will never succeed in pulling millions of people out of
poverty. Beyond safeguarding and improving essential services, development
assistance can only be effective by addressing the
underlying causes of insufficient progress towards the MDGs. Aid is not a
panacea and is one of several financial flows towards developing countries. It
must tackle the roots of poverty rather than its symptoms, and primarily be a
catalyst of developing countries' capacity to
generate inclusive growth, which allows people to contribute and benefit from
economic growth, and to mobilise their economic, natural and human resources
in support of poverty reduction strategies.
It is thus increasingly obvious that MDGs will not be achieved without
more and more inclusive growth.
A 1% increase in developing countries' gross national income can be far more
effective than an increase in aid to these countries.
It can significantly improve countries' capacity to achieve poverty reduction and
have a multiplier effect through employment creation and social protection.
The achievement of the MDGs by 2015 must therefore remain Europe’s first and
overriding priority, and the European Consensus on Development provides the
fundamental principles for moving forward.
Combating global poverty is one of Europe's core values, goals and
interests. And there is clear evidence that pursuing this objective at EU level can
offer high added value, notably by ensuring a global and coherent reach and
presence across the world, creating scale and political weight of action, as well
as division of labour leading to aid efficiency gains both in the EU and in
partner countries.
Given the current challenges, this Green Paper seeks to launch a debate on how
the EU can best support developing countries' efforts to speed up progress
towards the MDGs, and how it can strive to leverage new opportunities to
reduce poverty. It sets questions around four main
objectives to be pursued collaboratively by the EU and its Member States:
Notably comprehensive approaches to poverty reduction, ownership and
alignment on partner countries, coordination and policy coherence.
how to ensure high EU impact development policy, so that every euro spent
provides the best value added and value for money, the best leverage and the
best legacy of opportunities for generations to come,

how to facilitate more, and more inclusive, growth in developing
countries, as a means of reducing poverty and providing a chance for all to have
a decent living and a perspective for their future.
how to promote sustainable development as a driver for progress, and
how to achieve durable results in the area of agriculture and food
security.
Questions
1. How could the EU and its Member States develop a set of Guidance
Instructions on programming and expenditure requiring a certain number of
conditions to be met (added value, coordination, impact) for all
programmes/projects/support?
2. What are current good practises at EU and Member State level on which to
build?
3. How could the diversity of aid flows (from public and private sources, from
various policies' external action budgets) be adequately combined, tracked and
reported on for maximum impact, accountability and visibility?
4. How can the EU and its Member States best ensure that aid on education
and healthcare becomes more focused, and increases further its impact,
effectiveness in terms of human development and growth?
5. How should the EU support skills development in partner countries in line
with the features and needs of local labour markets, including in the informal
sector? How could the EU's global approach to migration contribute in this
regard?
6. How can the EU adapt its approach, instruments and indicators in support of
governance reforms in developing countries/regions?
7. How and to what extent should the EU integrate more incentives for reform
into its aid allocation process, for both country and thematic programmes?
8. How should the EU promote sound frameworks to assess and monitor
development results achieved by recipient countries?
9. How should the EU tackle the nexus between security and development,
especially in fragile and conflict-prone countries, and put greater emphasis on
democratic governance, human rights, the rule of law, justice and reform of the
security sector, when programming development interventions?
10. How could the EU better coordinate with development actions when
programming security interventions?
11. How can the EU best address the challenge of linking relief, rehabilitation
and development in transition and recovery situations?
14. How and to what extent should EU aid support industrial investment
projects in developing countries and how can the correct balance be made
between developing extractive/energy interests and promoting post extractive
and industrial sectors?

15. How can the EU ensure that support to economic development guarantees
fair social inclusion of the benefits and provide better protection of social and
economic rights,including implementation of core labour standards, and better
corporate accountability?
16. Which measures should be taken – and how should they be best
differentiated – to assist developing countries' efforts in establishing an
economic environment that is apt to promote business, particularly SMEs?
17. Which measures or structures might be developed with partner countries,
and European and international financial institutions to provide financial support
and where necessary low cost finance and financial guarantees to support such
growth?
18. Which instruments could the EU use to promote creativity, innovation and
technology transfer and ensure their viable applications in developing countries?
19. How can the EU's experience better inform regions seeking to strengthen
their integration?
20. What can be done to ensure more consistency between the EU's trade and
development policies?
21. How to improve the aid for trade provisions in order to make maximum use
of its leveraging potential for expanding sustainable economic activities in the
developing countries, leading to further growth?
22. Given the close interlinkage between climate change, biodiversity, and
development,and given the new opportunities offered by climate finance and the
markets, how can the mainstreaming of climate adaptation as well as disaster
risk reduction into the EU's development policy be strengthened in order to
ensure more climate resilient and sustainable economies, as well as forest and
biodiversity protection?
23. How can the EU best act to support developing countries' efforts to secure
sustainable energy for all their citizens? What role might, for example, an EUAfrica Joint Programme to progressively provide sustainable electricity to every
citizen combining development and climate change funding and leveraged loans
from Development Financial Institutions?
24. How can the EU's development policy best contribute to enhanced food
security while safeguarding environmental qualities? Which policies and
programmes are most conducive for smallholder and private sector investment
in agriculture and fisheries?
25. Which strategic areas should the EU engage in, particularly with respect to
Africa? How can the EU stimulate agro-ecological approaches in farming and
sustainable intensification of agriculture, sustainable fishing and aquaculture?
26. How should the EU support the fight against malnutrition?
Growth for human development
Without a food-secure, educated and healthy population, a country can never
grow and pull itself out of poverty. Economic growth has to be socially inclusive

if it is to deliver sustained development benefits, requiring coherence and
balance across policies. Reduction of
inequalities through income generation, including productive and decent
employment, gender equality, social protection, as well as universal access to
quality education and training, a responsive higher education system which can
supply the human resources required, as well
as health care services are of key importance to reduce poverty, achieve the
MDGs and contribute to social cohesion, human rights and peace.
These must and will remain priorities of the EU and Member States'
development efforts in the countries most in need.
Building on its deep experience of support for human and social development
and looking beyond the traditional areas of activity, the EU is now in a position
to review how to better integrate a focus on skills, innovation, creativity and
entrepreneurship, in a comprehensive approach to social policies, and how to
support active labour market policies, the decent work
agenda, and the development of effective national social protection systems.
Promoting Governance
Experience has shown that without good governance the effect of aid
programmes will have a limited effect and ensuring high impact cooperation
will always be extremely difficult.
Democratic governance, the respect for human rights, the fight against
corruption, the rule of law and institution and state building are integral parts of
the EU's cooperation strategies.
Effective governance requires sound financial management of funds and
effective prevention, control, and sanction/reparation mechanisms to fight
corruption and fraud.The promotion of transparency, accountability and
participation in decision-making also play a key role, notably
through the role of Parliament, an independent judiciary system and audit
institutions. Focus must also be put on enhancing the regulatory capacity of
governments with a view to creating a business-friendly environment which
would make the best use of domestic resources and
attract domestic and foreign investment, combined with mechanisms to ensure
that the benefits of growth reach all parts of society. In this regard, the EU's
experience on transition can be valued. Civil society organisations are also vital
partners. In its political dialogue with national authorities, the EU promotes
minimum standards of an enabling environment for
civil society organisations and encourages a genuine dialogue between State and
Non-State Actors.
Dialogue between partners and a focus on providing incentives for resultoriented reforms are the main principles of the current EU approach. This is
done by integrating indicators of progress both in the periodic reviews of aid
allocations and in specific programmes or budget

support. The EU has already moved towards contractual and demand-based aid
programming, for example in the form of the Governance Initiative8 with the
African, Caribbean and Pacific (ACP) States, the MDG Contract9 and
governance clauses in EU partnership agreements with
the ACPs countries and countries in Asia, Latin America and the European
Neighbourhood.
Security and fragility
Without peace and security, the rule of law, adequate and predictable
legislation or sound public finances, aid will never succeed in giving people a
long term future. This is enshrined in both the European Security Strategy and
the European Consensus on Development.
Moreover, a close link between the EU’s development policy and the EU's wider
external action is vital to ensure that aid is effective, based on a well
coordinated and cost-effective approach at EU and Member State level. This is
especially true in fragile states, post-conflict
situations, and countries where a combination of factors provide fertile ground
for the emergence of, or support to, social violence and violent extremism.
Development policy as a catalyst for inclusive and sustainable growth
The underlying objective of aid is to act as a catalyst, to support partner
countries growth and in particular to help create an environment that is friendly
to sustainable and inclusive growth, enabling these countries to pull themselves
out of poverty. Economic growth, providing that it is socially inclusive,
produces a much greater effect in terms of poverty reduction than
incremental increases in ODA.
Many factors influence a growth friendly environment, including political and
macroeconomic stability, good governance, security, respect of human rights, a
conducive regulatory and policy business environment able to generate
productive and decent employment, a well educated, healthy and creative
population, the sustainable use of scarce natural resources, economic
infrastructure, implementation of core labour standards, and
effective and beneficial participation in international trade.
Partnerships for inclusive growth
A predictable, transparent, rule-based and non-discriminatory business
environment, combined with support to investment in the productive sector and
the existence of market opportunities, are all needed in order to attract and retain
domestic and foreign investments.
The question therefore arises whether the EU should consider new Joint
Strategies for Inclusive Growth in partnership with the individual or regional
groupings of developing countries, also involving private-sector stakeholders —
businesses, foundations, academia and civil society organisations (CSOs) at

large, etc. — all committed to the goal of making measurable progress on issues
where they can act together.
Fostering regional integration; continuing to ensure trade for
development
The success of the European Union in producing a peaceful and prosperous
society and extending the geographic scope of the Union has been in
progressively integrating its markets, legally, economically, financially,
politically and fiscally. Its focus on infrastructure, in terms
of transport, telecoms and energy has enabled trade to develop and growth to
flourish. It has found that the key to growth and development starts with an
integrated, vibrant, regional market.
In the developing world, including in Africa, South-East and East Asia, and
Latin America, a similar process is emerging, but at a much earlier stage of
development. The overwhelming
majority of African trade is with non-African countries and there exists
fragmentation and overlaps of regional groupings, and insufficient infrastructure
connexions between the members of regional groupings.
However, in recent years progress towards effective regional integration has
accelerated in many regions. Such progress has focused primarily on economic
issues (as the EU focused on economic integration in its early years). However,
also in the political arena, the African Union for instance has recently been
making important steps, regarding peace and security
architecture and regional mediation.
Continuing to ensure trade for development
To fully release their economic potential, experience shows that developing
countries need to implement a mix and sequencing of domestic reform and
international policy measures adapted to their own needs. Development usually
involves the gradual liberalisation of trade in goods and services in a favourable
business environment so as to facilitate integration into the world economy and
regional integration.
The EU has one of the most open markets in the world for developing countries.
Together with its Member States, it is a major provider of Aid for Trade,
reaching an all-time high of €10.4 billion in 2008, an increase of €3.4 billion
(48%) since 2007. Over the years, the EU has deployed trade instruments to
support both social and economic well-being in developing
countries.
The key objectives for the near future are to keep ensuring consistency between
the EU's trade policy and the objectives of development cooperation, to
conclude comprehensive development-friendly cooperation and trade
agreements with a variety of developing

countries, to continue strengthening Aid for Trade efforts and impacts on the
ground and to explore the synergies between national and regional strategies for
trade.
SUSTAINABLE DEVELOPMENT, A NEW DRIVER
The developing world is expected to be one of the main drivers of global growth
in the next decades; both in economic and population terms. Ensuring
accelerated and widespread growth presents huge challenges in terms of
environmental sustainability and climate change
adaptation and mitigation measures, but it is clear that the need to address
climate change can not be a reason to limit efforts to lift the world's poorest
citizens out of poverty.
Climate change, biodiversity and development
Climate change is one of the greatest challenges of this century affecting the
developing world and poses the greatest risks to the progress towards achieving
the MDGs. To lift people out of poverty will require ensuring that more people
have access to energy; this will lead to a huge increase in energy consumption
with an associated impact on Greenhouse Gas emissions and the global
environment. Therefore, sustainable development needs to be at the core of
both our development and climate change policy to ensure that action to combat
Climate Change benefits, rather than increases the risk to, the growth potential
of the world's poorest citizens.
Development based on the sustainable economy could provide the developing
world with many opportunities for growth. The most effective way to achieve
this is to mainstream climate change in development. A strategic approach
which “climate proofs” development - combining mitigation, adaptation and
disaster risk reduction and prevention activities, is crucial, and initiatives mixing
low carbon development with strategic resilient planning will
provide multiple benefits in developing countries.
Sustainable development requires strategies addressing economic, social and
environmental issues. From the environmental point of view, sustainability
needs to address both use and management of natural resources, in particular
land, water, forests and biodiversity.
Integrating adaptation priorities and moving towards low-carbon development
will be vital in ensuring the sustainability of development.
Developing countries' economies depend significantly on the exploitation of
natural resources, such as agriculture and raw materials. At the same time there
is increasing recognition that ecosystems, such as forests and wetlands, have an
important role to play as economically productive assets that generate flows of
beneficial goods and services. As a result it is crucial to understand how
dependant businesses may be on biodiversity and ecosystem services and to
consider the full impact the loss of biodiversity may have on the potential to
develop new products, new jobs and new technologies. The Economics of

Ecosystems and Biodiversity (TEEB) study raised awareness of this challenge
by putting an economic value on a broad range of services provided by nature
which before had no price under conventional economic models.
Managing natural ecosystems as carbon sinks and resources for adaptation is
increasingly recognized as a necessary, efficient and relatively cost-effective
climate solution. Various land use management strategies are needed to reduce
the emission of GHGs from land use change, and to sustain ecosystem services
that are vital in adapting to climate change.
Protected areas, in particular, play a very important role in developing national
measures for climate change mitigation and adaptation, and therefore increasing
the protection granted to such areas as well as the overall coverage and
management of such sites is crucial.
Mainstreaming and integration of climate concerns into development policy will
have financial aspects. At the Copenhagen Conference, the EU committed €7.2
billion of fast-start finance for mitigation and adaptation measures, including for
disaster risk reduction and prevention activities in disaster-prone countries, for
2010-2012. Developed countries also committed to a goal of jointly mobilising
US$ 100 billion a year by 2020, from a variety of sources, including alternative
sources, provided that developing countries put in place meaningful mitigation
actions and are transparent about their greenhouse gas emissions. A balanced
allocation between adaptation and mitigation funding should contribute to
increase the resilience of developing economies to climate change and support
the move towards low- As outlined in the 2010 Africa Progress Report, it is
imperative that "African countries…..climate-proof their development
strategies".
Whereas adaptation will continue to be primarily financed from grants
and aim in a first phase at helping developing countries develop National Action
Plans for Adaptation, mitigation actions will also need to draw from
concessional lending and private sector co-financing. Climate and development
funding should thus also focus on strengthening, at all levels of society, the
capacity to attract investments in low emission technologies and sustainable land
use practices. At the October 2010 Nagoya Conference, all parties to the
Convention on Biological Diversity agreed on the need to mobilise resources in
support of biodiversity, in particular to assist developing countries in
implementing the new 10 year strategic plan adopted on that occasion.
Energy and development
Out of the many challenges of sustainable development, access to sustainable
energy for all citizens is a key issue. In fact, generalised access to energy
constitutes a pre-requisite to meet most MDGs: access to reliable, stable priced
energy, and in particular electricity, is a driver of poverty eradication; vital for
health, education, agriculture and economic development. These are challenges
which call for innovative solutions and there are many positive opportunities

that can result from an objective of "climate-proofing" development and
cooperation strategies and investing in sustainable development.
In Sub-Saharan Africa, for example, less than 30% of the citizens have access to
grid-based electricity, and for those that have access, it is often an unreliable
source of energy, with blackouts and interruptions occurring all too frequently
and for prolonged periods. This position is shared by many other developing
countries, and has huge consequences for social and economic development and
notably on the possibility of achieving the MDGs.
Over the last decades, oil prices have varied enormously. This has had huge
effects on fragile and developing economies, particularly those that are largely
dependent on oil, and even more so where fuel driven generators play an
important role due in part to the absence of reliable
electricity supplies. Finally, due to the lack of reliable electricity supplies
charcoal becomes the cooking fuel by default, resulting in widespread health
problems and deforestation.
Agriculture and food security
Food security remains a key challenge for rural and urban populations in many
developing countries where 75% of the population still depends on agriculture.
It is estimated that global agricultural production must increase by 70% in order
to feed a global population that the United Nation expects to increase to 9 billion
people by 2050. Hunger affects human development, social and political
stability and any prospect of achieving the MDGs. Recent
price developments on world food markets have highlighted the continued
challenge, particularly for food-importing developing countries.
Development and food security go hand in hand; experience demonstrates that
agricultural reform and the capacity to feed a country's population is a
precondition to wider development and poverty reduction. Most of the poor and
hungry in the world live in rural areas where
agriculture forms the main economic activity. In these areas, small-scale farming
is dominant.
In Africa, for example, small-scale farmers produce about 80% of the food
consumed in the continent. But agriculture also holds great potential in
stimulating widespread income growth:
in developing countries; GDP growth generated by agriculture is up to four
Conclusion
The Commission is committed to continuing the modernisation of EU
development policy and spending programmes, providing better added value,
value for money and effectiveness.
In the follow-up to this Green Paper and on the basis of the responses received,
the Commission will table a Communication on a Modernised EU Development

Policy that will include, inter alia, the consideration whether it is opportune to
review the European Consensus on Development.

A twelve-point EU action plan in support of the Millennium Development Goals
Brussels, 21.4.2010
1. 2010 A KEY YEAR FOR ACTION AND ACCOUNTABILITY
The MDGs constitute the first ever set of shared development goals at international level.
They have contributed to build an unprecedented level of consensus and should continue to
guide and mobilise international support.
They emphasise the importance of a Human Rights based approach to development.
The present situation is patchy. Progress has varied greatly both between MDGs and
between regions, with economic growth, good governance and quality of domestic policies as
key variables for progress. Globally, there has been strong and sustained progress in reducing
extreme poverty as well as on other goals such as universal primary education, gender
equality in primary education and access to water. But, around 1.4 billion people still live in
extreme poverty (51% of them in Sub-Saharan Africa) and one sixth of the world’s population
is undernourished. There has been almost no progress in reducing maternal and child
mortality and prospects for access to sanitation are also bleak.
The recent succession of global crises has shown how interconnected the world is:
financial crises, pandemics, climate change affect all countries, often with greatest effects in
poor countries.
To build a secure environment for all, globalisation has to become more
sustainable and equitable.
This is not just about distributing aid: it is about mutual trust in a global partnership.
The following actions are proposed for the EU and Member States.
2. EU ACTION TO SPEED UP PROGRESS ON THE MDGS
Official Development Assistance (ODA) is essential for development. The crisis has shown
that it often functioned as a safety net, proving a stable source of financing at a time when
private flows diminished. This allowed developing countries to maintain basic social services,
general functioning of the state and to generate basic economic activity. As such it is a good
investment in regional and global stability.
The EU remains collectively by far the world’s biggest donor, providing almost 56% of
global assistance. EU ODA has almost doubled since the adoption of the MDGs,
amounting to €49 billion in 2009. Although a decrease from 2008 levels, it corresponds to
0.42%of EU GNI and is a strong outcome compared to other major donors, despite tight
budget situations in most Member States. Nevertheless, the EU is behind the schedule to
reach the collective EU intermediate target of 0.56% of GNI by 2010, as a step towards
devoting by 2015 0.7% of GNI to ODA.
Back-loading aid increases would mean back-loading progress on the MDGs. In the current
financial and economic crisis, it may not be easy to keep our collective promises to devote
0.7% of our GNI to ODA by 2015, and to direct 50% of the ODA increase to Africa, but it is
still feasible and necessary. It is a question of foresight and political will. All donors need to
contribute to the common goal on the basis of fair global and EU internal burden-sharing. At
the UN HLPM, the EU needs to show how it will keep its promises, proving that developing
countries can trust us. This includes tackling new global challenges by providing financing
from resources additional to ODA.
(1) On ODA:

– Call for fair international burden-sharing with other international donors – including
emerging – to raise their level of ambition in line with that of the EU;
– Establish realistic, verifiable annual action plans for reaching individual targets6 and
publish the first plans before September 2010;
– Strengthen EU accountability mechanism: based on Member States’ annual action
plans and the Commission’s monitoring report, the Council should hold an EUinternal
‘ODA Peer Review’ and report the results to the European Council. These
action plans need to outline at least the planned ODA spending for the next
budgetary year and estimates for the remaining years until 2015;
– Consider enacting national legislation for setting ODA targets, based on experience
in Belgium or the United Kingdom.
2.2. Using aid effectively: better leverage of ODA, better value for aid
Estimates7 point to possible efficiency gains of between € 3 and € 6 billion annually if the EU
and Member States were to better implement the aid effectiveness principles they have agreed
to in the Paris Declaration and the Accra Agenda for Action. The EU has to step up
implementation of these commitments in order to show concrete results ahead of the fourth
High Level Forum on Aid Effectiveness in Seoul in 2011. Coordinating European actions
upstream has more impact than taking corrective measures downstream.
(2) On Aid effectiveness:
– Progressively bring together the timing of national and EU programming cycles at
partner country level by 2013 and use the joint programming framework to share
development priorities and objectives in developing countries to avoid duplication
and overlap;
– Use the common timing and build upon the joint programming framework to develop
European country strategy papers and multi-annual programmes, as has been done by
the EU for Haiti, thus meeting our commitment to deliver on aid effectiveness and
predictability to partner countries;
– Within the existing Aid Effectiveness Operational Framework, improve EU Division
of Labour not just in, but also across recipient countries (notably by ensuring its
neutral impact on aid volumes, addressing the orphan's gap issue8, and introducing a
systematic process for sharing information); and establish a common EU approach
for implementing commitments on mutual accountability and transparency, to be
then promoted broadly;
– Encourage other donors – including emerging – to apply the aid effectiveness
agenda.
2.3. A European MDG fast track
2.3.1. Targeting the most MDG off-track countries
To support achieving the MDGs, the EU should pay particular attention to the goals furthest
from being achieved. However, the MDGs must not be seen as a collection of separate
sectoral targets and indicators. On the contrary, they are interconnected and mutually
reinforcing and should be addressed as such.
While the EU must be active in all developing countries, action must be prioritised in
countries where most progress is to be made.
Targeted interventions should focus on the most vulnerable, including women,
children and people with disabilities, through support to widecoverage
social protection systems which are a key element of social cohesion and stability.
Poverty prospects are of particular concern in least developed countries (LDCs) and
countries in situations of fragility.
Fragile states have made considerably less progress towards the

MDGs than other developing countries, and many of them are also ‘aid orphans’. To
rectify this, donors should do more and in a more coordinated way in fragile states10.
– Ensure EU coordination mechanisms for taking decisions and organising the division
of labour in fragile states in the short term. This has started with Haiti;
Reviews of five crucial sectors for the MDGs have recently been proposed, namely for
health11, education12, humanitarian food assistance13, food security14 and gender15. These
are an integral part of the overall EU action plan to foster progress towards the MDGs.
As an overarching principle, the EU and Member States should always use as a first
option partner countries’ own strategies and systems in order to strengthen country
ownership. This
should preferably be done through Budget Support and MDG Contract type of programmes..
If aid is delivered outside of country systems, the reason should be transparently stated, and
capacity development for improving the quality of country systems should be supported.
(4) On improving the impact of policies in key sectors:
– In education and health, concentrate EU and Member States action in those countries
where need is greatest and sustainable policies can be supported. The list of priority
countries will be prepared ahead of September;
– In health, through enhanced policy coherence and further EU political and financial
involvement in the ‘Global Fund to fight Aids Tuberculosis & Malaria’ and the
‘Global Alliance for Vaccines and Immunisation’, ensure that they act as a platform
for aid effectiveness, adhere to the International Health Partnership principles and
contribute to strengthening of health systems;
– In education, increase support for national education sector plans that will achieve
quality education, through bilateral and multilateral channels as well as through the
Education For All Fast Track Initiative;
– Address all aspects of food security, focusing on ecologically efficient agriculture, on
smallholder farmers, supporting sustainable national and regional policies (including
through increased financial support to the ‘Comprehensive Africa Agriculture
Development Programme’ and accelerated implementation of the African Land
Policy Guidelines), and promoting better integration of nutrition, particularly in
South Asia;
2.3.3. Fostering ownership of MDGs in partner countries
Success stories all point to the importance of strong local political engagement. To foster
ownership by the populations concerned, donors’ actions need to also acknowledge the
cultural dimension of the development process.
The EU and its Member States must continue to encourage and support country-led
approaches for deciding priority investments in support of the MDGs, as well as adapting
targets and indicators to country contexts. MDG ownership should be seen as part of the
wider governance commitments taken by partner countries, and part and parcel of the
EU dialogue with them. High quality statistical data is crucial to monitor progress towards
the MDGs at country level, and also to stimulate public accountability and provide the basis
for rational policies and decision making, macro-economic management and the efficient
allocation of resources. The problem of the lack of reliable, accurate data to track MDG
progress is particularly acute in Africa.
(5) On enhanced ownership:
– Use the Africa-EU Partnership on MDGs as a platform to enhance regional
coordination of MDG monitoring in Africa, working together with regional
organisations;

– Promote the inclusion of MDG targets in developing countries’ own development
strategies.
2.5. Mobilising domestic resources through better taxation19
External aid alone cannot drive any country to build a prosperous society. Partner countries’
own resources are essential for their development because they increase state legitimacy,
enhance ownership of development policies, and are a stable financing source for
provision of public goods and meeting the MDGs.
With a view to significantly raising their tax to GDP ratio, EU support to the setting up of
sustainable fiscal and customs systems in developing countries should be strengthened
through a comprehensive approach to tax and customs administration and reforms.
(7) On Tax and development:
– Strengthen the capacities of developing countries for domestic revenue mobilisation
through tax reforms and administration.
2.6. Enhancing regional integration and trade to boost growth and jobs
2.8. The test case of climate change
Climate change is a massive collective challenge and it affects progress on all MDGs.
The EU is committed to support developing countries in adopting and implementing
adequate adaptation and/or mitigation strategies. This is done through strengthening
climate change considerations in the development policies, facilitating access of
developing countries to low carbon and climate resilient technologies respectful of
intellectual property rights, together with strengthening their knowledge base on climate
change and enhancing EU support to related research in and with developing countries.
This should allow them to develop costefficient ecosystem based approaches to
mitigation and adaptation.
(10) On climate change:
– Implement the EU commitment to provide € 2.4 billion fast-start funding annually
for developing countries from 2010 to 2012, and ensure that those funds are
programmed and disbursed in accordance with the aid effectiveness agenda.
2.9. Development and security
No development is possible without security and no long term security can be ensured
without investing in development.
2.10. Global governance architecture
In the wake of the economic crisis governments around the world have recognised the
need for truly inclusive global governance. The international institutional setup is compl
ex and the poorest countries’ interests are often marginalised. The fragmentation of
multilateral aid by proliferation of multilateral agencies24 is another major concern. The
(12) On global governance:
– Support the ongoing reform process for increased UN system-wide coherence and
effectiveness, with the aim of progressively rationalising the functioning and
reducing the number of agencies;
– Ensure a swift and adequate implementation of the increases in developing and
transition countries’ voting shares in the World Bank and IMF; work towards a
single European seat as an ultimate objective and strengthen EU coordination,
particularly within regional development banks.

